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ABSTRACT 
 
Siti Halimah. 20118. “AN ANALYSIS OF ENGLISH MISPRONUNCIATION BY VOCALIST 
OF SAKURA BAND IN COVERED SONGS FOR ADELE TRIBUTE CONCERT”. Thesis. 
English Education Department, Islamic Education and Teacher Training Faculty, State 
Islamic Institute of Surakarta. 
Advisor : Kurniawan, SS., Hum. 
Key words : Mispronunciation, Songs in concert 
 
 English pronunciation is very important to learn because pronunciation is the aspect in 
delivering meaning in English. There is a way that is considered as one of good English 
practice in pronunciation, by songs. In IAIN Surakarta there is music community which is 
involved many of English students on every works. This music community always make 
annual event and most of the event they always present music live and of course a lot of 
English songs they sing. Students can learn English especially speaking through songs, a lot 
of English songs that is familiar and known by students and sometime becomes their way to 
get new English vocabulary. There are many mispronunciation occur in song that students 
sing. Therefore, the purpose of the study are: (1) to explain the types of mispronunciation 
viewed by “Sakura Band” vocalist in Adele Tribute Concert; (2) to explain the causes of 
mispronunciation made by “Sakura Band” vocalist in Adele Tribute Concert. 
 This study is a descriptive qualitative research which was about English 
mispronunciation the vocalist of “Sakura Band” who the vocalist is one of English students of 
IAIN Surakarta. The instrument was the researcher and dictionary. The source of the data in 
the study is students’ tribute concert audio and the data were taken from lyrics of songs in 
Adele Tribute Concert audio of student. The subject of the study was “Sakura Band” vocalist 
and the object were utterance (singing) which is include English mispronunciation in the 
“Sakura Band” in Adele Tribute Concert. The data collecting technique from the study was 
used lyrics of songs, audio and dialogue.  
 The result of the study was the researcher found (1) mispronunciation which was done 
by student in segmental (consonant was 34 words, vowel was 63 words, and diphthong was 
55 words) and combinational aspect was 71 words; (2) there were two causes of 
mispronunciation (interlingua transfer was happened in four consonants, 9 words and 
intralingua was happened in consonant, vowel and diphthong, 152 words. Based on the 
research findings, it can be concluded that in segmental and combinational aspect the 
dominant mispronunciation occurred in vowel sound, then in interlingua and intralingua 
transfer the dominant causes was intralingua transfer. Moreover, the student should exercise 
more their pronunciation in American and British accent, and teachers are suggested to be 
paying more attention to students’ pronunciation. 
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Siti Halimah. 20118. “AN ANALYSIS OF ENGLISH MISPRONUNCIATION BY VOCALIST 
OF SAKURA BAND IN COVERED SONGS FOR ADELE TRIBUTE CONCERT”. Tesis. 
Jurusan Pendidikan Bahasa Inggris, Fakultas Ilmu Tarbiyah dan Keguruan, Institut Agama 
Islam Negeri Surakarta. 
 
Pembimbing : Kurniawan, SS., Hum. 
 
Kata kunci : Kesalahan ucapan, Lagu dalam sebuah konser 
 
 
               Pengucapan bahasa Inggris sangat penting untuk dipelajari karena pelafalan adalah 
aspek dalam menyampaikan makna dalam bahasa Inggris. Ada cara yang dianggap sebagai 
salah satu praktik bahasa Inggris yang baik dalam pelafalan, dengan lagu. Di IAIN Surakarta 
ada komunitas musik yang melibatkan banyak siswa bahasa Inggris di setiap karya. 
Komunitas musik ini selalu membuat acara tahunan dan sebagian besar acara mereka selalu 
menyajikan musik secara langsung dan tentu saja banyak lagu berbahasa Inggris yang mereka 
nyanyikan. Siswa dapat belajar bahasa Inggris terutama berbicara melalui lagu, banyak lagu 
berbahasa Inggris yang sering dan dikenal oleh siswa dan terkadang menjadi cara mereka 
untuk mendapatkan kosakata bahasa Inggris yang baru. Ada banyak kesalahpahaman yang 
terjadi dalam lagu yang para siswa nyanyikan. Oleh karena itu, tujuan penelitian adalah: (1) 
menjelaskan jenis-jenis kesalahan pengucapan yang ditunjukkan oleh vokalis "Sakura Band" 
dalam Adele Tribute Concert; (2) menjelaskan penyebab kesalahan pengucapan yang 
dilakukan oleh vokalis "Sakura Band" di Adele Tribute Concert. 
 
               Penelitian ini merupakan penelitian deskriptif kualitatif yaitu tentang kesalahan 
pengucapan bahasa Inggris oleh vokalis “Sakura Band” yang merupakan salah satu siswa 
pendidikan bahasa Inggris di IAIN Surakarta. Instrumen dari penelitian ini adalah peneliti itu 
sendiri dan kamus. Sumber data dalam penelitian ini adalah audio dari konser siswa dan data 
diambil dari lirik lagu dalam audio konser “Adele Tribute Concert” oleh siswa. Subjek dalam 
penelitian ini adalah vokalis dari “Sakura Band” dan objeknya adalah ucapan (lagu) yang 
termasuk salah pelafalan dalam bahasa Inggris di “Sakura Band” di Adele Tribute Concert. 
Teknik pengumpulan data dari penelitian ini menggunakan lirik lagu, audio dan dialog. 
 
               Hasil dari penelitian ini adalah peneliti menemukan (1) salah pengucapan yang 
dilakukan oleh siswa secara segmental (konsonan adalah 34 kata, vokal 63 kata, dan diftong 
adalah 55 kata) dan aspek kombinasional adalah 71 kata; (2) ada dua penyebab kesalahan 
pengucapan (interlingua transfer terjadi pada empat konsonan, yaitu 9 kata dan intralingua 
terjadi pada konsonan, vokal dan diftong, 152 kata. Berdasarkan temuan penelitian, dapat 
disimpulkan bahwa dalam aspek segmental dan kombinasional kesalahan pengucapan yang 
dominan terjadi pada suara vokal, kemudian dalam interlingua dan intralingua transfer 
penyebab dominan adalah transfer intralingua. Selain itu, siswa harus melatih lebih banyak 
pelafalan mereka dalam aksen Amerika dan Inggris, dan guru disarankan untuk lebih 
memperhatikan pengucapan siswa. 
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CHAPTER I 
INTRODUCTION 
 
 In this chapter, the reseacher discuss about background of the study, identification of 
the problem, limitation of the problem, the problem of the research, objective of the study, 
significances of the study, and the definition of the key terms. 
A. Background of the Study 
Pronunciation definition taken from Oxford Dictionary states pronunciation is the way 
in which a language or a particular word or sound is spoken. (Oxford, 2005). It  relates to 
the production of sounds to make meaning. Moreover, we make meaning to communicate 
to other people. It relates to speaking skill. Sometimes students learn English from non 
formal education, such as TV, radio, songs, drama, and movie. The purpose are same, to 
learn and to be mastery in English, but the difference is that the level of the study.  
Pronunciation refers to the production of sounds which is used to make meaning. 
Pronunciation is the important part of English when the students or the actors or vocalists 
have good pronunciation as the statement, “learners with good pronunciation in English 
are more likely to be understood, even if they make mispronunciation in other areas, 
whereas learners whose pronunciation is difficult to understand will not be understood, 
even if their grammar is perfect” (AMEP,2002:1). There are two aspects of 
pronunciation, namely segmental and suprasegmental. Segmental is particular sounds of 
language which consists of consonants sound, vowels sound, and diphthongs sound. 
Consonants sound consist of 24 sounds, /p/, /b/, /t/, /d/, /tʃ/, /dʒ/, /k/, /g/, /f/, /v/, /θ/, /ð/, 
/s/, /z/, /ʃ/, /ʒ/, /m/, /n/, /ŋ/, /j/, /l/, /r/, /w/, and /h/. Vowels sounds consists of 12 sounds, 
there are /iː/, /uː/, /e/, /ɒ/, /ɑː/, /æ/, /ʌ/, /ʊ/, /ə/, /ɪ/, /ɔː/, /ɜː/, and the last is called 
diphthongs sound which consist of 8 sounds, /eə/, /aɪ/, /ɪə/, /eɪ/, /ɔɪ/, /əʊ/, /ʊə/, /aʊ/. 
1 
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Suprasegmental is a vocal effect which extends over more than one sound segment in 
utterance. There are two important suprasegmental in speech, namely stress and 
intonation. Stress is the prominent given to certain syllable within words, and given to 
certain the syllable or word within utterance. Stress is decided into two classes, namely 
word stress and sentence stress. The othe suprasegmental is intonation. Intonation is the 
variations which take place in the pitch of the voice in connected speech. Intonation is 
decided into falling intonation and rising intonation. 
In university especially, the specification of English learning become variant. The 
students learn English for four skills through many of teaching method. Related to the 
four skills, in traditional teaching the emphasis tends to be on the students doing reading 
and writing, probably because it seems to keep them quiet and it is easier to organize. 
Similarly, most teachers probably do most of the talking. While the students do most of 
the listening, with some questions about understanding. But, in the university four skills 
taught by lecturers most is to make students more active not only listening and do all the 
lecturers says, especially in speaking. 
In speaking, the lecturer want to form the students more for good English grammar 
and control mechanical conventions such as punctuation, proununciaiton, and spelling. 
Lightbown and Spada in Romero (2014: 87) said that, it is still those aspects of speaking 
are not easy to master. It is difficult that the students can acquire certain native sounds; 
their pronunciation will be, on many occasions, foreign-like which is due to their 
difficulty in distinguishing and producing some sounds after the so called ‘critical 
period’. In that respect, some authors claim that adult learners cannot acquire a 
phonological development. Although the cases of adults speaking a second language 
without any accent are not very common, this does not mean that it is impossible to 
acquire a native like pronunciation. Also, besides phonological issues, it is also depende 
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on the capacity of the students it self to acquire any other kind of linguistic faculties, 
more related to structural relations. 
Based on the above explanation related to the problem in mastering the 
pronounciation without any of mispronunciations, there is a way that is considered as one 
of good English practice in pronounciation, by songs. Students can learn English 
especially speaking through songs. A lot of Englsih songs that is familiar and known by 
students and sometime becomes their way to get new English vocabulary. Through songs 
everything become easier, students can learn how to pronounce vocabulary by sing it, 
they also can remember easier because of the lyric has their own dramatic plot.  If 
students tired of books and learning difficult grammar and vocabulary, then take a break 
and sing a song, of course it will improve the students’ English at the same time. 
In IAIN Surakarta there is music community which is involved many of english 
students on every works. This music community always make annual event and most of 
the event they always present music live and of course a lot of English songs they sing. 
There is one band called “Sakura Band” where they also called them selves as Adele 
tribute. Adele tribute means, sing all Adele’ songs. The vocalist of this band is one of 
English students at IAIN Surakarta and also some other members. The vocalist says that 
they can get her new vocabulary a lot from Adele songs and she always learn how to 
pronounce it by singing it. Through this, the researcher wants to use the “Sakura Band” as 
a subjek for her analysis related to analysis of English Mispronunciation. 
The researcher chooses Adele songs because, first, the Object is one of the singer who 
is able to sing Adele song better, the second, Adele song and her voice is to difficult to 
followed by amatir singer, the third, the reseacher only chooses one singer because she is 
one of the English students in IAIN Surakarta. 
4 
 
 
 
There is sample of mispronunciation made by the vocalist of Sakura Band when she 
sang one of Adele song entitled “Hello”, such as: 
To tell you I'm sorry for breaking your heart 
/tuː/ /tel/ /juː/ /aɪm/ /sɒri/ /fɔːr/ /breɪkɪŋ/ /jɔːr/ /hɒːrt/ 
 
In this sentence, the singer pronounced the word “heart” is /hərt/, it should be 
/hɒːrt/. 
So, based on the above explanation about pronouncing English through English song, 
the researcher interests to analyze the mispronunciation made by the English students of 
IAIN in the research entitled An Analysis of English Mispronunciation By Vocalist Of 
Sakura Band In Covered Songs For Adele Tribute Concert. 
 
B. Identitifaction of Problem 
Based on the above background of the study, the researcher identifies the problem 
below. 
1. Pronounciation  is part of speaking that is nececary to be watched in English 
education in IAIN Surakarta. 
2. Good pronounciation influence a good qualitiy of students speaking mastering in 
English Education in IAIN Surakarta. 
3. Music and vocal are part of University program at IAIN Surakarta. 
4. So many mispronunciation made by English students of IAIN Surakarta in practice 
even in Sing English songs. 
5. Indonesian pronounciation influence the stundents English pronunciation (source 
language influence the target language in pronunciation). 
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6. A lot of English students use music (singing) to learn English especially in how to get 
new vocabulary and pronounciation.  
7. The types of mispronunciation created by Sakura Band vocalist in Adele Tribute 
Concert. 
8. The cause of mispronunciation made by Sakura Band vocalist in Adele Tribute 
Concert. 
 
C. Limitation of the Problem 
This study limits on an English Mispronunciation the vocalist of Sakura Band who 
the vocalist is one of English students of IAIN Surakarta. The researcher also limits on 
the object where she uses Adele Songs which is consists of five songs that sing in Adele 
Tribute Concert by Sakura Band. 
 
D. Problem Statement 
The researcher draws the problem that need to be solved below. 
1. What are the types of mispronunciation created by Sakura Band vocalist in Adele 
Tribute Concert? 
2. What are the causes of mispronunciation made by Sakura Band vocalist in Adele 
Tribute Concert? 
 
E. Objective of the Study 
The objective of the study of this research below. 
1. To explain the types of mispronunciation viewed by Sakura Band vocalist in 
Adele Tribute Concert? 
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2. To explain the cause of mispronunciation made by Sakura Band vocalist in Adele 
Tribute Concert? 
 
F. Significance of the Study 
The result of the study are expected to give benefits theoretically and practically. 
1. Theoretically  
The result of this study is expected to develop the theory in speaking learning 
esepcially prounciation. Hoped that this study can give contribution for the 
development of English education especially pronunciation. 
2. Practically  
a. For students 
This study can give motivation in learning pronunciation supposed to make a good 
proounciation at school or at society.  
b. For leacturer 
This study becomes reference in teaching speaking in order to give a good 
teaching to improve students’ ponunciation. 
c. For other researcher 
The result of this study becomes a good alternative for other research as a 
guidance of their new research related to pronunciation. 
 
G. Definition of Key Terms 
1. Analysis 
Analysis is an examination of data and facts to uncover and understand cause-effect 
relationships, thus providing basis for problem solving and decision making. (Nida, 
1974: 20). 
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2. English Mispronunciation 
English mispronunciation is the lack of English pronunciation. (James, 1998: 173). 
3. Pronunciation  
Pronunciation is the way in which a language or a particular word or sound is spoken 
(Oxford, 2005). 
4. Song 
Song as a short poem or a number of verses set into music and intended to be sung. 
(Hornby, 1995). 
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CHAPTER II 
THEORETICAL REVIEW 
 
In this chapter, the researcher provided the theories which are used the analysis of the 
researcher. The discussion in this chapter was divided into eight subchapters. The first 
subchapter is the nation of pronunciation, second subchapter is the aspect of pronunciation, 
third subchapter is the difference between error and mistake, fourth subchapter is the source 
of error, fifth subchapter is type of mispronunciation, sixth subchapter is interference, seventh 
subchapter is error analysis, and eighth subchapter is previous study. 
 
A. The Notion of Pronunciation 
Pronunciation definition taken from Oxford Dictionary states pronunciation is the 
way in which a language or a particular word or sound is spoken. (Oxford, 2005). 
Pronunciation refers to the production of sounds that we use to make meaning. It 
includes attention to the particular sounds of a language (segments), aspects of speech 
beyond the level of the individual sound, such as intonation, phrasing, stress, timing, 
rhythm (suprasegmental aspects), how the voice is projected (voice quality) and, in its 
broadest definition, attention to gestures and expressions that are closely related to the 
way we speak a language (AMEP, 2002: 1). Based on the above definition of 
pronunciation it can be conclude pronunciation as the act or manner of pronouncing 
words; utterance of speech, a way of speaking a word, especially a way that is 
accepted or generally understood, and a graphic representation of the way a word 
spoken, using phonetic symbols.  
We can define pronunciation in general terms as the production of significant 
sound in to senses. First, sound is significant because it is used as part of a code of a 
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particular language. So we can talk about the disticntive sounds of English, French, 
Thai and other languages. In this sense we can talk about pronunciation as the 
production and reception of sounds of speech. Second, sound is significant because it 
is used to achieve meaning in contexts of use. Here the code combines with other 
factors to make communcatino possible. In this sense we can talk about pronunciation 
with reference to actis of speaking (Dalton and Sheidlhofer, 2001: 3) 
B. The Aspect of Pronunciation 
According to AMEP (2002: 1-4) there are two aspect of pronunciation, segmental 
aspect and suprasegmental aspect. Each has their own component, where in 
suprasegmental aspect consists of four aspects of pronunciation consists of stress, 
intonation, features of connected speech, and voice quality. Segmental aspect consists 
of English consonant sound, English vowel sound, english diphtong sound. The detail 
explanation about those four aspects can be seen below. 
1.  Suprasegmental aspect 
Suprasegmental is a vocal effect which extend over more than one sound 
segmental in utterance, such as pitch, stress or juncture (Christal,1985:2926). 
There are two important suprasegmental in speech, namely:  
a. Stress 
Many teachers advocate starting with stress as the basic building block of 
pronunciation teaching. Stress refers to the prominence given to certain 
syllables within words, and to certain syllables or words within utterances. It is 
signaled by volume, force, pitch change and syllable length, and is often the 
place where we notice hand movements and other gestures when we are 
watching someone talking. One noticeable feature of English is the reduced 
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nature of unstressed syllables. Thus, not only are stressed syllables longer, 
louder, more forceful and at a different pitch, but unstressed ones are often 
different in quality. 
 A varies of stress are from syllable to syllable. Syllables which are 
pronounced more prominent then the other syllable are said stressed or 
strongly stressed. In the other hand syllables which are pronounced without 
much force are called unstressed or weakly stressed. According to the 
functions stress are decided into two: word stress and sentence stress. 
1) Word stress 
The situation of the strong stresses in words is called word-stress 
(Jones, 1966: 143). Word stress can be identifying as follow: 
a) When one syllable words are in isolation, the words are considered 
to be primary stressed syllable. For example: but, two and pen. 
b) Commonly, in English the words which majority of two syllables, 
get stress on the first syllable. For example: VIsit, OFten, NEver. 
c) The exception of the generalization comes from the words which 
begin with prefix. Most of these are stressed on the second syllable, 
for example: misTAKE and beLIEVE. 
d) When a suffix is added to a word such as “happiness” the stress is 
on the same syllable as word the basic word. For example: HAppy 
= HAppiness, REAson = REAsonable. 
e) The several words which have two words classes such as import, 
convert, the generally stress pattern on the English words chane 
when the words are used in the sentences. When the words used as 
nouns, the stressed in the first syllable and when the words use as 
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verb, the stressed take place on the second syllable. There are some 
of words which have two word classes: CONcert (n), conCERT (v), 
OBject (n), obJECT (v). 
The words ending in -ion, -sion, -ic, -ical, -ity, and -grapy, get 
primary stress on the syllable proceding the ending. For example: 
proDUce = proDUCtion, SCIence = scienTIfic, BIOlogy = 
bioLOgical, deCIde = deCIsion, Able = aBIlity. 
f) The compose two or more separate parts of speech-nouns, verbs, 
adjectives, adverbs or propositions and has distinctive meaning and 
function in a sentence is called compound. Stress on the 
compounds usually falls on the first parts (Syafei, 1988: 27). For 
example: CLASSroom, BLACKboard, BOOKstore, FLASHlight. 
2) Sentences stress 
Sentence stress provides a means of distinguishing degree of 
emphasis or contras in sentence. Budiasih (2013: 74) stated that sentence 
in English will be words that take stress and others that do not. Stressed 
words take the meaning or the sense behind the sentence, therefore they 
are called Contend words, that they take the content of the sentence. 
Unstressed words tend to be smaller words that have more of a 
grammatical significance that they help the sentence function syntactically 
and because of it they are called Function Words or Structure Words. 
The content of a sentence carries more significance than the 
particular way it is put together. In the other word is when the function 
words are taken out from the sentence, the sentence will still have a certain 
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amount of meaning and can be understood. Therefore the meaningful units 
within a sentence will take the most significance and therefore stress. 
There are some of words classes that are divided into Content words 
and Function words, as follow: 
Table 2.1 Content words and Function words 
Content words Function word 
Main Verbs sleep, 
reading, 
writing, talk 
Pronouns she, he, it, 
they 
Nouns window, fruit Prepositions in, on, under, 
with 
Adjectives handsome, 
pretty 
Articles the, a, an, 
some 
Adverbs loudly, 
slowly 
Conjunctions so, and, but 
Negative Aux. 
Verbs 
do not, does 
not, are not 
Auxiliary 
Verbs 
can, must, 
might, should 
Demonstratives this, that, 
these, those 
Verb “to be” am, were, 
are, am 
Question 
Words 
who, how, 
where 
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b. Intonation  
Intonation, or change of pitch, is crucial in signaling speaker meaning, 
particularly interpersonal attitudes. Pitch changes are crucially linked with 
stress. Since intonation patterns are language-specific, learners will need to 
acquire new ones for English in order to avoid inappropriate transfer from 
their first language, and thus perhaps inadvertently causing offence. There 
have been three major approaches to intonation theory: the grammatical 
approach (which relates intonation to grammatical functions), an approach that 
focuses on the link between intonation and attitude, and the discourse 
approach (which emphasis speakers and their intentions in longer stretches of 
discourse).  
Clennell (1997) AMEP (2002: 2) identifies some major functions that are 
important for learners:  
1) information marking (prominent stress)  
2) discourse marking (given/new) 
3) conversational management (turn-taking/collaborating)  
4) attitudinal or affect marking (mood/feeling)  
5) grammatical/syntactic marking (clause boundaries/word classes)  
6) pragmatic marking (illocutionary force/intention of the speaker). 
The major changes of pitch take place on stressed syllables, particularly on 
the tonic syllable. Five1 major patterns of tones can be identified: fall, rise, 
fall-rise, rise-fall and level: 
a) A falling pattern usually indicates that the speaker has finished, at least 
temporarily. 
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b) A rising intonation signals a question or continuation. This difference can 
signal meaning even in short exchanges. Thus, if someone calls me and I 
answer ‘Yes’ with a rising tone, I signal that I am opening interaction with 
them, but if I say ‘Yes’ with a falling tone, this may indicate that I do not wish 
to speak to them, and may even be interpreted as rude. This questions to which 
the speaker knows the answer will be said with a falling tone, while questions 
in which new information is sought are usually said with a rising tone 
(Clennell, 1997). Often, ‘Yes-No’ questions will have a rising tone, and ‘who’ 
questions will have a falling tone, but this is only true some of the time, since 
the way speakers make these questions depends crucially on their intention and 
how the question fits into the rest of what they are saying.  
c) A fall-rise tone signals definiteness combined with some qualification; what 
Yallop (1995) calls a ‘No, but…’ interpretation. Thus, if someone asks if I am 
busy, and I am suspicious that this is a prelude to asking me to do a job, I may 
answer ‘No’ but with a fall-rise tone to indicate my mixed feelings. 
d) A rise-fall is usually used to signal strong feelings of surprise or approval or 
disapproval. In general, larger movements in pitch signal higher emotion and 
more interest. 
e) A level tone signals boredom, routine or triviality, and thus is the tone that 
teachers use for routines such as the class roll. Yet this is the tone that many 
learners may use if they do not pay attention to their intonation. It is therefore 
particularly important to help learners to overcome any tendency they may 
have to use this tone inadvertently 
Syafei, (1988: 29) atated that intonation is important grammatically in 
distinguishing one type of sentence from another and it is also important in 
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signaling the attitude of the speaker in what the speaker saying. Intonation 
decided into two types that are most common, namely falling intonation and 
rising intonation. 
1) Falling intonation. 
When the pitch of the voice is falls it is called falling intonation (Jones, 
1960: 275). According to Syafei (1988) falling intonation is normally used 
as follow: 
a) At the end of simple statement. 
For example: We went there together.  fall 
b) In giving commands and making request. 
For example: Please come here!  fall 
2) Rising intonation. 
Rising intonation is occurs when the pitch of the voice is rises. 
Rising intonation is commonly used as follow: 
a) At the end of questions which begin with auxiliaries. 
b) For questions with statement. 
c) On series with and. (The last member of the series is with falling 
intonation). 
d) On alternative with or. 
e) On direct address 
f) On question tag. 
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2.Segmental aspect 
Segmental are the particular sounds of a language. (AMEP, 2002: 1). 
Segmental aspects relate in some way to letters in writing. There are segmental 
aspects in English: 
a.English consonant sound 
  A consonant is defined as a speech sound which is articulated with some kind 
of stricture, or closure, of the air stram. Consonants are clasified according to four 
features (Brinton, 2000: 23): 
1) The state of the glottis: in vibration (voiced) or spoken (voiceless) 
2) The state of velum: lowered (nasal) or raised (oral) 
3) The place of articulation: where the stricture occurs (place of maximum 
interference) and what articulators are involved; and 
4) The manner of articulation: the amount of stricture, whether it is complete, 
partial (called close approximation), or relatively open (open approximation). 
Syafei’ (1988: 17) stated that consonants are the speech sounds which are produced 
with some kind of closure in the mouth, restricting the escape of air. Some consonant is 
voiced and others are voiceless. Voiced sound occurred when the vocal cord in the 
larynx are not vibrated. Consonants may be classified in two classes; according to the 
place of articulation and according to the manner of articulation as follow: 
1) Place of articulation 
The place in the mouth where the sound is made or where the closure 
occurs is called place of articulation. Budiasih (2013: 23) stated that consonant 
refers to the place where consonants are produced. Consonant which 
classifying based on place of articulation is distinguished into nine main 
classes: 
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a) Labial or lip sound, which namely sound articulated by the two lips. 
For examples when pronounce the word “pie, buy, and my” (/p, b, 
m/). 
b) Labiodentals, which namely sound articulation by the lower lips or 
front lips. For examples when pronounce “fine and very” (/f, v/). 
c) Dental, the sound articulated by tip of the tongue or blade and upper 
front teeth. For examples (/ð, θ/) in the word “think and then”. 
d) Alveolar, the sound articulated by the tip or blade of the tongue 
against the teeth-ridge. The pronounce of the sounds may found in the 
word “tie, die, lie, nigh, sigh” (/t, d, l, s, z, n/). 
e) Retroflex, the sound is articulated by tip of tongue and the back of the 
alveolar ridge. Many speaker English do not use retroflex sound at all. 
However, retroflex is occurs in some words such as “rye, row, ray” 
(/r/). Speaker how pronounce /r/ at the ends of words may also have 
retroflex sounds with the tip of the tongue raised in “ire, hour, air”. 
f) Palato-Alveolar, namely sound which have alveolar articulation 
together with a simultaneous rising on the main body of the tongue 
towards the roof of the mouth. The sound are produces in the words 
such as “shy, show” (/ʃ, ʤ/). 
g) Palatal namely sounds articulated by the front of the tongue against 
the hard palate. In the other word the sound which comes from front 
of tongue and hard palate. The example of the articulations is can be 
found in the word “you” (/j/). 
h) Velar sounds articulated by the back of the tongue against the soft 
palate. In the other word the sound is produces by the back of the 
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tongue and soft palate. It can be found when pronounce the word 
“hack, hag, hang” (/k, ŋ, g/). 
i) Glottal, namely sounds articulated in the glottis. For example in the 
word “how” (/h/). 
2) Manner of articulation 
The classifying of the consonant based on the manner of articulation can 
be distinguished into seven classes: 
a) Plosive or stop. 
Plosive or stop is sound which are produced by stopping the air 
somewhere in the mouth or vocal passage and releasing it suddenly. 
When the speakers speak /p/ and /b/ the lips are closed together for a 
moment, stopping the air flow. /p/ is a voiceless bilabial stop and /b/ 
is a voiced bilabial stop. The other consonant which are classifying 
as plosive or stop are /t/, /d/, /k/, and /g/.  
b) Affricates. 
Affricates are sounds which are made up of two parts; a stop and a 
fricative. The sound made by briefly stopping the airstream 
completely and then releasing the articulators slightly to the fiction in 
produced. English has two affricates; /ʧ/, /ʤ/. 
c) Fricative. 
Fricatives are sounds made by forming a nearly complete stoppage of 
airstream the opening through which the air escape is so small that 
fiction is produced. The fricative consonant in English are /f/, /v/, /z/, 
/s/, /θ/, /ð/, /ʒ/, /ʃ/, /h/. 
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d) Nasal. 
Nasals are sounds produced with the air going out through the nose 
or nasal cavity. When the speakers make nasal sound, the soft palate 
is lowered and the air escapes through the nose. Nasal consonant are 
voiced. English has bilabial, an alveolar and a velar nasal; /m/, /n/, 
/ŋ/. 
e) Lateral or Liquid. 
Lateral is sound which performed by the air go out of the mouth from 
both side of the tongue. Lateral consonant as voiced as nasal 
consonant. English has only one lateral consonant; /l/. 
f) Rolled and Flapped. 
Rolled and flapped are occur in pronouncing /r/. Rolled /r/ is formed 
by a rapid succession of taps and the tip of the tongue against the 
teeth-ridge. The taps are not made by any conscious muscular 
movement of the tip of the tongue; the tongue is held loosely in 
appropriate position, and the airstream cause the tips to vibrate. 
Flapped /r/ is performs like a rolled /r/ but consist of one singe tap of 
the tip of the tongue against the teeth-ridge. 
g) Semi-Vowels or Glides. 
Semi-Vowels or Glides are the sound which are considered half 
consonants and half vowels. In the structural behavior are like 
consonants, and in the quality are like vowels. English has two semi-
vowels; /y/ and /w/. 
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b. English vowel sound 
 Vowels are sounds which are made without any kind of closure to the escape 
of air through the mouth. Vowels are articulated when the voice airstream is shape 
using the tongue and lips to modify the overall shape of the mouth. English has twelve 
pure vowels, single vowels sound, and eight diphthongs, combination of vowels sound. 
The English vowels are classified into three factors; the position of the tongue, the 
height of the tongue and the shape of the lip (Syafei, 1988: 11). 
1) The Position of the Tongue 
The classified vowels sound based on the position of the tongue are 
decided into three parts, namely: 
a) Front Vowels 
Front vowels are made by lifting the front part of the tongue toward the area 
nearest the upper teeth-ridge. For example /iː, e, æ, ɪ, ɜː/. 
b) Central Vowels 
Central vowels are produced by raising the middle part of the tongue toward 
the areas nearest the soft palate. For example /a:, ə, ʌ/. 
c) Back Vowels 
Back vowels are made by bouncing the back of the tongue toward the soft 
palate. For example /ʊ, u:, ͻː, ɒ/. 
2) The Height of the Tongue 
Based on the height of the tongue, vowels classifying into three types 
(Kelly, 2000), there are: 
a) Close Vowels 
In close vowels, the position of the tongue is quite high in the mouth. 
Table 2.1Characteristics of Close Vowel 
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Vowel Characteristics Example 
ɪː The front of the tongue is slightly behind 
and below the close front position. The 
close position is where the tongue is 
closest to the roof of the mouth. Lips are 
spread. The tongue is tense, and the sides 
of the tongue touch the upper molars. 
Bead, 
police, 
people. 
ɪ The part of the tongue slightly nearer the 
centre is raised to just above the half-close 
position. Lips are spread loosely, and the 
tongue is more relaxed. 
Hit, 
biggest, 
busy, 
women. 
ʊ The part of the tongue just behind of the 
centre is raised, just above the half-close 
position. Lips are rounded but loosely, 
and the tongue is relatively relaxed. 
Book, 
woman, 
push. 
u: The back of the tongue is raised just 
below the close position. Lips are rounded 
and the tongue is tense. 
Food, rude, 
who, fruit. 
 
b) Mid Vowels 
In mid vowels, position of the tongue is neither high nor low in the mouth. 
Table 2.2 Characteristics of Mid Vowels 
Vowel Characteristics Example 
E The front of the tongue between the half Egg, said, 
22 
 
 
 
open and half close position. Lips are 
loosely spread. The tongue is tenser then 
for /ɪ/, and the sides of the tongue may 
touch the upper molar. 
instead. 
ə The center of the tongue is between the 
half close and half open positions. The 
lips are relaxed and neutrally spread. 
About, 
paper, the. 
ɜː The center of the tongue is between the 
half close and half open positions. The 
lips are relaxed and neutrally spread. 
Shirt, her, 
further. 
ͻː The back of the tongue is raised to 
between the half open and half close 
position. Lips are closely rounded. 
Call. 
bought, 
saw. 
 
c) Open Vowels 
In the open vowels, the positions of the tongue are low in the mouth. 
Table 2.3 Characteristics of open vowels. 
Vowel Characteristics Example 
Æ The front of the tongue is raised to just 
below the half open position. Lips are 
neutrally open. 
Attack, 
antique, 
hat. 
ʌ The center of the tongue is raised to just 
above the fully open position. Lips are 
neutrally open. 
Run, uncle, 
flood. 
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ɑː The tongue between the center and the 
back, is in the fully open position. Lips 
are neutrally open. 
Father, far, 
command. 
ɒ The back of the tongue is in fully position 
and lips are lightly rounded. 
Dog, often, 
want. 
 
3) The Shape of the Lip 
There are basic lip positions which are used in describing the articulation 
of vowel sounds. 
a) Rounded : the lips are pushed toward into the shape of a circle. For 
example /ʊ/. 
b) Spread : the corners of the lips are moved away from each other, as 
when smiling. For example /i:/.  
c) Neutral : the lips are not noticeably rounded or spread. For example /ə/.  
c.  English diphtong sound 
Diphthong is a sound composed of two vowels pronounced in close succession 
within the limit of a syllable (Syafei, 1988: 13). Diphthongs is a movement of the 
tongue, lips and jaw from one pure vowel sound to another. The firs sound in each 
phoneme is longer and louder than the second. 
Diphthong is classified into two types, there are: 
1) Centering diphthong 
Phonetic symbol /ə/ is the central vowel. Therefore, diphthongs which are end 
with a glide toward /ə/ is called centering diphthong. Centering diphthong consist 
of: 
/ɪə/  for example in the word here /hɪə(r)/ 
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/eə/ for example in the word fair /feə(r)/ 
/əʊ/ for example in the word no /nəʊ/ 
2) Closing diphthong 
Diphthong which is end by closing vowel are called closing diphthong. Closing 
diphthong consists of: 
/eɪ/  for example in the word way /weɪ/ 
/aɪ/  for example in the word cry /kraɪ/ 
/əʊ/ for example in the word hello /hələʊ/ 
/ͻɪ/  for example in the word enjoy /ɪnʤͻɪ/ 
/aʊ/ for example in the word now /naʊ/ 
 
 C. The difference Between Error and Mistake 
There is small boundaries between errors and mistakes. Eventhough sometimes 
people or even students always use the word error and mistake the same, but according to 
Bartram and Walton (1991: 25) Mistakes are caused by the learners not putting into 
practice something they have learned while errors are caused by the learner trying out 
something completely new and getting it wrong (Ellis in Krisnawati (2013: 186) says that 
errors reflect gaps in a learner’s knowledge; they occur because the learner does not know 
what is correct.  
Mistakes, on the other hand, reflect occasional lapses in performance because the 
learner is unable to perform what she knows. To distinguish errors from mistakes is 
through consistency of learners’ performance. In the classroom, however, the teacher 
cannot immediately identify if the learner makes an error or a mistake. In practice, what 
the teacher knows is that the learner make, in the end Ellis in Krisnawati (2013: 186) 
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himself admits that “a clear distinction between an error and a mistake may not be 
possible”. 
Errors can have different sources, some of which can be universal which reflects 
learners’ attempts to make learning L2 simpler. Universal errors include errors of omission 
and overgeneralization, irrespective of the learners’ L1 (Ellis 1997: 19). One basis to 
define a mistake may be based on our intuition of our mother tongue. In our mother 
tongue, it is unlikely that we misspell words; it is, therefore, a misspelled word is a 
mistake. But again, with reference to what Ellis has stated, in practice it is difficult to 
distinguish between an error and a mistake. 
 
D. The Source of Error 
 There are some sources of error. James (1998: 178-8) stated four major sources of 
error, namely interlingua transfer, intralingua transfer, communication strategy and 
induced. 
1. Interlingua Transfer (Mother-tongue influence) 
Interlingua errors caused by mother tongue influences (James, 1998: 178-9). 
Interlingua transfers are the sources of error that are caused by the interference of the 
learner’s mother tongue (native language) and the language that they are learning. 
They usually transfer the system of their mother tongue into foreign language. 
Therefore, in producing the English pronunciation, the learners make errors in English 
sound because system in foreign language such as they usually pronounce word that 
are not pronounced as they are written. 
2. Intralingual Transfer (Target Language causes) 
Intralingual transfer also known as target language causes. James (1998: 184) 
Intralingual errors are caused by the learners for ignoring a target language form on 
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any level and any class. Intralingual transfers are kinds of transfer that are caused by 
target language or the rule within the foreign language itself. 
3. Communication Strategy 
Learning and teaching strategies severally and in conjunction with each other through 
interaction with the surface structure of English and teaching situation constitute some 
of necessary and essential conditions for the learner to generate certain classes of 
sentences (Richard in Widiastuti, 2012: 20). Communication strategy is the conscious 
employment of verbal or nonverbal mechanism for communicating an idea when 
exact linguistic forms are some reasons not readily available to the learner at the point 
on communication. James (1998: 197-189) stated there are two strategies in 
communication based error, namely holistic strategy and analytic strategy. 
4. Induced Error 
James (1998: 189-190) stated induced is the sources of error which is quite different 
from two sources of error, interlingua and intralingual transfer. Induced could be 
caused by student who always make errors of misleading explanation from teacher, 
faulty presentation of a structure of word in the text book or even because of pattern 
that was rotary memorized in a drill but no properly contextualized. 
 
E. Type of Mispronunciation 
 There are three board types of mispronunciation based on the level of error, there are 
segmental, combinational, and suprasegmental mispronunciation. (Carl, 1998: 140). 
1. Mispronunciation in segmental 
The mispronunciation occurs when the change of letter sound to another is 
found in the correct pronunciation is called mispronunciation in segmental. There are 
two segmental mispronunciations: 
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a. Segmental Consonants 
When the correct pronunciation of consonant is changed to the other consonant is 
called segmental consonant mispronunciation. The changed is from one class to 
another class. For example speaker pronouncing inter-dental fricative /θ/ and /ð/ in 
this /ðɪs/ become /dis/. 
b. Segmental Vowels 
This mispronunciation is found when the correct pronunciation of vowel that 
changed to another vowel. The changed is from one class to another class. For 
example speaker pronouncing /ɒ/ become /ʌ/ in the word wash. 
2. Combinational 
There are many English words which different in the letter and in the spoken. This 
mispronunciation occurs when the speaker mispronounces the word because of the 
letter and the spoken is different. Especially in the word final position, generally they 
tend to omit (Ø) For example in once /wʌns/ pronounced /wʌNø/. 
3. Suprasegmental 
Supra-segmental mispronunciation is the mispronunciation which occur because the 
speaker is incorrect to give stressing and intonation in the sentences. For example the 
word import as noun is pronounce as verb and in the end of the sentences must be 
raising intonation, buth the speaker using falling intonation. 
 
F. Interference 
 Interference is the used of Native Language pattern as rules that lead to an error in 
appropriate from the target language (Richard, 1990:160). Interference could be assumed that 
the learner’s first language could interference in second language which is use. In the other 
word interference is also could be called negative transfer, means that there is rearrangement 
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of sentence pattern in language in appropriately while the positive transfer transfers that 
makes learning easier and may occurs when both of native language have the same form. 
 Tarigan in Fauziyah (2008:08) stated that negative transfer occurs if the speaker 
applies first language to second language because the system is different. In speech, 
interference occur a new utterance of bilingual speaker as a result of his personal knowledge 
of the other tongue (Weinrhich, 1997: 11) 
There are some types of interferences: 
1. Phonological Interference 
The manner in which the speakers perceives and reproduces the sound of the language 
is called as phonological interference. Commonly, the interference is done by 
bilingual speaker. In the other words bilingual especially the beginners of foreign 
language learner, causes phonological interference easily. For example he word 
answer /ɑːnsə(r)/ is pronounced /ɑːnswə(r)/. 
2. Grammatical Interference 
Grammatical interference could be classified into two; morphological and syntax 
interference. 
a. Morphological Interference 
Morphological interference occurs by observing the system to add into another 
language in word formation. There are some ways to add in morphological; 
previxes (in initial word), infix (in middle word), suffix (in final word), and by 
using simmulfix (both in the initial word and the final word) 
b. Syntax Interference 
Syntax interference is the deviation of language which occurs in the formation of 
sentences, both in phrase and clause form. 
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3. Lexical Interference 
The way in which one vocabulary could interference in other variety is called lexical 
interference. The interference occur if there is the original word is commonly giving 
the meaning as like as the foreign language meaning. For example the word book in 
English and buku in Indonesia. 
 
G. Error Analysis 
1. The Notion of Error Analysis 
People, especially students who always do the learning process, always do the 
mistake and the error. Both are different, error and mistake looks like similar but they 
are not. Brown (2007: 259) defines Error as a noticeable deviation from the adult 
grammar of a native speaker that reflects the competence of the learner. Meanwhile, 
Mistake refers to a performance error that is either a random guess or a slip in that it is 
a failure to use a know system correctly. 
On detail, the definition of error can be seen through its classification. Richards 
(1985) in Sembiring (2011:5) says that errors result from incomplete learning and 
knowledge of learners about target language system. Norrish (1983) in Sembiring 
(2011:5) says that errors result from incomplete learning and knowledge of learners 
about target language system. Norrish (1983:7) in Sembiring (2011:5) says that error 
is systematic deviation from the accepted system of the target language. 
While the analysis on the error means observed, analyzed, and classified to reveal 
something of the system operating within the learner, led to a surge of study of 
learners errors (Brown in Sembiring, 2011:6). So, according to Brown the defintion of 
error analysis is study analysis of the errors made by the second of foreign language 
learners to the predict the errors or the difficulties in learning foreign language. 
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Nzama (2013: 10) says that Error analysis is a type of linguistic analysis that focuses 
on the errors learners make. It consists of a comparison between the errors made in 
the target language (TL) and that TL itself. Hobson in Nzama (2013: 24) says 
differently about error analysis, he says that error analysis as an analysis procedure 
has a number of shortcomings, but it is nevertheless a useful starting point for a 
description of the data.  
So, based on the above definition of error analysis it can be concluded that error 
analysis is the the study to find the error of learner which is consists of the analysis, 
observation, clasification. 
2. The Function of Error Analysis 
Error Analysis is useful in second language learning because it reveals to us 
teachers, syllabus designers and textbook writers of what the problem areas are. 
Corder in Nzama (2013: 11-12) states that errors are visible proof that learning is 
taking place. He has emphasised that errors, if studied systematically, can provide 
significant insights into how a language is actually learned by a foreigner. He also 
agrees that studying students’ errors of usage has immediate practical application for 
language teachers. Weireesh in Nzama (2013: 12) considers learners’ errors to be of 
particular importance because the making of errors is a device the learners use in 
order to learn. Weireesh, (ibid.) says EA is a valuable aid to identify and explain 
difficulties faced by learners. 
Corder in Nzama (2013: 3-4)  also held the same view regarding the function of 
error analysis and that there are two justifications for studying learners' errors: its 
relevance to language teaching and the study of the language acquisition process. He 
mentioned that: 
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... the pedagogical justification, namely that a good understanding of the 
nature of error is necessary before a systematic means of eradicating them 
could be found, and the theoretical justification, which claims that a study 
of learners' errors is part of the systematic study of the learners' language 
which is itself necessary to an understanding of the process of second 
language acquisition. 
Systematically analysing errors made by language learners makes it possible to 
determine areas that need reinforcement in teaching (Corder in Nzama, 2013: 4). 
Error analysis is a type of linguistic analysis that focuses on the errors learners make. 
It consists of a comparison between the errors made in the Target Language (TL) and 
that Target Language itself. 
Error analysis may be carried out in order to: 
a. Find out how someone learns a language 
b. Find out how someone knows language, and 
c. Obtain information on common difficulties in language learning. 
Banathy and Madarasz in Celce (2007: 20)  were early critics of contrastuve 
abalysis and argued for the need to complement contrastive analysis with error 
analysis (i,e an analysis of errors that occur in the learner’s interlanguage system) – 
especially if one planned to apply results to language teaching; 
Contrastive linguistics no matter how refined can only point toward a potential 
learning problem or difficulty. On the other hand, error analysis can tell us the 
intensity of the difficulty or the size of the problem. 
3. The type of error Analysis 
Richard in Celce (2007: 20), another critic of overreliance on contrasive 
analysis who was also a proponen of error analysis, proposed three way classification 
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of language learning errors that he believed would both shed light on the second 
language acquisition process and better inform language teaching: 
a. Interlingual errors: those errors caused by negative transfer from the learner’s first 
language 
b. Intralingual errors: those errors stemming from marked or complex features in the 
structure of the target language itself and which thus seem to be committed by all 
second language learners of the target language regardless of their native 
language. 
c. Developmental errors: those second language errors that reflect the same problems 
and strategies that young children encounter and use in acquiring the target 
language as their first language. 
Dulay describes the types of errors into four classifications. They are 1) 
linguistic category; 2) surface strategy taxonomy; 3) comparative analysis; and 4) 
communicative effect (Dulay, 1982:146). 
1)  Surface Strategy Taxonomy  
   Surface strategy taxonomy highlights the ways surface 
structures are altered. Learners may omit necessary items or add 
unnecessary one. They may misform items or misorder them. Analyzing 
errors from a surface strategy perspective holds much promise for 
researcher concerned with identifying cognitive processes that underlie 
learner’s reconstruction of the new language. It also made aware that 
learner’s error was some logic. The types these categories are: 
a) Omission 
Omission errors are characterized by the absence of an item that 
must appear in well-formed utterances. Content morphemes carry 
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the referential meaning of a sentence (nouns, verbs, adjectives, 
adverbs). 
Example: once upon a time, there lived a girl named snow white. 
She lived with her aunt and uncle because parents died. 
(Omission of possessive adjective “her” before parents died) 
b) Addition 
Addition errors are the opposite of omission. They are 
characterized by the presence of an item which must not appear 
in a well-formed utterance. It usually occurs in the later stages of 
second language acquisition. 
For example: that is the man who I saw him. 
(addition of object him) 
c) Misformation 
Misformation errors are characterized by the use of the wrong 
form of the morpheme or the structure. While in omission errors, 
the item is not supplied at all. in misformation error, the learner 
supplies something, although it is incorrect. 
Example: one day, an invitation to the ball comed. 
(the main verb comed should be came) 
d) Misordering 
Misordering errors are characterized by the incorrect placement 
of a morpheme or group of morphemes in an utterance. 
Example: so, after the school, Pinocchio decided to go to the city. 
He asked someone the ingredients to bake a cake. During his 
walk, Pinocchio met there a little boy.  
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(The placement of adverbial demonstrative “there” should be 
Pinocchio met a little boy there) 
2) Comparative Taxonomy 
The classification of comparative taxonomy is based on the 
comparison between the structure of second language error and certain other 
types of construction. There are two types of comparative taxonomy: 
a) Developmental Error 
Developmental errors are the errors similar to those made by children 
learning the target language as their first language. 
Example: prince give shoes glass pretty 
(The prince gave a pair of pretty glass shoes) 
b)  Interlingua Error 
Interlingua errors are similar in structure to a semantically equivalent 
phrase or sentence in the learner’s native language. The error 
identification is traced back by translating the words into the learner’s 
mother tongue. 
Example: the man skinny 
(The skinny man) 
4.   How to solve the errors problem 
The problem of errors created by students actually can be fixed eventhough it 
is not easy. The development of students capability in mastering pronounciation 
not only depend on the teacher, the material, and the method, but it is also from the 
students them selves. But there are some ways at least to minimize the students 
error, below (Hassan, 2014: 42). 
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a)  Teaching should focus on both recognition and production i.e. teachers 
should recognize the pronunciation errors and correct them and teach the 
students how to pronounce these sounds correctly. 
b)  There should be pronunciation lessons ranking the same as lessons in 
other skills e.g. Grammar, and vocabulary and sentence structure to draw 
the attention of the students to the importance of pronunciation in learning 
English. 
c)  For practicing, correcting and developing the pronunciation error we 
strongly suggest for the students to listen regularly to English sounds and 
words using audio aids like cassettes, CDs and sound dictionaries. These 
tools are very useful for practicing pronunciation. 
d)  It is also worth looking at the dictionary for checking the correct 
pronunciation of words. 
f)  The teachers in university stages must have good knowledge of 
phonetics and phonology because this will provide a basis for teachers to 
pronounce a word correctly and identify the physical reasons for 
inaccurate approximations of foreign language sounds, enabling them to 
give precise instructions which help students correct, faulty pronunciation. 
 
H. Previous of the Study 
The study about mispronunciation is done by some researchers. For example 
the previous study come from Ika Wulandari, English Education Department (2016), 
entitle AN ANALYSIS OF ENGLISH MISPRONUNCIATION OF THE FOURTH 
STUDENTS’NDRAMA PERFORMANCE ENTITLE “RAIN NEVER STOP IN 
CALCUTA IN IAIN SURAKARTA” IN ACADEMIC YEAR 3013/2014. The result of 
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the study is that the researcher found two kinds of mispronunciation they are 
segmental and combinational aspect. Segmental which consist of consonant, vowel 
and diphthong. In segmental aspect there are 53 words which consist of consonant 
sound, 143 words which consist of vowel sound and 68 words which consist of 
diphthong sound. Combinational is occurred in three consonant sound are 11 words; 
/d/ is 4 words, /s/ is 5 words and /t/ is 3 words. The similarities are that the study 
focuses on English words mispronunciation and the study descriptive qualitative 
design. The differences between Wulandari’s study and the writer’s is the subject of 
the study, the source of the data of Wulandari’s study is the students’ video drama 
performance and data of the researcher’s study is the student’s record of tribute 
concert, the subject of the Wulandari’s study is 19 students in English Education 
Program in IAIN Surakarta in the academic year 2014/2014 and the researher’s study 
just one student in English Education Program in IAIN.  
The other previous study comes from Aprilianti Fauziah, Language and Letter 
Development of State Islamic College of Surakart’s student in the academic year 
2008, entitle AN ANALYSIS OF EGLISH MISPRONUNCIATION MADE BY 
ANNOUNCERS OF ENGLISH NEWS PROGRAM “SURAKARTA AT A GLANCE” 
IN RRI SURAKARTA. The result of the research shows that there are mistakes in three 
board types of mispronunciation. Those mistakes could be classified into sound 
substitution, omission and addition. There are some of similarity and differences 
between the Fauziah’s paper and the researcher’s. The similarities are that the study 
focus on English word mispronunciation, the source of the data recording of the 
student, the study is a descriptive qualitative design, and using triangulation as the 
trustworthiness. The differences between Fauzia’s study and the researcher’s are the 
object of the study, and the source of the data. The object of Fauziah’s study is 
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announcers of English News program at Glance in RRI Surakarta and the researcher’s 
object of study is utterance containing errors by the students in tribute concert.  
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CHAPTER III 
RESEARCH METHODOLOGY 
In this research, the researcher took a certain procedure covering seven components. 
They are (1) research design, (2) instrument of the study, (3) data and source of data, (4) the 
subject and object of the study, (5) data collecting technique, (6) data analysis technique and 
(7) trustworthness of the data. 
A. Research Design 
This research uses descriptive qualitative design. Descriptive means directed on 
problem solving at present. It involves some descriptive techniques, some of the research 
which are describing, analyzing, and classifying objects (Surakhmad, 1994: 139). While 
qualitative research according to Moleong (2001: 5) is based on efforts to build object 
views that is searched accurately, formed by word, holistic picture and complicated. 
Qualitative research is aimed to reach the basic understanding through researcher 
experience that is directly processed and integrated with the subject and location that is in 
the form of real report with no additional or reduction, and factual field note. 
The study used the method to analyze of English mispronunciation by vocalist of  
Sakura Band in Covered Songs for  Adele Tribute Concert. 
 
B. Instrument of the Study 
The instrument in collecting data the researcher do not use many of tools, she just 
used herself as the researcher, the audio of the songs, dictionary, and other writting 
equipment.  
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C. Data and Source of Data 
For guarantee the data quality, the researcher supposes to make sure about 
reliability and validity of the data and source of data (Suryabrata, 2010: 33). The data of 
this research is taken from sounds of songs in Adele Tribute Concert audio of student. 
The source of data on this research is students tribute concert audio. 
 
D. The Subject and object of the Study 
The subject of this research is “Sakura Band” vocalist. While the object of the study 
of this research is the utterance (singing) which include English mispronunciation in the 
Sakura Band in Adele Tribute Concert 
 
E. Data Collecting Technique 
Data of qualitative study could be collected in many ways such as by using 
interview, field note, transcripts, visual, texts and so on (Silverma, 2005: 149-163). The 
data of the study will be collected by using audio and text. 
There are the steps which will be used to conduct the study: 
1. Song 
a. The researcher has to watch and record the live performance while read the lyrics. 
Focused on the Sakura Band vocalist to get the English mispronunciation of her.  
b. Taking notes of important part in both primary and secondary data 
c. Underlying the important word, phrases and sentences which are related to the 
study 
d. Arranging the data into several part based on its classification 
e. Selecting the data by rejecting the irrelevant information which does not support 
the topic of the study 
40 
 
 
 
f. Drawing the conclusion of the analysis that has already done in the former chapter 
and formulating its pedagogical suggestion 
2. Interview 
Interview is one of the techniques of collecting data by having conversation of 
interviewer and respondent to get certain information from respondent. Interview here the 
researcher interview the Sakura Band vocalist to find out her difficulties in pronunciation. 
For examples she said that she knew if she done mispronunciation because the words are 
unfamiliar and she said that she prefers to switch into an easier pronunciation by doing 
switch into her mother tongue which is similar. 
 
F. Data Analysis Technique 
The technique for analyzing data of the research is qualitative research. 
Qualitative research is research which focuses on the process. The qualitative research is 
a type of research which does not include any calculating or numeration (Moleong, 2002: 
3). 
The steps of this analysis are: 
1. Reduction of the Data 
Data reduction means summarizing, choosing and focusing the important things of 
the data. It is intended to find the patterns of the finding based on the social 
phenomena that happen in the field. According to moleong (2000: 190) reduction is 
the process of making summary from the main points, arranging the data, and 
categorizing the data based on its classification. The researcher categorizes the data 
taken from analyzing the song and the lyric and the interview. 
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2. Display of the Data 
Data display is organizing and describing the data from data reduction. It is 
intended to help in understanding the phenomena those are happening. In displaying 
the data to describe the social phenomena that happen in the field, it is not only used 
narration, but also it may use graphs, charts, matrices, networks and dictionary. In 
this step, the researcher describes and discusses the finding of the research in the 
form of systematic classification. The classification based on the problem statement 
consists of the types of English mispronunciation and the causes of English 
mispronunciation made by “Sakura Band” vocalist in Adele Tribute Concert. 
3. Verification of the Data 
Conclusion drawing or verification is done if the data collected and analyzed 
are supported by valid, consistent and enough data. This is the last step concludes the 
research based on her research finding. 
 
G. Trustworthiness of the data 
There are four kinds of triangulation: source triangulation, method triangulation, 
theories triangulation and data triangulation (Denzin, 1989: 313). In this study, the 
researcher used data triangulation because the researcher used more than one source as 
data such as (lyric, audio and interview). 
Used than one sources means first the researcher uses the real singer as the 
comparison and the lyric as the source of written language. The reseacher tried to hear 
Adele song that was sang by “Sakura Band” to get the real imagination when she wanted 
to observe the “Sakura Band”. Then the reseacrher used the sounds while she observed 
the “Sakura Band” singer. After that, the researcher interview her about the 
mispronunciation that she made. 
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CHAPTER IV 
RESEARCH FINDING AND DISCUSSION 
 In this chapter, the writer presents the data analysis and discussion which are used to 
answer the question. Based on the data collection, the writer found the types of student 
mispronunciation English in segmental (consonant, vowel, and diphthong) and 
combinational, and the causes of the error sounds produced by student. 
A. Research Finding 
The data of the study are some of English words that have been pronounced by 
student as vocalist. The source of data of the study which is used is song lyrics. The 
instruments consist of consonants, vowels, and diphthong which have difficulties in every 
single sound. The researcher listened the students tribute concert audio to find out the 
data. From the obtained data, the researcher found the mispronunciation pronounced by 
student in segmental and combinational aspects. The mispronunciation occurred in the 
sound of consonants, vowels, and diphthongs. The mispronunciation happened because of 
two causes, they are interlingua and intralingua transfer. 
The research finding of the study as follow: 
1. Types of mispronunciation which are found (segmental and combinational aspect). 
a. The result of students’ mispronunciation in segmental aspect. 
 
1) Students mispronunciation in consonants sound 
Table 4.1 Example of Students Mispronunciation in Consonants Sound 
No Phonetic Words True 
Pronunciation 
(T) 
False 
Pronunciation 
(F) 
Sentences which 
contains of 
mispronunciation 
1. /z/ Was /wɒz/ /wəs/ 
 
 
 
 
1.I was wondering 
if after all these 
years you'd like to 
meet. (1) 
2. I was so scared 
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/wɒs/ 
 
 
 
 
 
 
 
/wʌs/ 
to face my fears. 
(2) 
3. It was just like a 
movie. (fourth, 
seventh, ninth and 
tenth stanza) (2) 
4. It was just like a 
song. (fourth, 
seventh, ninth and 
tenth stanza)  (2) 
5. It was dark and I 
was over. (5) 
6. It was dark and I 
was over. (5) 
Supposed /səpəʊzd/ /suːpɒs/ They say that 
time's supposed to 
heal ya. (1) 
Used /juːzd/ /juːs/ 1.I'm in California 
dreaming about 
who we used to be. 
(1) 
2. Hoping you're 
someone I used to 
know. (2) 
Thousand /θaʊzənd/ /tɒsən/ 
 
 
 
 
 
/taʊsən/ 
1.I must have 
called a thousand 
times. (third 
stanza, fifth stanza 
and sixth stanza). 
(1) 
2. A thousand 
miles and poles 
apart. (3) 
Is /ɪz/ /ɪs/ 
 
 
 
 
 
 
 
 
/ɪt/ 
Everybody here is 
watching you. (2) 
2. This is the end. 
(3) 
3. For this is the 
end. (3) 
4. When the rain is 
blowing in your 
face. (4) 
5. And there is no 
one there to dry 
your tears. (4) 
6. Nothing is 
better. (5) 
Cause /kɔːz/ /kɔːs/ 1.'Cause you feel 
like home. (2) 
2. 'Cause I've been 
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by myself all night 
long. (2) 
Exactly /ɪgzæktli/ /ɪgsɜːkli/ 
 
 
 
/ɪsɜːkli/ 
1.That we might 
be exactly like we 
were. (fourth and 
tenth stanza) (2) 
2.That we might 
be exactly like we 
were. (seventh 
stanza) (2) 
Realized /rɪəlaɪzd/ /rɪlaɪs/ Before we 
realized. (fourth 
and seventh 
stanza) (2) 
As /əz/ /ɜːs/ And as it fell you 
rose to claim it. (5) 
Rose /roʊz/ /roʊs/ And as it fell you 
rose to claim it. (5) 
Always /ɔːlweɪz/ /ɔːlweɪs/ 
/ɔːlwes/ 
 
You would always 
win, always win. 
(third and sixth 
stanza) (5) 
Close /kloʊz/ /klɔːs/ Close my eyes. (5) 
2. /θ/ Everything /evriθɪŋ/ /evritɪŋ/ 1.To go over 
everything 
2. To tell you I'm 
sorry for 
everything that I've 
done (third stanza, 
fifth stanza and 
sixth stanza). (1) 
Thousand /θaʊzənd/ /tɒsən/ 
 
 
 
 
/taʊsən/ 
I must have called 
a thousand times. 
(third stanza, fifth 
stanza and sixth 
stanza). (1) 
2. A thousand 
miles and poles 
apart. (3) 
Things /θɪŋs/ /tɪŋs/ 1.Everybody loves 
the things you do. 
(2) 
2. All the things 
you’d say. (third 
and sixth stanza) 
(5) 
Breath /breθ/ /bret/ Hold your breath 
and count to ten. 
(3) 
Nothing /nʌθɪŋ/ /nʌtɪŋ/ 1.No, there's 
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nothing that I 
wouldn't do. (4) 
2. Nothing is 
better. (5) 
Something /sʌmθɪŋ/ /sʌmtɪŋ/ When it fell, 
something died. 
(eight and eleventh 
stanza)  (5) 
3. /d/ Outside /aʊtsaɪd/ /ɔːtsɜːt/ Hello from the 
outside. (third 
stanza, fifth stanza 
and sixth stanza). 
(1) 
God /Gɒːd/ /Gʌt/ My God, this 
reminds me. (2) 
Sad /sæd/ /sɜːt/ We were sad of 
getting old. (2) 
Mad /mæd/ /mɜːt/ Oh I'm so mad I'm 
getting old. (2) 
Collide /kəlaɪd/ /kɔːlɪt/ Where worlds 
collide and days 
are dark. (3) 
Could /kʊd/ /kɔːl/ 
 
 
 
 
 
/kʊl/ 
1.I could offer you 
a warm embrace. 
(4) 
2. I could hold you 
for a million years. 
(4) 
3. I could stay 
there. (5) 
Made /meɪd/ /mɜːt/ I know you haven't 
made your mind 
up yet. (4) 
Would /wʊd/ /wɔːl/ You would always 
win, always win. 
(third and sixth 
stanza) (5) 
4. /f/ Photograph /foʊtoʊgræf/ /poʊtɔːgrʌp/ Let me photograph 
you in this light. 
(fourth, seventh 
and tenth stanza) 
(2) 
5. /t/ Light /laɪt/ /laig/ Let me photograph 
you in this light. 
(fourth, seventh 
and tenth stanza)  
(2) 
Might /maɪt/ /maig/ That we might be 
exactly like we 
were. (fourth, 
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seventh and tenth 
stanza)  (2) 
It /ɪt/ /ɪs/ 1.I've known it 
from the moment 
that we met. (4) 
2. Cause I heard it 
screaming out your 
name, your name. 
(fourth,seventh 
and tenth stanza) 
(5) 
Doubt /daʊt/ /dab/ No doubt in my 
mind where you 
belong. (4) 
Better /betər/ 
 
/beðər/ 
 
Nothing is better. 
(5) 
6. /dʒ/ Raging /reɪdʒɪŋ/ /reɪgɪŋ/ The storms are 
raging on the 
rolling sea. (4) 
7. /tʃ/ Touched /tʌtʃd/ /tɔːs/ Watched it pour as 
I touched your 
face. (seventh and 
tenth stanza) (5) 
 
1) The consonant /z/ 
There are two shifts of consonant /z/. They are the shift consonant /z/ into /s/ and /z/ 
into /t/. 
a) The shift of consonant /z/ into /s/ 
The first shift of consonant /z/ is shifted into consonant /s/. The shift occurred in 
twelve words in thirty-five sentences in five songs. The shift of consonant /z/ into 
/s/ occurred when she pronounced “was” /wɒz/ into /wɒs/ in twelve sentences, 
“supposed” /səpəʊzd/ into /suːpɒs/ in one sentence, “used” /juːzd/ into /juːs/ in 
two sentences, “thousand /θaʊzənd/ into /tɒsən/ in four sentences, “is” /ɪz/ into /ɪs/ 
in five sentences, “cause” /kͻːz/ into /kͻːs/ in two sentences, “exactly” /ɪgzæktli/ 
into /ɪgsɜːkli/ in three sentences, “realized” /rɪəlaɪzd/ into /rɪlaɪs/ in two sentences, 
“as” /əz/ into /ɜːs/ in one sentence, “rose” /roʊz/ into /roʊs/ in one sentence, 
“always” /ɔːlweɪz/ into /ɔːlweɪs/ in two sentences and “close” /kloʊz/ into /klɔːs/ 
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in one sentence. It indicated that student tend to pronounce which is /z/ a voiced 
fricative alveolar, as /s/ which is voiceless fricative alveolar. /z/ and /s/ are similar 
in place and manner of articulation. They are as sound which articulated by the tip 
or blade of the tongue against the teeth-ridge as /s/. Although they are similar but 
in Indonesian language consonant /s/ is pronounced /s/ but in English consonant 
/s/ sometimes is pronounced as /z/. Therefore, the student shifted the consonant /z/ 
into /s/. 
b) The shift of consonant /z/ into /t/ 
The consonant /z/ shifted into consonant /t/ is occurred when the student 
pronounced the word “is”. The student pronounced “is” /ɪz/ into /ɪt/ in one 
sentence. It indicated that student tends to pronounce which is is /z/ a voiced 
fricative alveolar, as /t/ which is plosive alveolar. Although consonant /z/ and /t/ 
are different in the manner of articulation, but they are similar in place of 
articulation. Both /z/ and /t/ sound are articulated by the tip or blade of the tongue 
against the teeth-ridge. The closest articulation is the sound produced by stopping 
the air somewhere in the mouth or vocal passage and releasing it suddenly, so she 
produced /t/ sound. Therefore, the student shifted the consonant /z/ into /t/.  
2) The consonant /θ/ 
a) The shift of consonant /θ/ into /t/ 
The consonant /θ/ shifted into consonant /t/. The shift occurred in six words in 
sixteen sentences in five songs. The shift of consonant /θ/ into /t/ occurred when 
she pronounced “everything” /evriθɪŋ/ into /evritɪŋ/ in four sentences, “thousand” 
/θaʊzənd/ into /taʊsən/ in four sentences, “things” /θɪŋs/ into /tɪŋs/ in three 
sentences, “Breath” /breθ/ into /bret/ in one sentence, “nothing” /nʌθɪŋ/ into 
/nʌtɪŋ/ in two sentences and “something” /sʌmθɪŋ/ into /sʌmtɪŋ/ in two sentences. 
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Student pronounce /θ/ which is a voiceless fricative dental as /t/ which is voiceless 
plosive alveolar. /θ/ sound is articulated by tip of the tongue or blade and upper 
front teeth. /θ/ does not exist in Indonesian, Javanese language system and 
consonant /t/ is pronounced as /t/, because of that student naturalized /θ/ sound 
into /t/. 
3) The consonant /d/ 
a) The shift of consonant /d/ into /t/ 
The consonant /d/ shifted into consonant /t/. The shift occurred in six words in 
eight sentences in four songs. The shift of consonant /d/ into /t/ occurred when she 
pronounced “outside” /aʊtsaɪd/ into /ɔːtsɜːt/ in three sentences, “God” /Gɒːd/ into 
/Gʌt/ in one sentence, “sad” /sæd/ into /sɜːt/ in one sentence, “mad” /mæd/ into 
/mɜːt/ in one sentence, “collide” /kəlaɪd/ into /kɔːlɪt/ in one sentence and “made” 
/meɪd/ into /mɜːt/ in one sentence. It indicated that student tend to pronounce /d/ 
which is a voiced plosive alveolar as /t/ which is voiceless plosive alveolar. /d/ 
sound is on the same place and manner articulation with /t/ sound. Both /d/ and /t/ 
sound are articulated by the tip or blade of the tongue against the teeth-ridge. The 
difference between both of them is on kinds of plosive, /d/ sound is a voiced 
plosive and /t/ is a voiceless plosive. Therefore, the students often shifted the 
consonant /d/ into /t/. 
b) The shift of consonant /d/ into /l/ 
The consonant /d/ shifted into consonant /l/. The shift occurred in two words in 
five sentences in two songs. The shift of consonant /d/ into /t/ occurred when she 
pronounced “could” /kʊd/ into /kʊl/ in three sentences and “would” /wʊd/ into 
/wɔːl/ in two sentences. It indicated that student tend to pronounce /d/ which is a 
voiced plosive alveolar as /l/ which is voiced lateral alveolar. Although consonant 
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/d/ and /l/ are different in the manner of articulation, but they are similar in place 
of articulation. Both /d/ and /l/ sound are articulated by the tip or blade of the 
tongue against the teeth-ridge. The closest articulation is the sound performed by 
the air go out of the mouth from both side of the tongue, so she produced /l/ 
sound. Therefore, the student shifted the consonant /d/ into /l/. 
4) The consonant /f/ 
a) The shift of consonant /f/ into /p/ 
The consonant /f/ shifted into consonant /p/. The shift occurred in one word in 
three sentences in one song. The shift of consonant /f/ into /p/ occurred when she 
pronounced “photograph” /foʊtoʊgræf/ into /poʊtɔːgrʌp/ in three sentences. 
Student pronounced /f/ which is fricative labiodental as /p/ voiceless bilabial 
plosive. The shift happened when the vocalist is Javanese. Consonant /f/ is 
pronounced /f/ also in Indonesian language. Therefore, sometimes /f/ is 
pronounced as /p/ in Javanese. 
5) The consonant /t/ 
a) The shift of consonant /t/ into /g/ 
The consonant /t/ shifted into consonant /g/. The shift occurred in two words in six 
sentences in one song. The shift of consonant /t/ into /g/ occurred when she 
pronounced “light” /laɪt/ into /laɪg/ in three sentences and “might” /maɪt/ into 
/maɪg/ in three sentences. It indicated that students tend to pronounce /t/ which is a 
voiceless plosive alveolar, as /g/ which is voiced plosive velar. /t/ sound is 
produced by the tip of blade of the tongue against the teeth ridge and they shift 
into /g/ which is articulated by the back of the tongue against the soft palate.  
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b) The shift of consonant /t/ into /s/ 
The consonant /t/ shifted into consonant /s/. The shift occurred in one word in four 
sentences in two songs. The shift of consonant /t/ into /s/ occurred when she 
pronounced “it” /ɪt/ into /ɪs/ in four sentences. It indicated that students tend to 
pronounce /t/ which is a voiceless plosive alveolar, as /s/ which is voiceless 
fricative alveolar. Although consonant /t/ and /s/ are different in the manner of 
articulation, but they are similar in place of articulation. Both /t/ and /s/ sound are 
articulated by the tip or blade of the tongue against the teeth-ridge. The closest 
articulation is the sound made by forming a nearly complete stoppage of airstream 
the opening through which air escape is so small that fiction is produced, so she 
produced /s/ sound. Therefore, the student shifted the consonant /t/ into /s/. 
c) The shift of consonant /t/ into /b/ 
The consonant /t/ shifted into consonant /b/. The shift occurred in one word in one 
sentence in one song. The shift of consonant /t/ into /b/ occurred when she 
pronounced “doubt” /daʊt/ into /dab/ in one sentence. It indicated that students 
tend to pronounce /t/ which is a voiceless plosive alveolar, as /b/ which is voiced 
plosive bilabial. Although consonant /t/ and /b/ are different in the place of 
articulation, but they are similar in manner of articulation. Both /t/ and /b/ sound 
are produced by stopping the air somewhere in the mouth or vocal passage and 
releasing it suddenly. The closest articulation is the sound articulated by the two 
lips, so she produced /s/ sound. Therefore, the student shifted the consonant /t/ 
into /b/.  
d) The shift of consonant /t/ into /ð/ 
The consonant /t/ shifted into consonant /ð/. The shift occurred in one word in one 
sentence in one song. The shift of consonant /t/ into /ð/ occurred when she 
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pronounced “better” /betər/ into /beðər/ in one sentence. It indicated that student 
tend to pronounce /t/ which is a voiceless plosive alveolar, as /ð/ which is fricative 
dental. /t/ sound is produced by the tip of blade of the tongue against the teeth 
ridge and they shift into /ð/ which is articulated by tip of the tongue or blade and 
upper front teeth. 
6) The consonant /ʤ/ 
a) The shift of consonant /ʤ/ into /g/ 
The consonant /ʤ/ shifted into consonant /g/. The shift occurred in one word in 
one sentence in one song. The shift of consonant /ʤ/ into /g/ occurred when she 
pronounced “raging” /reɪʤɪŋ/ into /reɪgɪŋ/ in one sentence. Student shifted 
consonant /ʤ/ which is affricative palato-alveolar into /g/ which is voiceless 
plosive velar. /ʤ/ does not exist in Indonesia and Javanese language system so 
student naturalized /ʤ/ sound to the closest place of articulation. /ʤ/ sound is 
sound which have alveolar articulation together with a simultaneous rising on the 
main body of the tongue toward the roof of the mouth. The closest articulation is 
the sound articulated by the back of the tongue against the soft palate, so student 
produced /g/ sound. Therefore, the student shifted the consonant /ʤ/ into /g/. 
7) The consonant /ʧ/ 
a) The shift of consonant /ʧ/ into /s/ 
The consonant /ʧ/ shifted into consonant /s/. The shift occurred in one word in two 
sentences in one song. The shift of consonant /ʧ/ into /s/ occurred when she 
pronounced “touched” /tʌʧd/ into /tɔːs/ in two sentences. Student pronounced /ʧ/ 
which is affricative palate-alveolar as /s/ which is voiceless fricative alveolar. /ʧ/ 
sound has alveolar articulation together with a simultaneous raising on the main 
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body of the tongue towards the roof of the mouth. /s/ is sound which articulated by 
the tip or blade of the tongue against the teeth-ridge. 
 
2) Students mispronunciation in vowels sound 
Table 4.2 Example of Students Mispronunciation in Vowels Sound 
No Phonetic Words True 
Pronunciation 
(T) 
False 
Pronunciation 
(F) 
Sentences which 
contains of 
mispronunciation 
1. /ɒ/ Was /wɒz/ /wəs/ 
 
 
 
 
 
 
/wʌs/ 
1.I was wondering 
if after all these 
years you'd like to 
meet. (1) 
2. I was so scared 
to face my fears. 
(2) 
3. It was dark and I 
was over. (5) 
Heart /hɒːrt/ /hərt/ 
 
 
 
 
 
 
/hi:r/ 
1.To tell you I'm 
sorry for breaking 
your heart. (third 
stanza and fifth 
stanza). (1) 
2. Hear my heart 
burst again. (3) 
3. That heart you 
caught must be 
waiting for you. 
(5) 
4. But you'll never 
have my heart. (3) 
5. I Let it fall, my 
heart. (5) 
Song /sɒŋ/ /sɔːŋ/ 1.You sound like a 
song. (2) 
2.It was just like a 
song. (fourth, 
seventh, ninth and 
tenth stanza) (2) 
God /Gɑːd/ /Gʌt/ My God, this 
reminds me. (third, 
sixth and ninth 
stanza) (2) 
Dark /dɑːrk/ /dɔːrk/ It was dark and I 
was over. (5) 
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Arms /ɑːrms/ /ʌrm/ To stand in your 
arms. (5) 
2. /ʌ/ Wondering /wʌndərɪŋ/ /wɒndərɪŋ/ I was wondering if 
after all these 
years you'd like to 
meet. (1) 
Younger /jʌŋgər / /jɔːŋər/ When we were 
younger and free. 
(1) 
Done /dʌn/ /dɒn/ 1.But I ain't done 
much healing 
2. To tell you I'm 
sorry for 
everything that I've 
done (third stanza, 
fifth stanza 
and sixth stanza). 
(1) 
Forgotten /fəˈgʌtən/ /fɔːrgɒtən/ I've forgotten how 
it felt. (1) 
Other /ʌðər/ /ɒðər/ Hello from the 
other side. (third 
stanza, fifth stanza 
and sixth stanza). 
(1) 
Loves /lʌvs/ /lɔːv/ Everybody loves 
the things you do. 
(2) 
Young /jʌŋ/ /jɔːŋ/ Of when we were 
young. (third, 
sixth, ninth and 
tenth stanza) (2) 
Crumbles /krʌmbls/ /krʊmbl/ When it crumbles. 
(sixth, seventh and 
tenth stanza) (3) 
Loving /lʌvɪŋ/ /lɔːvɪŋ/ Of your loving 
arms. (3) 
One /wʌn/ /wɔːn/ And there is no 
one there to dry 
your tears. (4) 
Hungry /hʌŋgrɪ/ /hɒŋgrɪ/ I'd go hungry; I'd 
go black and blue. 
(4) 
Love /lʌv/ /lɔːv/ To make you feel 
my love. (Fourth 
and seventh 
stanza) (4) 
Touched /tʌtʃd/ /tɔːtʃ/ 
/tɔːs/ 
Watched it pour as 
I touched your 
face. (fourth, 
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seventh and tenth 
stanza) (5) 
3. /ə/ Supposed /səpəʊzd/ /sʊpɒs/ They say that 
time’s supposed to 
heal ya. (1) 
Forgotten /fəˈgʌtən/ /fɔːrgɒtən/ I’ve forgotten how 
it felt. (1) 
Restless /restləs/ /rɪtlɜːs/ 
 
 
/rɪtlɜː/ 
It made us restless. 
(fourth and 
seventh stanza) (2) 
It made us restless. 
(tenth stanza) (2) 
Admit /ətmɪt/ /ʌtmɪt/ It's hard to admit 
that. (2) 
Reckless /rekləs/ /rɪklɜːs/ It makes me 
reckless. (2) 
Collide /kəlaɪd/ /kɔːlɪt/ Where worlds 
collide and days 
are dark. (3) 
As /əz/ /ɜːs/ And as it fell you 
rose to claim it. (5) 
Until /əntɪl/ /ʌntɪl/ Until you kissed 
my lips and you 
saved me. (5) 
4. /ɜː/ World /wɜːld/ /wɒd/ 
 
/wɔːrld/ 
1.Before the world 
fell at our feet. (1) 
2. And the whole 
world is on your 
case. (4) 
5. /e/ Fell /fel/ /fɪl/ 1.Before the world 
fell at our feet. (1) 
2. And as it fell 
you rose to claim 
it. (5) 
3. When it fell, 
something died. 
(eight and eleventh 
stanza) (5) 
Secret /sɪːkret/ /sɪːkrət/ It’s no secret that 
the both of us. (1) 
Restless /restləs/ /rɪtlɜːs/ 
 
 
/rɪtlɜː/ 
It made us restless. 
(fourth and 
seventh stanza) (2) 
It made us restless. 
(tenth stanza) (2) 
Left /left/ /liːft/ That's what you 
said, when you left 
me. (2) 
Reckless /rekləs/ /rɪklɜːs/ It makes me 
reckless. (2) 
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Dreamt /drem/ /drɪm/ I've drowned and 
dreamt this 
moment. (3) 
Where /wer/ /wɪ/ Where you go I 
go. (3) 
6. /ɪ/ This /ðɪs/ /ðɜːs/ My God, this 
reminds me. (third 
stanza) (2) 
Reminds /rɪmaɪnds/ /remaɪn/ My God, this 
reminds me. (third 
stanza) (2) 
Security /sɪkjʊərɪti/ /sɜːkjɔːrɪti/ Without the 
security. (3) 
The /ðI/ /ðə/ When the evening 
shadows and the 
stars appear. (4) 
7. /uː/ Moved /muːvd/ /mɔːv/ And I swear you 
moved overseas. 
(2) 
You’ll /ju:l/ /jɔːl/ But you’ll never 
have my heart. (3) 
8. /ʊ/ Could /kʊd/ /kɔːl/ 
 
 
 
 
 
/kɔː/ 
1.I could offer you 
a warm embrace. 
(4) 
2. I could hold you 
for a million years. 
(4) 
3. I could make 
you happy, make 
your dreams come 
true. (4) 
Wouldn't /wʊdənt/ /wɔːldən/ 1.No, there's 
nothing that I 
wouldn't do. (4) 
2. Nothing that I 
wouldn't do. (4) 
Would /wʊd/ /wɔːl/ You would always 
win, always win. 
(third anad sixth 
stanza) (5) 
9. /ɔː/ Your /jɔːr/ /juː/ 1.I could make you 
happy, make your 
dreams come true. 
(4) 
2. Watched it pour 
as I touched your 
face. (fourth, 
seventh and tenth 
stanza) (5) 
10. /æ/ That /ðæt/ /ðɜːt/ 1.They say that 
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time’s supposed to 
heal ya (1) 
2.To tell you I’m 
sorry for 
everything that 
I’ve done (third 
stanza,fifth stanza 
and sixth stanza) 
(1) 
3. At least I can 
say that I’ve tried 
(third stanza,fifth 
stanza and sixth 
stanza) (1) 
4. I hope that 
you’re well (1) 
5. Did you ever 
make it out of that 
town. (1) 
6.That we might 
be exactly like we 
were. (fourth, 
seventh and tenth 
stanza)  (2) 
7. Cause nobody 
told me that you’d 
be here. (2) 
8. That sky fall. 
(fourth stanza) (3) 
9. I've known it 
from the moment 
that we met. (4) 
10. No, there's 
nothing that I 
wouldn't do. (4) 
11. Nothing that I 
wouldn't do. (4) 
12. That I never 
knew, never knew. 
(third and sixth 
stanza) (5) 
13. Cause I knew 
that that was the 
last time, the last 
time. (eight and 
eleventh stanza) 
(5) 
14. That heart you 
caught must be 
waiting for you. 
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(5) 
  Can /kæn/ /kɜːn/ 1.Hello, can you 
hear me? 
2. At least I can 
say that I’ve tried 
(third stanza, fifth 
stanza and sixth 
stanza). 
(1) 
3. Can I have a 
moment before I 
go? (2) 
4. You may have 
my number, you 
can take my name. 
(3) 
  At /æt/ /ʌt/ 
 
/ɜːt/ 
 
 
/ʌt/ 
1.Before the world 
fell at our feet. (1) 
2. At least I can 
say that I’ve tried 
(third stanza) (1) 
3. At least I can 
say that I’ve tried 
(fifth stanza and 
sixth stanza). (1) 
4. At sky fall. 
(fourth, seventh, 
tenth and eleventh   
stanza) (3) 
  And /ænd/ /ɜːn/ 1.And a million 
miles. (1) 
2. And I swear you 
moved overseas. 
(2) 
3. Hold your 
breath and count to 
ten. (3) 
4. Feel the earth 
move and then. (3) 
5. I’ve drowned 
and dreamt this 
moment. (3) 
6. A thousand 
miles and poles 
apart. (3) 
7. Where worlds 
collide and days 
are dark. (3) 
8. And the whole 
world is on your 
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case. (4) 
9. And there is no 
one there to dry 
your tears. (4) 
10. I'd go hungry; 
I'd go black and 
blue. (4) 
11. And as it fell 
you rose to claim 
it. (5) 
12. It was dark and 
I was over. (5) 
13. And the games 
you played. (third 
and sixth stanza) 
(5) 
14. You and me 
together. (5) 
  Chance /tʃænts/ /tʃɜːn/ But if by chance 
you’re here alone. 
(2) 
  Photograph /foʊtoʊgræf/ /poʊtɔːgrʌp/ Let me photograph 
you in this light. 
(fourth, seventh 
and tenth stanza) 
(2) 
  Last /læst/ /lʌs/ 1.In case it is the 
last time. (fourth, 
seventh and tenth 
stanza)  (2) 
2. Cause  I knew 
that that was the 
last time, the last 
time. (eight and 
eleventh stanza) 
(5) 
  Exactly /ɪgzæktli/ /ɪgsɜːkli/ 
 
 
 
/ɪsɜːkli/ 
 
1.That we might 
be exactly like we 
were. (fourth and 
tenth stanza) (2) 
2.That we might 
be exactly like we 
were. (seventh 
stanza) (2) 
  Sad /sæd/ /sɜːt/ We were sad of 
getting old. 
(fourth, seventh 
and tenth stanza) 
  Back /bæk/ /bɜːk/ Everything just 
takes me back. (2) 
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  Mad /mæd/ /mɜːt/ Oh I’m so mad I’m 
getting old. (2) 
  Stand /stænd/ /stɜːn/ We will stand tall. 
(third, fourth, 
sixth, seventh, 
ninth and tenth 
stanza) (3) 
2. To stand in your 
arms. (5) 
  Have /hæv/ /hɜːv/ 1.You may have 
my number, you 
can take my name. 
(3) 
2. But you’ll never 
have my heart. (3) 
  Shadows /ʃædəʊs/ /ʃʌdɔː/ When the evening 
shadows and the 
stars appear. (4) 
  Haven’t /hævənt/ /hɜːv/ I know you 
haven’t made your 
mind up yet. (4) 
  Happy /hæpɪ/ /hɜːpɪ/ I could make you 
happy, make your 
dreams come true. 
(4) 
  Can’t /kænt/ /kɜːn/ I can’t help myself 
from looking for 
you. (5) 
11. /iː/ Evening /iːvnɪŋ/ /ɜːvnɪŋ/ When the evening 
shadows and the 
stars appear. (4) 
 
1) The vowel /ɒ/ 
a) The shift of vowel /ɒ/ into /ə/ 
The first shift of vowel /ɒ/ is shifted into vowel /ə/. The shift is occurred in two 
words in six sentences in four songs. The shift of vowel /ɒ/ into /ə/ occurred when 
she pronounced “was” /wɒz/ into /wəs/ in two sentences and “heart” /hɒːrt/ into 
/hərt/ in four sentences. Based on the data it could be seen that is occurred when 
student tend to pronounce /ɒ/ which is open back vowel, as /ə/ which is mid 
central vowel.   
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b) The shift of vowel /ɒ/ into /ʌ/ 
The second shift of vowel /ɒ/ is shifted into vowel /ʌ/. The shift is occurred in 
three words in five sentences in two songs. The shift of vowel /ɒ/ into /ʌ/ occurred 
when she pronounced “was” /wɒz/ into /wʌs/ in one sentence, “God” /Gɒːd/ into 
/Gʌt/ in three sentences and “arms” /ɒːrms/ into /ʌrm/ in one sentence. The shift is 
occurred when student tends to pronounce /ɒ/ which is open back vowel, as /ʌ/ 
which is open central vowel. Based on the position and height of the tongue, could 
be seen that although vowel /ɒ/ and vowel /ʌ/ is different in their position of the 
tongue, therefore they similar in the height of the tongue that is open vowel. 
Therefore, student shift vowel /ɒ/ into /ʌ/. 
c) The shift of vowel /ɒ/ into /iː/ 
The third shift of vowel /ɒ/ is shifted into vowel /iː/. The shift is occurred in one 
word in two sentences in two songs. The shift of vowel /ɒ/ into /iː/ occurred when 
she pronounced “heart” /wɒz/ into /hiːr/ in two sentences. Based on the data it 
could be seen that is occurred when student tend to pronounce /ɒ/ which is open 
back vowel, as /i:/ which is close front vowel. 
d) The shift of vowel /ɒ/ into /ͻː/ 
The fourth shift of vowel /ɒ/ is shifted into vowel /ɔː/. The shift is occurred in two 
words in six sentences in two songs. The shift of vowel /ɒ/ into /ɔː/ occurred when 
she pronounced “song” /sɒŋ/ into /sɔːŋ/ in five sentences and “dark” /dɒːrk/ into 
/dɔːrk/ in one sentence. The shift is occurred when student tends to pronounce /ɒ/ 
which is open back vowel, as /ͻː/ which is mid back vowel. Based on the position 
and height of the tongue, could be seen that although vowel /ɒ/ and vowel /ʌ/ is 
different in their height of the tongue, therefore they similar in the position of the 
tongue that is back vowel. Therefore, student shift vowel /ɒ/ into /ͻː/. 
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2) The vowel /ʌ/ 
a) The shift of vowel /ʌ/ into /ɒ/ 
The first shift of vowel /ʌ/ is shifted into vowel /ɒ/. The shift is occurred in five 
words in ten sentences in two songs. The shift of vowel /ʌ/ into /ɒ/ occurred when 
she pronounced “wondering” /wʌndərɪŋ/ into /wɒndərɪŋ/ in one sentence, “done’ 
/dʌn/ into /dɒn/ in four sentences, “forgotten” /fəgʌtən/ into /fɔːrgɒtən/ in one 
sentence, “other” /ʌðər/ into /ɒðər/ in three sentences and “hungry” /hʌŋgrɪ/ into 
/hɒŋgrɪ/ in one sentence. It indicated that student tend to pronounce which is /ʌ/ 
open central, as /ɒ/ which is open back vowel. Vowel /ʌ/ is produced by raising 
the middle part of the tongue toward the areas nearest the soft palate then /ɒ/ is 
made by bouncing the back of the tongue toward the soft palate. Although, /ʌ/ and 
/ɒ/ has differences on the position of the tongue, but both is similar in their high of 
the tongue; open vowel. Therefore, that is possible for the student to shift /ʌ/ 
sound into /ɒ/. 
b) The shift of vowel /ʌ/ into /ͻː/ 
The second shift of vowel /ʌ/ is shifted into vowel /ɔː/. The shift is occurred in 
seven words in thirteen sentences in five songs. The shift of vowel /ʌ/ into /ɔː/ 
occurred when she pronounced “younger” /jʌŋgər/ into /jɔːŋgər/ in one sentence, 
“loves’ /lʌvs/ into /lɔːv/ in one sentence, “young” /jʌŋ/ into /jɔːŋ/ in four 
sentences, “loving” /lʌvɪŋ/ into /lɔːvɪŋ/ in one sentence, “one” /wʌn/ into /wɔːn/ in 
one sentence, “love” /lʌv/ into /lɔːv/ in two sentences and “touched” /tʌʧd/ into 
/tɔːʧ/ in three sentences. Based on the data it could be seen that is occurred when 
student tend to pronounce /ʌ/ which is open central vowel, as /ͻː/ which is mid 
back vowel. 
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c) The shift of vowel /ʌ/ into /ʊ/ 
The third shift of vowel /ʌ/ is shifted into vowel /ʊ/. The shift is occurred in one 
word in three sentences in one songs. The shift of vowel /ʌ/ into /uː/ occurred 
when she pronounced “crumbles” /krʌmbls/ into /krʊmbl/ in three sentences. 
Student pronounced /ʌ/ which is open central vowel as /ʊ/ which is close back 
vowel. The letter “u” in Indonesian language system is pronounced as /ʊ/ but in 
English system letter “u” sometimes pronounced as /ʌ/ like in the word 
“crumbles”. Therefore, the student is possible to shift vowel /ʌ/ into vowel /ʊ/. 
3) The vowel /ə/ 
a) The shift of vowel /ə/ into /ʊ/ 
The first shift of vowel /ə/ is shifted into vowel /uː/. The shift is occurred in one 
word in one sentence in one song. The shift of vowel /ə/ into /ʊ/ occurred when 
she pronounced “supposed” /səpəʊzd/ into /sʊpɒs/ in one sentence. It indicated 
that student tend to pronounce which is a /ə/ which is mid central vowel, as /ʊ/ 
which is close back vowel. 
b) The shift of vowel /ə/ into /ɔː/ 
The second shift of vowel /ə/ is shifted into vowel /ɔː/. The shift is occurred in two 
words in two sentences in two songs. The shift of vowel /ə/ into /ɔː/ occurred 
when she pronounced “forgotten” /fəgʌtən/ into /fɔːrgɒtən/ in one sentence and 
“collide” /kəlaɪd/ into /kɔːlɪt/ in one sentence. It indicated that student tend to 
pronounce /ə/ which is mid central vowel, as /ɔː/ which ids mid back vowel. 
Therefore, sometimes student shift vowel /ə/ into vowel /ɔː/. 
c) The shift of vowel /ə/ into /ɜː/ 
The third shift of vowel /ə/ is shifted into vowel /ɜː/. The shift is occurred in three 
words in five sentences in two songs. The shift of vowel /ə/ into /ɜː/ occurred 
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when she pronounced “restless” /restləs/ into /rɪtlɜːs/ in three sentences, “reckless’ 
/relkləs/ into /rɪklɜːs/ in one sentence, and “as” /əz/ into /ɜːs/ in one sentence. It 
indicated that student tend to pronounce which is /ə/ mid central vowel, as /ɜː/ 
which is mid front vowel. Although, /ə/ and /ɜː/ are has different in their position 
of the tongue, but both is similar in their high of the tongue; mid vowel. 
Therefore, that is possible for the student to shift /ə/ sound into /ɜː/. 
d) The shift of vowel /ə/ into /ʌ/ 
The fourth shift of vowel /ə/ is shifted into vowel /ʌ/. The shift is occurred in two 
words in two sentences in two songs. The shift of vowel /ə/ into /ʌ/ occurred when 
she pronounced “admit” /ətmɪt/ into /ʌtmɪt/ in one sentence, and “until” /əntɪl/ into 
/ʌntɪl/ in one sentence. It undicated that student tend to pronounce which is /ə/ 
which is mid central vowel, as /ʌ/ which is open central vowel. Although both 
vowel /ə/ and /ʌ/ are different in their height of the tongue, therefore they are 
similar in their position of the tongue; central vowel. Therefore, student shift 
vowel /ə/ into vowel /ʌ/.  
4) The vowel /ɜː/ 
a) The shift of vowel /ɜː/ into /ɒ/ 
The first shift of vowel /ɜː/ is shifted into vowel /ɒ/. The shift is occurred in one 
word in one sentence in one song. The shift of vowel /ɜː/ into /ɒ/ occurred when 
she pronounced “world” /wɜːld/ into /wɒd/ in one sentence. Based on the data it 
could be seen that is occurred when student tend to pronounce /ɜː/ which is mid 
front vowel, as /ɒ/ which is open back vowel.  
b) The shift of vowel /ɜː/ into /ͻː/ 
The second shift of vowel /ɜː/ is shifted into vowel /ɔː/. The shift is occurred in 
one word in one sentence in one song. The shift of vowel /ɜː/ into /ɔː/ occurred 
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when she pronounced “world” /wɜːld/ into /wɔːrld/ in one sentence. It indicated 
that student tend to pronounce which is /ɜː/ which is mid front vowel, as /ͻː/ which 
is mid back vowel. Although both vowel /ɜː/ and /ͻː/ are different in their position 
of the tongue, therefore they are similar in their height of the tongue; mid vowel. 
Therefore, student shift vowel /ɜː/ into vowel /ͻː/. 
5) The vowel /e/ 
a) The shift of vowel /e/ into /ɪ/ 
The first shift of vowel /e/ is shifted into vowel /ɪ/. The shift is occurred in five 
words in seven sentences in three songs. The shift of vowel /e/ into /ɪ/ occurred 
when she pronounced “fell” /fel/ into /fɪl/ in one sentence, “restless” /restlɜːs/ into 
/rɪtlɜːs/ in three sentences, “reckless” /rekləs/ into /rɪklɜːs/ in one sentence, 
“dreamt” /drem/ into /drɪm/ in one sentence and “where” /wer/ into /wɪ/ in one 
sentence. It indicated that student tend to pronounce which is /e/ which is mid 
front vowel, as /ɪ/ which is close front vowel. Although both vowel /e/ and /ɪ/ are 
different in their height of the tongue, therefore they are similar in their position of 
the tongue; front vowel. Therefore, student shift vowel /e/ into vowel /ɪ/. 
b) The shift of vowel /e/ into /ə/ 
The second shift of vowel /e/ is shifted into vowel /ə/. The shift is occurred in one 
word in one sentence in one song. The shift of vowel /e/ into /ə/ occurred when 
she pronounced “secret” /sɪːkret/ into /sɪːkrət/ in one sentence. It indicated that 
student tend to pronounce which is /e/ which is mid front vowel, as /ə/ which is 
mid central vowel. Although both vowel /e/ and /ə/ are different in their position 
of the tongue, therefore they are similar in their height of the tongue; mid vowel. 
Therefore, student shift vowel /e/ into vowel /ə/. 
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c) The shift of vowel /e/ into /iː/ 
The third shift of vowel /e/ is shifted into vowel /iː/. The shift is occurred in one 
word in one sentence in one song. The shift of vowel /e/ into /iː/ occurred when 
she pronounced “left” /left/ into /liːft/ in one sentence. It indicated that student 
tend to pronounce which is /e/ which is mid front vowel, as /iː/ which is close 
front vowel. Although both vowel /e/ and /iː/ are different in their height of the 
tongue, therefore they are similar in their position of the tongue; front vowel. 
Vowel /e/ is as made by lifting the front part of the tongue toward the area nearest 
the upper teeth-ridge as vowel /i:/. Therefore, that is possible for student shift 
vowel /e/ into vowel /iː/. 
6) The vowel /ɪ/ 
a) The shift of vowel /ɪ/ into /ɜː/ 
The first shift of vowel /ɪ/ is shifted into vowel /ɜː/. The shift is occurred in two 
words in two sentences in two songs. The shift of vowel /ɪ/ into /ɜː/ occurred when 
she pronounced “this” /ðɪs/ into /ðɜːs/ in one sentence and “security” /sɪkjʊərɪti/ 
into /sɜːkjͻːrɪti/ in one sentence. It indicated that student tend to pronounce which 
is /ɪ/ which is close front vowel, as /ɜː/ which is mid front vowel. Although both 
vowel /ɪ/ and /ɜː/ are different in their height of the tongue, therefore they are 
similar in their position of the tongue; front vowel. Therefore, student shift vowel 
/ɪ/ into vowel /ɜː/. 
b) The shift of vowel /ɪ/ into /e/ 
The second shifted of vowel /ɪ/ is shifted into vowel /e/. The shift is occurred in 
one word in one sentence and in one song. Word that contained of shifted vowel 
/ɪ/ into vowel /e/ is “reminds” which has to pronounce /rɪmaɪnds/ is pronounced 
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/remaɪn/. Based on the data it could be seen that is occurred when student tends to 
pronounce /ɪ/ which is close front vowel, as /e/ which is mid central vowel. 
c) The shift of vowel /ɪ/ into /ə/ 
The third shift of vowel /ɪ/ is shifted into vowel /ə/. The shift is occurred in one 
word in one sentence in one song. The shift of vowel /ɪ/ into /ə/ occurred when she 
pronounced “the” /ðɪ/ into /ðə/ in one sentence. Based on the data it could be seen 
that is occurred when student tends to pronounce /ɪ/ which is close front vowel, as 
/ə/ which is mid central vowel. 
7) The vowel /uː/ 
a) The shift of vowel /uː/ into /ͻː/ 
The first shift of vowel /uː/ is shifted into vowel /ͻː/. The shift is occurred in two 
words in two sentences in two songs. The shift of vowel /uː/ into /ͻː/ occurred 
when she pronounced “moved” /mu:vd/ into /mͻ:v/ in one sentence and “you’ll” 
/ju:l/ into /jͻ:l/ in one sentence. The shift occurred when students pronounce 
vowel /u:/ which is close back vowel into vowel /ͻ:/ which is close back vowel. 
8) The vowel /ʊ/ 
a) The shift of vowel /ʊ/ into /ͻː/ 
The first shift of vowel /ʊ/ is shifted into vowel /ͻː/. The shift is occurred in three 
words in seven sentences in two songs. The shift of vowel /ʊ/ into /ͻː/ occurred 
when she pronounced “could” /kʊd/ into /kͻːl/ in three sentences, “wouldn’t” 
/wʊdənt/ into /wͻːldən/ in two sentences and “would” /wʊd/ into /wͻːl/ in two 
sentences. It indicated that student tend to pronounce which is /ʊ/ which is close 
back vowel, as /ͻː/ which is mid back vowel. Although both vowel /ʊ/ and /ͻː/ are 
different in their height of the tongue, therefore they are similar in their position of 
the tongue; back vowel. Therefore, student shift vowel /ʊ/ into vowel /ͻː/ 
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9) The vowel /ͻː/ 
a) The shift of vowel /ͻː/ into /uː/ 
The first shift of vowel /ͻ:/ is shifted into vowel /uː/. The shift is occurred in one 
word in four sentences in two songs. The shift of vowel /ͻː/ into /uː/ occurred 
when she pronounced “your” /jͻːr/ into /ju:/ in one sentence. The shift is occurred 
when student tend pronounce vowel /ͻ:/ which is mid back vowel into vowel /u:/ 
which is close back vowel. Based on the position and height of the tongue it could 
be seen that vowel /ͻ:/ and /u:/ are similar. Both similar in their position of the 
tongue namely back vowel. Therefore, sometimes student pronounce vowel /ͻː/ 
shift into vowel /u:/ 
10)  The vowel /æ/ 
a) The shift of vowel /æ/ into /ɜː/ 
The first shift of vowel /æ/ is shifted into vowel /ɜː/. The shift is occurred in 
fourteen words in sixty-five sentences in five songs. The shift of vowel /æ/ into 
/ɜː/ occurred when she pronounced “that” /ðæt/ into /ðɜːt/ in twenty-two sentences, 
“can” /kæn/ into /kɜːn/ in six sentences, “at” /æt/ into /ɜːt/ in one sentence, “and” 
/ænd/ into /ɜːn/ in fifteen sentences, “chance” /ʧænts/ into /ʧɜːn/ in one sentence, 
“exactly” /ɪgzæktli/ into /ɪgsɜːkli” in three sentences, “sad’ /sæd/ into /sɜːt/ in three 
sentences, “back” /bæk/ into /bɜːk/ in one sentence, “mad” /mæd/ into /mɜːt/ in 
one sentence, “stand” /stænd/ into /stɜːn/ in seven sentences, “have” /hæv/ into 
/hɜːv/ in two sentences, “haven’t” /hævənt/ into /hɜːv/ in one sentence, “happy” 
/hæpɪ/ into /hɜːpɪ/ in one sentence and “can’t” /kænt/ into /kɜːn/ in one sentence. 
The shift occurred when student shift vowel /æ/ which is open front vowel into 
vowel /ɜː/ which is mid front vowel. Both vowel /æ/ and vowel /ɜː/ are similar in 
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position of the tongue; front vowel. Therefore, student tend to shift vowel /æ/ into 
vowel /ɜː/. 
b) The shift of vowel /æ/ into /ʌ/ 
The second shift of vowel /æ/ is shifted into vowel /ʌ/. The shift is occurred in 
four words in sixteen sentences in five songs. The shift of vowel /æ/ into /ʌ/ 
occurred when she pronounced “at” /æt/ into /ʌt/ in seven sentences, “photograph” 
/foʊtoʊgræf/ into /poʊtͻːgrʌp/ in three sentences, “last” /læst/ into /lʌs/ in five 
sentences and “shadows” /ʃædəʊs/ into /ʃʌdͻː/ in one sentence. The shift occurred 
because student tend to pronounce vowel /æ/ which is open front vowel into 
vowel /ʌ/ which is open central vowel. Both vowel /æ/ and vowel /ʌ/ are similar in 
their height of the tongue; open vowel. Therefore, student tend to shift vowel /æ/ 
into vowel /ʌ/. 
11) The vowel /iː/ 
a) The shift of vowel /iː/ into /ɜː/ 
The first shift of vowel /i:/ is shifted into vowel /ɜː/. The shift is occurred in one 
word in one sentence in one song. The shift of vowel /i:/ into /ɜː/ occurred when 
she pronounced “evening” /i:vnɪŋ/ into /ɜːvnɪŋ/ in one sentence. The shift occurred 
because student tend to pronounce vowel /i:/ which is close front vowel into 
vowel /ɜː/ which is mid front vowel. Both vowel /i:/ and vowel /ɜː/ are similar in 
their position of the tongue; front vowel. Therefore, student tend to shift vowel /i:/ 
into vowel /ɜː/. 
 
3) Students mispronunciation in diphthongs sound 
Table 4.3 Example of Students Mispronunciation in Diphthongs Sound 
No Phonetic Words True 
Pronunciation 
False 
Pronunciation 
Sentences which 
contains of 
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(T) (F) mispronunciation 
1. /əʊ/ Hello /heləʊ/ /helɔː/ 1.Hello, it’s me 
2. Hello, can you 
hear me? 
3. Hello from the 
other side (third 
stanza, fifth stanza 
and sixth stanza) 
4. Hello from the 
outside (third 
stanza, fifth stanza 
and sixth stanza) 
5. Hello, how are 
you? (1) 
Supposed /səpəʊzd/ /suːpɒs/ They say that 
time’s supposed to 
heal ya. (1) 
Shadows /ʃædəʊs/ /ʃʌdɔː/ When the evening 
shadows and the 
stars appear. (4) 
2. /oʊ/ Go /goʊ/ /gɔː/ 1.To go over 
everything. (1) 
2. Can I have a 
moment before I 
go? (2) 
3. Where you go I 
go. (3) 
4. I'd go hungry; 
I'd go black and 
blue. (4) 
5. I'd go crawling 
down the avenue. 
(4) 
Over /oʊvər/ /ɒvər/ 1.To go over 
everything. (1) 
2. It was dark and I 
was over. (5) 
So /soʊ/ /sɔː/ 1.It’s so typical of 
me to talk about 
myself, I’m sorry. 
(1) 
2. I was so scared 
to face my fears. 
(2) 
3. Oh I’m so mad 
I’m getting old. (2) 
4. So overdue I 
owe them. (3) 
Hope /hoʊp/ /hɔːp/ I hope that you’re 
well. (1) 
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Don’t /doʊnt/ /dɔːn/ But it don’t matter, 
it clearly doesn’t 
tear you apart. (1) 
Home /hoʊm/ /hɔːm/ 1.But when I call 
you never seem to 
be home. (sixth 
stanza). (1) 
2.’Cause you feel 
like home. (2) 
Alone /əloʊn/ /əlɔːn/ But if by chance 
you’re here alone. 
(2) 
Moment /moʊmənt/ /mɔːmən/ 1.Can I have a 
moment before I 
go? (2) 
2. I’ve drowned 
and dreamt this 
moment. (3) 
Hoping /hoʊpɪŋ/ /hɔːpɪŋ/ Hoping you’re 
someone I used to 
know. (2) 
Know /noʊ/ /nɔː/ Hoping you’re 
someone I used to 
know. (2) 
Photograph /foʊtoʊgræf/ /poʊtɔːgrʌp/ Let me photograph 
you in this light. 
(fourth, seventh 
and tenth stanza)  
(2) 
Old /oʊld/ /ɔːld/ 1.We were sad of 
getting old. 
(fourth, seventh 
and tenth stanza) 
(2) 
2. Oh I’m so mad 
I’m getting old. (2) 
Nobody /noʊbɑːdi/ /nɔːbɑːdi/ Cause nobody told 
me that you’d be 
here. (2) 
Told /toʊld/ /tɔːld/ Cause nobody told 
me that you’d be 
here. (2) 
Hold /hoʊld/ /hɔːld/ 
 
 
/hɔːl/ 
1.Hold your breath 
and count to ten. 
(3) 
2. I could hold you 
for a million years. 
(4) 
Stolen /stoʊlən/ / stlɔːən/ Swept away, I’m 
stolen. (3) 
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Rolling /roʊlɪŋ/ /rɔːlɪŋ/ The storms are 
raging on the 
rolling sea. (4) 
Close /kloʊz/ /klɔːs/ Close my eyes. (5) 
3. /aɪ/ Time’s /taɪms/ /tɜːms/ They say that 
time’s supposed to 
heal ya. (1) 
Outside /aʊtsaɪd/ /ɔːtsɜːt/ Hello from the 
outside. (third 
stanza, fifth stanza 
and sixth stanza). 
(1) 
Miles /maɪls/ /mɜːls/ 
 
/mIls/ 
1.And a million 
miles. (1) 
2. A thousand 
miles and poles 
apart. (3) 
Myself /maɪself/ mʌself/ It’s so typical of 
me to talk about 
myself, I’m sorry. 
(1) 
Time /taɪm/ /tɜːm/ In case it is the last 
time. (fourth, 
seventh and tenth 
stanza)  (2) 
Collide /kəlaɪd/ /kɔːlɪt/ Where worlds 
collide and days 
are dark. (3) 
I /aɪ/ /a/ 
 
 
/ə/ 
1.No, there's 
nothing that I 
wouldn't do. (4) 
2. Cause  I knew 
that that was the 
last time, the last 
time. (5) 
While /waɪl/ /wɜːl/ Well, it burned 
while I cried. 
(fourth, seventh 
and tenth stanza) 
(5) 
4. /ɪə/ Hear /hɪər/ /hiːr/ 1.Hello, can you 
hear me? (1) 
2. Hear my heart 
burst again. (3) 
Realized /rɪəlaɪzd/ /rɪlaɪs/ 
 
 
 
 
/rɪlaɪ/ 
Before we 
realized. (fourth 
and seventh 
stanza) (2) 
Before we 
realized. (tenth 
72 
 
 
 
stanza) (2) 
Fears /fɪərs/ /fiː/ I was so scared to 
face my fears. (2) 
Here /hɪər/ /hiːr/ 
 
 
 
 
 
/hiː/ 
1.Cause nobody 
told me that you’d 
be here. (2) 
2. Everybody here 
is watching you. 
(2) 
3. But if by chance 
you’re here alone. 
(2) 
4. Feel you here 
forever. (5) 
Heard /hɪərd/ /hər/ ‘Cause I heard it 
screaming out your 
name, your name. 
(fourth, seventh 
and tenth stanza) 
(5) 
Appear /əpɪər/ /əpɪr/ When the evening 
shadows and the 
stars appear. (4) 
5. /aʊ/ About /ə’baʊt/ /ə’buːt/ 
 
 
 
/ əbɔːt/ 
1.I’m in California 
dreaming about 
who we used to be. 
(1) 
2. It’s so typical of 
me to talk about 
myself, I’m sorry. 
(1) 
Thousand /θaʊzənd/ /tɒsən/ I must have called 
a thousand times. 
(third stanza, fifth 
stanza and sixth 
stanza). (1) 
Outside /aʊtsaɪd/ /ɔːtsɜːt/ Hello from the 
outside. (third 
stanza, fifth stanza 
and sixth stanza). 
(1) 
Out /aʊt/ /ɔːt/ 1.Did you ever 
make it out of that 
town. (1) 
2. Cause I heard it 
screaming out your 
name, your name. 
(fourth, seventh 
and tenth stanza) 
(5) 
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Sound /saʊnd/ /sɔːn/ You sound like a 
song. (2) 
Doubt /daʊt/ /dab/ No doubt in my 
mind where you 
belong. (4) 
Down /daʊn/ /dɔːn/ I'd go crawling 
down the avenue. 
(4) 
6. /ʊə/ Security /sɪkjʊərɪti/ /sɜːkjɔːrɪti/ Without the 
security. (3) 
7. /eɪ/ Breaking /breɪkɪŋ/ /brɜːkɪŋ/ To tell you I’m 
sorry for breaking 
your heart. (third 
stanza and fifth 
stanza). (1) 
Case /keɪs/ /kɜːs/ 1.In case it is the 
last time. (fourth 
and seventh 
stanza)  (2) 
2. And the whole 
world is on your 
case. (4) 
Face /feɪs/ /fɜːs/ 1.I was so scared 
to face my fears. 
(2) 
2. Face it all 
together. (third, 
fourth, sixth, 
seventh, ninth, 
tenth stanza) (3) 
3. When the rain is 
blowing in your 
face. (4) 
Makes /meɪks/ /mɜːk/ It makes me 
reckless. (2) 
Name /neɪm/ /nɜːm/ 1.You may have 
my number, you 
can take my name. 
(3) 
2. Cause I heard it 
screaming out your 
name, your name. 
(fourth, seventh 
and tenth stanza) 
(5) 
Embrace /ɪmbreɪs/ /ɪmbrɜːs/ I could offer you a 
wa 
rm embrace. (4) 
Make /meɪk/ /mɜːk/ 1.To make you feel 
my love. (4) 
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2. I could make 
you happy, make 
your dreams come 
true. (4) 
Made /meɪd/ /mɜːt/ I know you haven't 
made your mind 
up yet. (4) 
Change /tʃeɪndʒ/   /tʃʌn/   The winds of 
change are 
blowing wild and 
free. (4) 
Games /geɪms/ /gɜːm/ And the games you 
played. (third and 
sixth stanza) (5) 
Always /ɔːlweɪz/ /ɔːlwes/ 
 
You would always 
win, always win. 
(sixth stanza) (5) 
8. /eʊ/ Threw /treʊ/ /trʊ/ And I threw us into 
the flames. (eight 
and eleventh 
stanza) (5) 
 
1) The diphthong /əʊ/ 
a) The shift of diphthong /əʊ/ into /ɔː/ 
The first shift of diphthong /əʊ/ is shifted into vowel /ͻː/. The shift is occurred in 
two words in ten sentences in two songs. The shift of diphthong /əʊ/ into /ͻː/ 
occurred when she pronounced “hello” /heləʊ/ into /helͻː/ in nine sentences and 
“shadows” /ʃædəʊs/ into /ʃʌdͻː/ in one sentence. The shift occurred when student 
tend to pronounce diphthong /əʊ/ which is closing diphthong into vowel /ͻː/ which 
is close back vowel. 
b) The shift of diphthong /əʊ/ into /ɒ/ 
The second shift of diphthong /əʊ/ is shifted into vowel /ɒ/. The shift is occurred 
in one word in one sentence in one song. The shift of diphthong /əʊ/ into /ɒ/ 
occurred when she pronounced “supposed” /səpəʊzd/ into /su:pɒs/ in one 
sentence. The shift occurred when student tend to pronounce diphthong /əʊ/ which 
is closing diphthong into vowel /ɒ/ which is open back vowel. 
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2) The diphthong /oʊ/ 
a) The shift of diphthong /oʊ/ into /ɔː/ 
The first shift of diphthong /oʊ/ is shifted into vowel /ͻː/. The shift is occurred in 
seven-teen words in thirty-two sentences in five songs. The shift of diphthong /oʊ/ 
into /ͻː/ occurred when she pronounced “go” /goʊ/ into /gͻː/ in five sentences, 
“so” /soʊ/ into /sͻː/ in four sentences, “hope” /hoʊp/ into /hͻ:p/ in one sentence, 
“don’t” /doʊnt/ into /dͻ:n/ in one sentence, “home” /hoʊm/ into /hͻːm/ in one 
sentence, “alone” /əloʊn/ into /əlͻ:n/ in one sentence, “moment” /moʊmənt/ into 
/mͻ:mən/ in two sentences, “hoping” /hoʊpɪŋ/ into /hͻ:pɪŋ/ in one sentence, 
“know” /noʊ/ into /nͻ:/ in one sentence, “photograph” /foʊtoʊgræf/ into 
/poʊtͻ:grʌp/ in three sentences, “old” /oʊld/ into /ͻ:ld/ in four sentences, 
“nobody” /noʊbɒːdi/ into /nͻ:bɒ:di/ in one sentence, “told” /toʊld/ into /tͻ:ld/ in 
one sentence, “hold” /hoʊld/ into /hͻ:ld/ in two sentences, “stolen” /stoʊlən/ into 
/stͻ:lən/ in one sentence, “rolling” /roʊlɪŋ/ into /rͻ:lɪŋ/ in one sentence and “close” 
/kloʊz/ into /klͻ:s/ in one sentence. 
b) The shift of diphthong /oʊ/ into /ɒ/ 
The second shift of diphthong /oʊ/ is shifted into vowel /ɒ/. The shift is occurred 
in one word in two sentences in two songs. The shift of diphthong /oʊ/ into /ɒ/ 
occurred when she pronounced “over” /oʊvər/ into /ɒvər/ in two sentences. 
3) The diphthong /aɪ/ 
a) The shift of diphthong /aɪ/ into /ɜː/ 
The first shift of diphthong /aɪ/ is shifted into vowel /ɜː/. The shift is occurred in 
five words in eleven sentences in three songs. The shift of diphthong /aɪ/ into /ɜː/ 
occurred when she pronounced “time’s” /taɪms/ into /tɜ:ms/ in one sentence, 
“outside” /aʊtsaɪd/ into /ͻ:tsɜ:t/ in three sentences, “miles” /maɪls/ into /mɜ:ls/ in 
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one sentence, “time” /taɪm/ into /tɜ:m/ in three sentences and “while” /waɪl/ into 
/wɜ:l/ in three sentences. The shift occurred when student tend to pronounce 
diphthong /aɪ/ which is closing diphthong into vowel /ɜː/ which is mid front 
vowel. 
b) The shift of diphthong /aɪ/ into /ɪ/ 
The second shift of diphthong /aɪ/ is shifted into vowel /ɪ/. The shift is occurred in 
two words in two sentences in one song. The shift of diphthong /aɪ/ into /ɪ/ 
occurred when she pronounced “miles” /maɪls/ into /mɪls/ in one sentence and 
“collide” /kəlaɪd/ into /kͻ:lɪt/ in one sentence. The shift occurred when student 
tend to pronounce diphthong /aɪ/ which is closing diphthong into vowel /ɪ/ which 
is close front vowel. 
c) The shift of diphthong /aɪ/ into /ʌ/ 
The third shift of diphthong /aɪ/ is shifted into vowel /ʌ/. The shift is occurred in 
one word in one sentence in one song. The shift of diphthong /aɪ/ into /ʌ/ occurred 
when she pronounced “myself” /maɪself/ into /mʌself/ in one sentence. The shift 
occurred when student tend to pronounce diphthong /aɪ/ which is closing 
diphthong into vowel /ʌ/ which is open central vowel 
d) The shift of diphthong /aɪ/ into /a/ 
The fourth shift of diphthong /aɪ/ is shifted into vowel /a/. The shift is occurred in 
one word in one sentence in one song. The shift of diphthong /aɪ/ into /a/ occurred 
when she pronounced “I” /aɪ/ into /a/ in one sentence. The shift occurred when 
student tend to pronounce diphthong /aɪ/ which is closing diphthong into vowel /a/ 
which is open central vowel. 
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e) The shift of diphthong /aɪ/ into /ə/ 
The fifth shift of diphthong /aɪ/ is shifted into vowel /ə/. The shift is occurred in 
one word in one sentence in one song. The shift of diphthong /aɪ/ into /ə/ occurred 
when she pronounced “I” /aɪ/ into /ə/ in one sentence. The shift occurred when 
student tend to pronounce diphthong /aɪ/ which is closing diphthong into vowel /ə/ 
which is mid central vowel. 
4) The diphthong /ɪə/ 
a) The shift of diphthong /ɪə/ into /iː/ 
The first shift of diphthong /ɪə/ is shifted into vowel /i:/ The shift is occurred in 
three words in seven sentences in four songs. The shift of diphthong /ɪə/ into /i:/ 
occurred when she pronounced “hear” /hɪər/ into /hi:r/ in two sentences, “fears” 
/fɪərs/ into /fi:/ in one sentence and “here” /hɪər/ into /hi:r/ in four sentences. The 
shift occurred when student tend to pronounce diphthong /ɪə/ which is centering 
diphthong into vowel /i:/ which is close front vowel. 
b) The shift of diphthong /ɪə/ into /ɪ/ 
The second shift of diphthong /ɪə/ is shifted into vowel /ɪ/. The shift is occurred in 
two words in four sentences in two songs. The shift of diphthong /ɪə/ into /ɪ/ 
occurred when she pronounced “realized” /rɪəlaɪzd/ into /rɪlaɪ/ in three sentences 
and “appear” /əpɪər/ into /əpɪr/ in one sentence. The shift occurred when student 
tend to pronounce diphthong /ɪə/ which is centering diphthong into vowel /ɪ/ 
which is close front vowel. 
c) The shift of diphthong /ɪə/ into /ə/ 
The third shift of diphthong /ɪə/ is shifted into vowel /ə/. The shift is occurred in 
one word in three sentences in one song. The shift of diphthong /ɪə/ into /ə/ 
occurred when she pronounced “heard” /hɪərd/ into /hər/ in three sentences. The 
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shift occurred when student tend to pronounce diphthong /ɪə/ which is centering 
diphthong into vowel /ə/ which is mid central vowel. 
5) The diphthong /aʊ/ 
a) The shift of diphthong /aʊ/ into /uː/ 
The first shift of diphthong /aʊ/ is shifted into vowel /u:/. The shift is occurred in 
one word in one sentence in one song. The shift of diphthong /aʊ/ into /u:/ 
occurred when she pronounced “about” /əbaʊt/ into /əbu:t/ in one sentence. The 
shift occurred when student tend to pronounce diphthong /aʊ/ which is closing 
diphthong into vowel /u:/ which is close back vowel. 
b) The shift of diphthong /aʊ/ into /ͻː/ 
The second shift of diphthong /aʊ/ is shifted into vowel /ͻ:/. The shift is occurred 
in five words in ten sentences in four songs. The shift of diphthong /aʊ/ into /ͻ:/ 
occurred when she pronounced “about” /əbaʊt/ into /əbͻ:t/ in one sentence, 
“outside” /aʊtsaɪd/ into /ͻ:tsɜ:t/ in three sentences, “out” /aʊt/ into /ͻ:t/ in four 
sentences, “sound” /saʊnd/ into /sͻ:n/ in one sentence and “down” /daʊn/ into 
/dͻ:n/ in one sentence. The shift occurred when student tend to pronounce 
diphthong /aʊ/ which is closing diphthong into vowel /ͻ/; which is mid back 
vowel. 
c) The shift of diphthong /aʊ/ into /ɒ/ 
The third shift of diphthong /aʊ/ is shifted into vowel /ɒ/. The shift is occurred in 
one word in three sentences in one song. The shift of diphthong /aʊ/ into /ɒ/ 
occurred when she pronounced “thousand” /θaʊzənd/ into /tɒsən/ in three 
sentences. The shift occurred when student tend to pronounce diphthong /aʊ/ 
which is closing diphthong into vowel /ɒ/ which is open back vowel. 
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d) The shift of diphthong /aʊ/ into /a/ 
The fourth shift of diphthong /aʊ/ is shifted into vowel /a/. The shift is occurred in 
one word in one sentence in one song. The shift of diphthong /aʊ/ into /a/ occurred 
when she pronounced “doubt” /daʊt/ into /dab/ in one sentence. The shift occurred 
when student tend to pronounce diphthong /aʊ/ which is closing diphthong into 
vowel /a/ which is open central vowel. 
6) The diphthong /ʊə/ 
a) The shift of diphthong /ʊə/ into /ͻː/ 
The first shift of diphthong /ʊə/ is shifted into vowel /ͻ:/. The shift is occurred in 
one word in one sentences in one song. The shift of diphthong /ʊə/ into /ͻ:/ 
occurred when she pronounced “security” /sɪkjʊərɪti/ into /sɜ:kjͻ:rɪti/ in one 
sentence. The shift occurred when student tend to pronounce diphthong /ʊə/ into 
vowel /ͻ:/ which is mid back vowel. 
7) The diphthong /eɪ/ 
a) The shift of diphthong /eɪ/ into /ɜː/ 
The first shift of diphthong /eɪ/ is shifted into vowel /ɜ:/. The shift is occurred in 
nine words in twenty-four sentences in five songs. The shift of diphthong /eɪ/ into 
/ɜ:/ occurred when she pronounced “breaking” /breɪkɪŋ/ into /brɜ:kɪŋ/ in two 
sentences, “case” /keɪs/ into /kɜ:s/ in there sentences, “face” /feɪs/ into /fɜ:s/ in 
eight sentences, “makes” /meɪks/ into /mɜ:k/ in one sentence, “name” /neɪm/ into 
/nɜ:m/ in four sentences, “embrace” /ɪmbreɪs/ into /ɪmbrɜ:s/ in one sentence, 
“make” /meɪk/ into /mɜ:k/ in two sentences, “made” /meɪd/ into /mɜ:t/ in one 
sentence and “games” /geɪms/ into /gɜ:m/ in two sentences. The shift occurred 
when student tend to pronounce diphthong /aɪ/ which is closing diphthong into 
vowel /ɜ:/ which is mid front vowel. 
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b) The shift of diphthong /eɪ/ into /e/ 
The second shift of diphthong /eɪ/ is shifted into vowel /e/. The shift is occurred in 
one word in one sentence in one song. The shift of diphthong /eɪ/ into /e/ occurred 
when she pronounced “always” /ͻ:lweɪz/ into /ͻ:lwes/ in one sentence. The shift 
occurred when student tend to pronounce diphthong /eɪ/ which is closing 
diphthong into vowel /e/ which is mid front vowel. 
c) The shift of diphthong /eɪ/ into /ʌ/ 
The third shift of diphthong /eɪ/ is shifted into vowel /ʌ/. The shift is occurred in 
one word in one sentence in one song. The shift of diphthong /eɪ/ into /ʌ/ occurred 
when she pronounced “change” /ʧeɪnʤ/ into /ʧʌn/ in one sentence. The shift 
occurred when student tend to pronounce diphthong /eɪ/ which is closing 
diphthong into vowel /ʌ/ which is open central vowel. 
8) The diphthong /eʊ/ 
a) The shift of diphthong /eʊ/ into /ʊ/ 
The first shift of diphthong /eʊ/ is shifted into vowel /ʊ/. The shift is occurred in 
one word in two sentences in one song. The shift of diphthong /eʊ/ into /ʊ/ 
occurred when she pronounced “threw” /treʊ/ into /trʊ/ in two sentences. The shift 
occurred when student tend to pronounce diphthong /eʊ/ into vowel /ʊ/ which is 
close back vowel. 
 
4) The result of students’ mispronunciation in combinational aspect. 
No Phonetic Words True 
Pronunciation 
(T) 
False 
Pronunciation 
(F) 
Sentences which 
contains of 
mispronunciation 
1. /t/ Meet /mɪt/ /mɪ/ I was wondering if 
after all these years 
you’d like to meet. 
(1) 
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Don’t /doʊnt/ /dɔːn/ But it don’t matter, 
it clearly doesn’t 
tear you apart. (1) 
Moment /moʊmənt/ /mɔːmən/ 
 
 
 
 
 
/moʊmən/ 
1.Can I have a 
moment before I 
go? (2) 
2. I’ve drowned 
and dreamt this 
moment. (3) 
3. I've known it 
from the moment 
that we met. (4) 
Last /læst/ /lʌs/ 1.In case it is the 
last time. (2) 
2. Cause I knew 
that that was the 
last time, the last 
time. (eight and 
eleventh stanza) (5) 
Exactly /ɪgzæktli/ /ɪgsɜːkli/ 
 
 
 
/ɪsɜːkli/ 
That we might be 
exactly like we 
were. (fourth and 
tenth stanza) (2) 
That we might be 
exactly like we 
were. (seventh 
stanza) (2) 
Just /dʒʌst/ /dʒʌs/ 1. It was just like a 
movie. (fourth, 
seventh, ninth and 
tenth stanza) (2) 
2. It was just like a 
song. (fourth, 
seventh, ninth and 
tenth stanza) (2) 
Apart /əpɑːrt/ /əpɑːr/ A thousand miles 
and poles apart. (3) 
Met /met/ /me/ I've known it from 
the moment that we 
met. (4) 
Wouldn't /wʊdənt/ /wɔːdən/ 1.No, there's 
nothing that I 
wouldn't do. (4) 
2. Nothing that I 
wouldn't do. (4) 
Heart /hɒːrt/ /hi:r/ I Let it fall, my 
heart. (5) 
Stay /steɪ/ /seɪ/ I could stay there. 
(5) 
Can’t /kænt/ /kɜːn/ I can’t help myself 
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from looking for 
you. (5) 
2. /d/ Supposed /səpəʊzd/ /suːpɒs/ They say that 
time’s supposed to 
heal ya. (1) 
And /ænd/ /ɜːn/ 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
/æn/ 
1.And a million 
miles. (1) 
2.And I swear you 
moved overseas. 
(2) 
3. Hold your breath 
and count to ten. 
(3) 
4. Feel the earth 
move and then. (3) 
5. I’ve drowned 
and dreamt this 
moment. (3) 
6. A thousand 
miles and poles 
apart. (3) 
7. Where worlds 
collide and days are 
dark. (3) 
8. And the whole 
world is on your 
case. (4) 
9. And there is no 
one there to dry 
your tears. (4) 
10. I'd go hungry; 
I'd go black and 
blue. (4) 
11. And as it fell 
you rose to claim it. 
(5) 
12. It was dark and 
I was over. (5) 
13. And the games 
you played. (third 
and sixth stanza) 
(5) 
14. You and me 
together. (5) 
15. And I threw us 
into the flames. (5) 
Used /juːzd/ /juːs/ 1.I’m in California 
dreaming about 
who we used to be. 
(1) 
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2. Hoping you’re 
someone I used to 
know. (2) 
Called /kɔːld/ /kɔːl/ I must have called 
a thousand times. 
(third stanza, fifth 
stanza and sixth 
stanza). (1) 
Thousand /θaʊzənd/ /tɒsən/ 
 
 
 
 
/taʊsən/ 
1.I must have 
called a thousand 
times. (third stanza, 
fifth stanza and 
sixth stanza). (1) 
2. A thousand 
miles and poles 
apart. (3) 
Tried /traɪd/ /traɪ/ At least I can say 
that I’ve tried. 
(third stanza, fifth 
stanza and sixth 
stanza). (1) 
Sound /saʊnd/ /sɔːn/ You sound like a 
song. (2) 
Realized /rɪəlaɪzd/ /rɪlaɪs/ Before we realized. 
(fourth and seventh 
stanza) (2) 
Scared /skerd/ /skreɪ/ I was so scared to 
face my fears. (2) 
You’d /juːd/ /juː/ Cause nobody told 
me that you’d be 
here. (2) 
Moved /muːvd/ /mɔːv/ And I swear you 
moved overseas. 
(2) 
End /end/ /en/ 1.This is the end. 
(3) 
2. For this is the 
end. (3) 
Stand /stænd/ /stɜːn/ 1.We will stand 
tall. (third and 
fourth stanza) (3) 
2. To stand in your 
arms. (5) 
Hold /hoʊld/ /hɔːl/ I could hold you 
for a million years. 
(4) 
I'd /aɪd/ /aɪ/ I'd go hungry; I'd 
go black and blue. 
(4) 
Wild /waɪld/ /waɪl/ The winds of 
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change are blowing 
wild and free. (4) 
Touched /tʌtʃd/ /tɔːtʃ/ 
/tɔːs/ 
Watched it pour as 
I touched your 
face. (fourth, 
seventh and tenth 
stanza) (5) 
Heard /hɪərd/ /hər/ Cause I heard it 
screaming out your 
name, your name. 
(fourth and seventh 
stanza) (5) 
Side /saɪd/ /saɪ/ Cause there’s a side 
to you. (5) 
Died /dʌɪd/ /dʌɪ/ When it fell, 
something died. 
(eight and eleventh 
stanza) (5) 
3. /g/ Younger /jʌŋgər/ /jɔːŋər/ When we were 
younger and free. 
(1) 
Exactly /ɪgzæktli/ /ɪsɜːkli/ That we might be 
exactly like we 
were. (seventh 
stanza) (2) 
4. /l/ World /wɜːld/ /wɒd/ Before the world 
fell at our feet. (1) 
5. /ts/ Difference /dɪfərənts/ /dɪfərən/ There’s such a 
difference between 
us. (1) 
Chance /tʃænts/ /tʃɜːn/ But if by chance 
you’re here alone. 
(2) 
6. /ms/ Time’s /tʌIms/ /tʌɪ/ I must have called 
a thousand times. 
(third stanza, fifth 
stanza and sixth 
stanza). (1) 
Flames /fleɪms/ /fleɪ/ And I threw us into 
the flames. (eight 
and eleventh 
stanza) (5) 
7. /s/ Restless /restləs/ /rɪtlɜːs/ 
 
 
/rɪtlɜː/ 
 
It made us restless. 
(fourth and seventh 
stanza) (2) 
It made us restless. 
(tenth stanza) (2) 
Loves /lʌvs/ /lɔːv/ Everybody loves 
the things you do. 
(2) 
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Makes /meɪks/ /mɜːk/ It makes me 
reckless. (2) 
Crumbles /krʌmbls/ /krʌmbl/ 
 
 
/kru:mbl/ 
When it crumbles. 
(fourth and ninth 
stanza) (3) 
When it crumbles. 
(sixth, seventh and 
tenth stanza) (3) 
Arms /ɑːrms/ /ɑːm/ 
/ʌrm/ 
1. Of your loving 
arms. (3) 
2. To stand in your 
arms. (5) 
Shadows /ʃædəʊs/ /ʃʌdɔː/ When the evening 
shadows and the 
stars appear. (4) 
Tears /teərs/ /teər/ And there is no one 
there to dry your 
tears. (4) 
Winds /wɪnds/ /wɪnd/ The winds of 
change are blowing 
wild and free. (4) 
Dreams /drɪms/ /drɪm/ I could make you 
happy, make your 
dreams come true. 
(4) 
Games /geɪms/ /gɜːm/ And the games you 
played. (third anad 
sixth stanza) (5) 
Eyes /aɪs/ /aɪ/ Close my eyes. (5) 
Things /θɪŋs/ /tɪŋ/ All the things 
you’d say. (sixth 
stanza) (5) 
Face  
 
/feɪs/ /feɪ/ Watched it pour as 
I touched your 
face. (5) 
8. /v/ Move /muːv/ /muː/ From the way you 
talk to the way you 
move. (2) 
9. /ds/ Reminds /rɪmaɪnds/ /remaɪn/ 
 
 
/rɪmaɪn/ 
 
My God, this 
reminds me. (third 
stanza) (2) 
My God, this 
reminds me. (sixth 
and ninth stanza) 
(2) 
Hands /hænds/ /hæn/ My hands, they’re 
strong. (5) 
10. /rs/ Fears /fɪərs/ /fiː/ I was so scared to 
face my fears. (2) 
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11. /zd/ Realized /rɪəlaɪzd/ /rɪlaɪ/ Before we realized. 
(tenth stanza) (2) 
12. /r/ Where /wer/ /wɪ/ Where you go I go. 
(3) 
Arms /ɑːrms/ /ɑːm/ Of your loving 
arms. (3) 
Your /jɔːr/ /juː/ 1.I could make you 
happy, make your 
dreams come true. 
(4) 
2. Watched it pour 
as I touched your 
face. (fourth, 
seventh and tenth 
stanza) (5) 
Here /hɪər/ /hiː/  Feel you here 
forever. (5) 
13. /nd/ Hand /hænd/ /hæ/ Put your hand in 
my hand.(3) 
Mind /maɪnd/ /maɪ/ 1.I know you 
haven't made your 
mind up yet. (4) 
2. No doubt in my 
mind where you 
belong. (4) 
14. /ent/ Haven’t /hævənt/ /hɜːv/ I know you haven't 
made your mind up 
yet. (4) 
15. /n/ Known /noʊn/ /noʊ/ I've known it from 
the moment that we 
met. (4) 
Rain  /reɪn/ /reɪ/ I set fire to the rain. 
(eight, tenth and 
eleventh stanza) (5) 
16. /dʒ/ Change /tʃeɪndʒ/   /tʃʌn/   The winds of 
change are blowing 
wild and free. (4) 
17. /z/ Knees /niːz/ /niː/ But my knees were 
far too weak. (5) 
18. /ɪŋ/ Screaming /skrɪmɪŋ/ /skrɪm/ Cause I heard it 
screaming out your 
name, your name. 
(fourth, seventh 
and tenth stanza) 
(5) 
19. /ʃd/ Watched /wɒtʃd/ /wɒt/ Watched it pour as 
I touched your 
face. (seventh and 
tenth stanza) (5) 
20. /m/ Time /taɪm/ /taɪ/ Cause  I knew that 
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that was the last 
time, the last time. 
Cause  I knew that 
that was the last 
time, the last time. 
(eight and eleventh 
stanza) (5) 
 
a) Consonant /t/ 
Mispronounciation which is occurred in consonant /t/ is when student pronounce eleven 
words. They are “meet”, ‘don’t”, “moment”, “last”, “exactly”, “just”, “apart”, “met”, 
“wouldn’t”, “heart” and “stay”. Student pronounced word “meet” which is to pronounce 
/mɪt/ into /mɪ/, “don’t” which is to pronounce /doʊnt/ into /dͻ:n/, “moment” which is to 
pronounce /moʊmənt/ into /mͻ:mən/, “last” which is to pronounce /læst/ into /lʌs/. 
“exactly” which is pronounce /ɪgzæktli/ into /ɪgsɜ:kli/, “just” which is pronounce /ʤʌst/ 
into /ʤʌs/, “apart” which is pronounce /əpɒ:rt/ into /əpɒ:r/, “met” which is pronounce 
/met/ into /me/, “wouldn’t” which is pronounce /wʊdənt/ into /wͻ:dən/, “heart” which is 
pronounce /hɒ:rt/ into /hi:r/ and “stay” which is pronounce /steɪ/ into /seɪ/. Based on the 
data it could be concluded that the mispronounciation is occurred when student deleting 
the last consonant.  
b) Consonant /d/ 
Mispronounciation which is occurred in consonant /d/ is when student pronounce twenty 
words. They are “supposed”, ‘and”, “used”, “called”, “thousand”, “tried”, “sound”, 
“realized”, “scared”, “you’d”, “moved”, “end”, “stand”, “hold”, “I’d”, “wild”, “touched”, 
“heard”, “side” and “died”. Student pronounced word “supposed” which is to pronounce 
/səpəʊzd/ into /su:pɒs/, “and” which is to pronounce /ænd/ into /ɜ:n/, “used” which is to 
pronounce /ju:zd/ into /ju:s/, “called” which is to pronounce /kͻ:ld/ into /kͻ:l/, “thousand” 
which is pronounce /θaʊzənd/ into /tɒsən/, “tried” which is pronounce /traɪd/ into /traɪ/, 
“sound” which is pronounce /saʊnd/ into /sͻ:n/, “realized” which is pronounce /rɪəlaɪzd/ 
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into /rɪlaɪs/, “scared” which is pronounce /skerd/ into /skreɪ/, “you’d” which is pronounce 
/ju:d/ into /ju:/, “moved” which is pronounce /mu:vd/ into /mͻ:v/, “end” which is 
pronounce /end/ into /en/, “stand” which is pronounce /stænd/ into /stɜ:n/, “hold” which is 
pronounce /hoʊld/ into /hͻ:l/, “I’d” which is pronounce /aɪd/ into /aɪ/, “wild” which is 
pronounce /waɪld/ into /waɪl/, “touched” which is pronounce /tʌʧd/ into /tͻ:ʧ/, “heard” 
which is pronounce /hɪərd/ into /hər/, “side” which is pronounce /saɪd/ into /saɪ/,   and 
“died” which is pronounce /dʌɪd/ into /dʌɪ/. Based on the data it could be concluded that 
the mispronounciation is occurred when student deleting the last consonant. 
c) Consonant /g/ 
Mispronounciation which is occurred in consonant /g/ is when student pronounce two 
words. They are “younger” and ‘exactly”. Student pronounced word “younger” which is 
to pronounce /jʌŋgər/ into /jͻ:ŋər/ and “exactly” which is pronounce /ɪgzæktli/ into 
/ɪsɜ:kli/. Based on the data it could be concluded that the mispronounciation is occurred 
when student deleting the middle consonant. 
d) Consonant /l/ 
Mispronounciation which is occurred in consonant /l/ is when student pronounce one 
word. It is “world, student pronounced word “world” which is to pronounce /wɜ:ld/ into 
/wɒd/. Based on the data it could be concluded that the mispronounciation is occurred 
when student deleting the middle consonant. 
e) Combinational Consonant /ts/ 
Mispronounciation which is occurred in consonant /ts/ is when student pronounce two 
words. They are “difference” and chance. Student pronounced word “difference” which is 
to pronounce /dɪfərənts/ into /dɪfərən/ and “chance” which is pronounce /ʧænts/ into 
/ʧɜ:n/. Based on the data it could be concluded that the mispronounciation is occurred 
when student deleting the last consonant. 
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f) Combinational Consonant /ms/ 
Mispronounciation which is occurred in consonant /ms/ is when student pronounce two 
words. They are “time’s”, and “flames”. Student pronounced word “time’s” which is to 
pronounce /taɪms/ into /taɪ/, and “flames” which is pronounce /fleɪms/ into /fleɪ/. Based on 
the data it could be concluded that the mispronounciation is occurred when student 
deleting the last consonant. 
g) Consonant /s/ 
Mispronounciation which is occurred in consonant /s/ is when student pronounce 
thirdteen words. They are “restless”, ‘loves”, “makes”, “crumbles”, “arms”, “shadows”, 
“tears”, “winds”, “dreams”, “games”, “eyes”, “things” and “face”. Student pronounced 
word “restless” which is to pronounce /restləs/ into /rɪtlɜ:/, “loves” which is to pronounce 
/lʌvs/ into /lͻ:v/, “makes” which is to pronounce /meɪks/ into /mɜ:k/, “crumbles” which is 
to pronounce /krʌmbls/ into /krʌmbl/, “arms” which is pronounce /ɑ:rms/ into /ɑ:m/, 
“shadows” which is pronounce /ʃædəʊs/ into /ʃʌdͻ:/, “tears” which is pronounce /teərs/ 
into /teər/, “winds” which is pronounce /wɪnds/ into /wɪnd/, “dreams” which is pronounce 
/drɪms/ into /drɪm/, “games” which is pronounce /geɪms/ into /gɜ:m/, “eyes” which is 
pronounce /aɪs/ into /aɪ/, “things” which is pronounce /θɪŋs/ into /θɪŋ/ and “face” which is 
pronounce /feɪs/ into /feɪ/. Based on the data it could be concluded that the 
mispronounciation is occurred when student deleting the last consonant. 
h) Consonant /v/ 
Mispronounciation which is occurred in consonant /v/ is when student pronounce one 
word. It is “move”, student pronounced word “move” which is to pronounce /mu:v/ into 
/mu:/. Based on the data it could be concluded that the mispronounciation is occurred 
when student deleting the last consonant. 
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i) Combinational Consonant /ds/ 
Mispronounciation which is occurred in consonant /ds/ is when student pronounce two 
words. They are “reminds”, and ‘hands”. Student pronounced word “reminds” which is to 
pronounce /rɪmaɪnds/ into /rɪmaɪn/ and “hands” which is to pronounce /hænds/ into /hæn/. 
Based on the data it could be concluded that the mispronounciation is occurred when 
student deleting the last consonant. 
j) Combinational Consonant /rs/ 
Mispronounciation which is occurred in consonant /rs/ is when student pronounce one 
word. It is “fears”. Student pronounced word “fears” which is to pronounce /fɪərs/ into 
/fi:/. Based on the data it could be concluded that the mispronounciation is occurred when 
student deleting the last consonant. 
k) Combinational Consonant /zd/ 
Mispronounciation which is occurred in consonant /zd/ is when student pronounce one 
word. It is “realized”. Student pronounced word “realized” which is to pronounce 
/rɪəlaɪzd/ into /rɪlaɪ/. Based on the data it could be concluded that the mispronounciation is 
occurred when student deleting the last consonant. 
l) Consonant /r/ 
Mispronounciation which is occurred in consonant /r/ is when student pronounce four 
words. They are “where”, ‘arms”, “your” and “here”. Student pronounced word “where” 
which is to pronounce /wer/ into /wɪ/, “arms” which is to pronounce /ɑ:rms/ into /ɑ:m/, 
“your” which is to pronounce /jͻ:r/ into /ju:/ and “here” which is to pronounce /hɪər/ into 
/hi:/. Based on the data it could be concluded that the mispronounciation is occurred when 
student deleting the last consonant. 
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m) Combinational Consonant /nd/ 
Mispronounciation which is occurred in consonant /nd/ is when student pronounce two 
words. They are “hand” and “mind”. Student pronounced word “hand” which is to 
pronounce /hænd/ into /hæ/ and “mind” which is to pronounce /maɪnd/ into /maɪ/. Based 
on the data it could be concluded that the mispronounciation is occurred when student 
deleting the last consonant. 
n) Combinational Vowel - Consonant /ent/ 
Mispronounciation which is occurred in consonant /ent/ is when student pronounce one 
word. It is “haven’t”. Student pronounced word “haven’t” which is to pronounce /hævənt/ 
into /hɜ:v. Based on the data it could be concluded that the mispronounciation is occurred 
when student deleting the last consonant. 
o) Consonant /n/ 
Mispronounciation which is occurred in consonant /n/ is when student pronounce two 
words. They are “known” and “rain”. Student pronounced word “known” which is to 
pronounce /noʊn/ into /noʊ/ and “rain” which is to pronounce /reɪn/ into /reɪ/. Based on 
the data it could be concluded that the mispronounciation is occurred when student 
deleting the last consonant. 
p) Consonant /ʤ/ 
Mispronounciation which is occurred in consonant /ʤ/ is when student pronounce one 
word. It is “change”. Student pronounced word “change” which is to pronounce /ʧeɪnʤ/ 
into /ʧʌn/. Based on the data it could be concluded that the mispronounciation is occurred 
when student deleting the last consonant. 
q) Consonant /z/ 
Mispronounciation which is occurred in consonant z/ is when student pronounce one 
word. It is “knees”. Student pronounced word “knees” which is to pronounce /ni:z/ into 
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/ni:/. Based on the data it could be concluded that the mispronounciation is occurred when 
student deleting the last consonant. 
r) Combinational Vowel - Consonant /ɪŋ/ 
Mispronounciation which is occurred in consonant /ɪŋ/ is when student pronounce one 
word. It is “screaming”. Student pronounced word “screaming” which is to pronounce 
/skrɪmɪŋ/ into /skrɪm/. Based on the data it could be concluded that the mispronounciation 
is occurred when student deleting the last consonant. 
s) Combinational Consonant /ʃd/ 
Mispronounciation which is occurred in consonant /ʃd/ is when student pronounce one 
word. It is “watched”. Student pronounced word “watched” which is to pronounce 
/wɑtʃd/ into /wɑt/. Based on the data it could be concluded that the mispronounciation is 
occurred when student deleting the last consonant. 
t) Consonant /m/ 
Mispronounciation which is occurred in consonant /m/ is when student pronounce one 
word. It is “time”. Student pronounced word “time” which is to pronounce /taɪm/ into 
/taɪ/. Based on the data it could be concluded that the mispronounciation is occurred when 
student deleting the last consonant. 
 Table 4.4 Total Mispronunciation by Vocalist of 5 songs 
 Consonant Vowel Diphthong Combinational Total 
Mispronunciation 
Song 1 16 36 34 20 106 
Song 2 31 47 32 34 144 
Song 3 6 30 16 20 72 
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Song 4 9 21 16 20 66 
Song 5 22 32 23 43 120 
Total 84 166 121 137  
 
b. The causes of mispronunciation. 
The researcher made an interview to vocalist to get the data about the causes of 
mispronunciation in students’ tribute concert. The result of the interview the 
researcher found there are some causes which influence mispronunciation. For 
examples the vocalist said that she knew if she done mispronunciation because the 
words are unfamiliar. Next, she said that she prefers to switch into an easier 
pronunciation by doing switch into her mother tongue which is similar. They usually 
transfer the system of their mother tongue into foreign language. Therefore, in 
producing the English pronunciation, the student made errors in English sound 
because system in foreign language such as she usually pronounce word that are not 
pronounced as she is written. And also caused by the student for ignoring a target 
language form on any level and any class. 
 
2. Discussion 
Based on the explanation on research finding, it could be concluded that every 
segmental aspect has dominant mispronounciation. In consonant sound the 
mispronounciation is dominant in /z/ sound, it was occurred in twelve words. In 
consonant /z/ is mostly shift into consonant /s/. Consonant /z/ shift into consonant /s/ 
because consonant /z/ does not exist in Indonesian language system therefore student 
naturalized into consonant /s/. In Indonesia language consonant /s/ is pronounced /s/ but 
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in English consonant /s/ sometimes is pronounced as /z/, for example in words “was”, 
“supposed”, “used”, “thousand”, “is”, “cause”, “exactly”, “realized”, “as”, “rose”, 
“always” and “close”. In vowel sound the mispronounciation is dominant in /æ/ sound, it 
is fourteen words. In vowel /æ/ is mostly shift into vowel /ɜ:/ For example in words 
“that”, “can”, “at”, “and”, “change”, “exactly”, “sad”, “back”, mad”, “stand”, “have”, 
“haven’t”, “happy” and “can’t”. The shift is occurred because sound /æ/ and /ɜ:/ are made 
by lifting the front part of the tongue toward the area nearest the upper teeth-ridge. 
Indonesian people always say /ɜ:/ not /æ/, because /æ/ consist of letter “a” and “e”, 
Indonesian people always say /ɜ:/ when they look letter “a” in English word. In diphthong 
sound the mispronounciation is dominant in /oʊ/ sound which is occurred in seventeen 
words. In diphthong /oʊ/ is mostly shift into vowel /ͻ:/. For example “go”, “so”, “hope”, 
“don’t”, “home”, “alone”, “moment”, “hoping”, “know”, “photograph”, “old”, “nobody”, 
“told”, “hold”, “stolen”, rolling” and “close”. The mispronounciation occurred when 
student pronounced letter “o” into vowel /ͻ:/ although it has to pronounce /oʊ/. The 
students’ mispronunciation in combinational is occurred in consonant sound, 
combinational consonant sound and combinational vowel – consonant sound: /t/, /d/, /g/, 
/l/, /ts/, /ms/, /s/, /v/, /ds/, /rs/, /zd/, /r/, /nd/, /ent/, /n/, /ʤ/, /z/, /ɪŋ/, /ʃd/, /m/. Based on the 
explanation it could be concluded that mispronounciation in combination aspect is 
dominant deleting in pronouncing /d/ sound in the last words. 
There are two types of causes which are founded based on the data, namely 
interlingua transfer and intralingua transfer. Interlingua transfer is the source of error 
which is caused by the interference of the learner’s mother tongue and the target 
language. Interlingua transfer refers to an error which caused by mother tongue 
influences. Interlingua transfer is caused because system of target language is difference 
from source language. Based on the data and result of an interview with the student, there 
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are some caused which showed interlingua transfer, for example mostly student 
naturalized sound which is not exist in their mother tongue language system. Interlingua 
transfer is occurred in some of consonants sound. First is consonant /θ/ shift into /t/ sound 
that is about six words. The shift is occurred in words “everything” /evriθɪŋ/ into /evritɪŋ/, 
“thousand” /θaʊzənd/ into /taʊsən/, “things” /θɪŋs/ into /tɪŋs/, “breath” /breθ/ into /bret/, 
“nothing /nʌθɪŋ/ into /nʌtɪŋ/ and “something” /sʌmθɪŋ/ into /sʌmtɪŋ/. Second consonant 
/ʤ/ shift into /g/ which is occurred in pronouncing word “raging” /reɪʤɪŋ/ which is 
pronounced /reɪgɪŋ/. Third is consonant /ʧ/ shift into /s/ which is occurred in pronouncing 
word “touched” /tʌʧd/ into /tͻːs/ and the last is consonant /f/ shift into /p/ which is 
occurred in one word “photograph” /foʊtoʊgræf/ into /poʊtͻ:grʌp/. Consonant /θ/, /ʤ/, 
/ʧ/, and /f/ does not exist and tend difficult to pronounce, therefore she shift into 
consonant which is common and easier to pronounce. They are /t/, /g/, /s/, and /p/ sound. 
Based on the data, interlingua transfer is dominant occurred in consonant /θ/ which is 
shifted into consonant /t/ which is occurred in six words. Intralingual transfer is an error 
which is caused by the learners for ignoring a target language form on any level and any 
class. Interlingual transfer refers to types of error which are caused by target language or 
the rule within the foreign language itself. English language system is different from 
Indonesian language system. English language system has role that sometimes words do 
not pronounce as they written, but Indonesian language system. Based on the data 
intralingua transfer is occurred In all of vowel sounds which are about 63 words, all of 
diphthong sounds which are about 55 words, and consonant sounds about 34 words. 
There are dominant error in vowel, diphthong and consonant sound. In vowel sound 
dominant error is occurred in vowel /æ/ which is shifted into vowel /ɜ:/. The shift is 
occurred in fourteen words. They are “that” /ðæt/ into /ðɜ:t/, “can” /kæn/ into /kɜ:n/, “at” 
/æt/ into /ɜ:t/, “and” /ænd/ into /ɜ:n/, “chance” /ʧænts/ into /ʧɜ:n/, “exactly” /ɪgzæktli/ into 
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/ɪgsɜ:kli/, “sad” /sæd/ into /sɜ:t/, “back” /bæk/ into /bɜ:k/, “mad” /mæd/ into /mɜ:t/, 
“stand” /stænd/ into /stɜ:n/, “have” /hæv/ into /hɜ:v/, “haven’t” /hævənt/ into /hɜ:v/, 
“happy” /hæpɪ/ into /hɜ:pɪ/ and “can’t ” /kænt/ into /kɜ:n/. In diphthong sound the 
dominant errors is occurred in /oʊ/ sound which is shifted into /ͻ:/. The shift is occurred 
in about seventeen words. They are “go” /goʊ/ into /gͻ:/, “so” /soʊ/ into /sͻ:/, “hope” 
/hoʊp/ into /hͻ:p/, “don’t” /doʊnt/ into /dͻ:n/, “home” /hoʊm/ into /hͻ:m/, “alone” /əloʊn/ 
into /əlͻ:n/, “moment” /moʊmənt/ into /mͻ:mən/, “hoping” /hoʊpɪŋ/ into /hͻ:pɪŋ/, “know” 
/noʊ/ into /nͻ:/, “photograph” /foʊtoʊgræf/ into /poʊtͻ:grʌp/, “old” /oʊld/ into /ͻ:ld/, 
“nobody” /noʊbɑ:di/ into /nͻ:bɑ:di/, “told” /toʊld/ into /tͻ:ld/, “hold” /hoʊld/ into /hͻ:ld/, 
“stolen” /stoʊlən/ into /stͻ:lən/, “rolling” /roʊlɪŋ/ into /rͻ:lɪŋ/ and “close” /kloʊz/ into 
/klͻ:s/. In consonant sound the error is dominant occurred in consonant /z/ which is shift 
into /s/. It is occurred in twelve words. They are “was” /wɒz/ into /wəs/, “supposed” 
/səpəʊzd/ into /su:pɒs/, “used” /ju:zd/ into /ju:s/, “thousand” /θaʊzənd/ into /tɒsən/, “is” 
/ɪz/ into /ɪs/, “cause” /kͻ:z/ into /kͻ:s/, “exactly” /ɪgzæktli/ into /igsɜ:kli/, “realized” 
/rɪəlaɪzd/ into /rɪlaɪs/, “as” /əz/ into /ɜ:s/, “rose” /roʊz/ into /roʊs/, “always” /ͻ:lweɪz/ into 
/ͻ:lweɪs/ and “close” /kloʊz/ into /klͻ:s/. The error is occurred because of differences of 
language system in English and in Indonesia. In English language system or role some 
words are not pronounced as they written different with Indonesia language system which 
is every word is pronounced as it written. It could be seen from the data. In vowel sound 
the dominant error is occurred in vowel /æ/ shift into vowel /ɜ:/. Most of the words which 
are contained mispronunciation are words which are written by letter “e” but pronounce 
as vowel /æ/ noes not vowel /ɜ:/. Based on the differential of language system between 
target language and source language, student tend to use source language, because target 
language system is not common or exist. The case is also happened in diphthong and 
consonant sound. The dominant diphthong error is occurred in /oʊ/ sound which is shifted 
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into /ͻ:/. Based on the data mostly of words are written with containing letter “o” which is 
pronounced as diphthong /oʊ/. Then in consonant sound the error is occurred in 
pronouncing words which are contain of letter ‘s’ which is pronounced as /z/.  
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CHAPTER V 
CONCLUSSION AND SUGGESTION 
 
 This chapter presents the conclusion and suggestion of the research conducted by the 
researcher which are about English mispronounciation of the vocalist of Sakura Band in 
covered songs for Adele tribute concert. 
A. Conclusions 
In this chapter, the researcher draws conclusions based on the researh conducted. 
Based on the research findings and discussion, this research can be concluded as follows: 
1. There are two kinds of mispronunciation which are occurred in vocalist of “Sakura 
Band” in covered songs for Adele tribute concert. They are segmental which consist 
of consonant, vowel and diphthong and combinational aspect. In segmental aspect 
there are 34 words which consist of consonant sound mispronounciation. They are 
consonant /z/ shift into consonant /s/ and /t/ about 12 words, consonant /θ/ shift into /t/ 
about 6 words, consonant /d/ shift into /t/ and /l/ about 8 words, consonant /f/ shift 
into /p/ about 1 word, consonant /t/ shift into /g/, /s/, /b/ and /ð/ about 5 words, 
consonant /ʤ/ shift into /g/ about 1 word and consonant /ʧ/ shift into /s/ about 1 word. 
Vowel sound mispronounciation which is occurred is about 63 words. Vowel /ɒ/ shift 
into /ə/, /ʌ/, /i:/ and /ͻ:/ are occurred in 6 words, vowel /ʌ/ is shifted into /ɒ/, /ͻ:/ and 
/ʊ/ are occurred in 13 words, vowel /ə/ shift into /ʊ/, /ͻ:/, /ɜ:/ and /ʌ/ are 8 words, 
vowel /ɜ:/ shift into /ɒ/ and /ɔ:/ about 1 word, vowel /e/ shift into /ɪ/, /ə/ and /i:/ about 
7 words, vowel /ɪ/ shift into /ɜ:/, /e/ and /ə/ about 4 words, vowel /i:/ shift into /ɜ:/ 
about 1 word, vowel /u:/ shift into /ͻ:/ about 2 words, vowel /ʊ/ shift into /ͻ:/ about 3 
words, vowel /ͻ:/ shift into /u:/ about 1 word and vowel /æ/ shift into /ɜ:/ and /ʌ/ about 
17 words. Mispronunciation which is occurred in diphthong sounds are 55 words. 
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There are diphthong /əʊ/ shift into /ɔ:/ and /ɒ/ about 3 words, diphthong /oʊ/ shift into 
/ɔ:/ and /ɒ/ about 18 words, diphthong /aɪ/ shift into /ɜ:/, /ɪ/, /ʌ/, /a/ and /ə/ about 8 
words, diphthong /ɪə/ shift into /ɪ/, /i:/ and /ə/ about 6 words, diphthong /aʊ/ shift into 
/u:/, /ɔ:/, /ɒ/ and /a/ about 7 words, diphthongs /ʊə/ shift into /ɔ:/ about 1 word, 
diphthong /eɪ/ shift into /ɜ:/ and /e/ about 11 words and diphthong /eʊ/ shift into /ʊ/ 
about 1 word. Mispronunciation in combinational is occurred in eleven consonant 
sounds, seven combinational consonant sounds and two combinational vowel 
consonant sound. Consonant sounds are 58 words; consonant /t/ is 12 words, 
consonant /d/ is 20 words, consonant /g/ is 2 words, consonant /l/ is 1 word, consonant 
/s/ is 13 words, consonant /v/ is 1 word, consonant /r/ is 4 words, consonant /n/ is 2 
words, consonant /ʤ/ is 1 word, consonant /z/ is 1 word and consonant /m/ is 1 word. 
Combinational consonant sounds are 11 words; combinational consonant /ts/ is 2 
words, combinational consonant /ms/ is 2 words, combinational consonant /ds/ is 2 
words, combinational consonant /rs/ is 1 word, combinational consonant /zd/ is 1 
word, combinational consonant /nd/ is 2 words and combinational consonant /ʃd/ is 1 
word. Combinational vowel consonant sounds are 2 words; combinational vowel - 
consonant /ent/ is 1 word and combinational vowel - consonant /ɪŋ/ is 1 word. Based 
on the data the dominant of English mispronunciation which are done by the student 
are in combinational sound. 
2. The causes of English mispronunciation which are happened in students’ tribute 
concert are interlingua and intralingua transfer. Interlingua transfer which is error 
because of mother tongue influence is mostly happened in consonant sounds. There 
are consonant /θ/ shift into /t/ sound are 6 words, consonant /ʤ/ shift into /g/ is 1 
word, consonant /ʧ/ shift into /s/ is 1 word and consonant /f/ shift into /p/ is 1 word. 
Based on the data, interlingua transfer is dominant happened in shifting consonant /θ/ 
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into /t/. In the other causes; intralingua transfer, an error because of target language 
role. Based on the data Intralingua transfer is happened in 152 words. They consist of 
63 words of vowel sound, 55 words of diphthong sounds and 34 words of consonant 
sound. The dominant mispronunciation in vowel sounds are occurred in vowel /æ/ 
shifted into vowel /ɜ:/ about 14 words, diphthong sounds are occurred in diphthong 
/oʊ/ shifted into vowel /ɔ:/ about 17 words and consonant sound are occurred in 
consonant /z/ shifted into /s/ about 12 words. 
 
B. Suggestions 
After drawing conclusion, researcher has some suggestions for students, teachers 
and readers. The suggestion as are follows: 
1.For the students 
a. The students should pay attention about the accent of language for example 
English. Today English has different accent in every country; therefore there are 
two accents which are common to learn in English, British and American, therefore 
the students especially English department student should drill their English both in 
British and American. 
b. Students should pay attention on the accent which is used in the concert; British or 
American. 
c. Students should drill their direct English, therefore their tongue is common to 
pronounce English and they can speak English fluency. 
d. Students should check how pronouncing an unfamiliar word to know the right 
pronunciation. 
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2. For the teachers 
a. The pronunciation practice English teacher should give material which helps the 
student to learn deeply about both of accent, British and American English. 
b. The teacher is expected to check or pay attention to pronunciation of the students 
before the students performs. It can help the students to know their pronunciation 
is right. 
c. The teacher is expected to tell the students the right pronunciation in when they do 
mispronunciation and doing evaluation or scoring both of the concert and 
pronunciation. 
3. For the other researcher 
This research is about English mispronunciation is students tribute concert 
which discus about the kinds of mispronunciation and the causes. For the next 
researcher who will conducted the research which has similar topic, this research is 
expected to become reference and also give contribution for the readers as source of 
knowledge about English mispronunciation. 
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FIELD-NOTE 
 
Judul   : Interview dengan mahasiswi (vokalis) 
Informan  : Rina Permanasari 
Tempat  : Kampus IAIN 
Waktu   : Tanggal 25 Januari 2018 
 
Researcher : Assalamualaikum dek! 
Informan : Wa’alaikumsalam. 
Researcher : Dek, aku mau tanya ni, buat data tesisku. Jawabnya yang serius ya! 
Informan : Ya mbak, mau tanya apa? 
Researcher : Kamu kan sering nyayi lahu Inggris ya, kamu merasa nggak kalua 
pengucapan mu itu ada yang salah? 
Informan : Iya mbak, aku merasa sering salah. 
Researcher : Menurutmu apa sih penyebabnya kamu salah dalam 
pengucapanmu? 
Informan : Banyak sih mbak kalau menurutku. Yang pertama,aku sering grogi 
mbak kalua nyanyi di panggung, beda kalua nyanyi pas sendirian. 
Yang kedua aku mau bilang ini keluarnya itu nama lainnya slip 
tongue kalua nggak salah mbak. Yang ketiga kadang aku juga 
terlalu percaya diri dengan ucapanku, nggak tau bener apa salah 
yang penting itu udah tak anggap paling benar. Yang keempat 
sebenernya aku tau kalau pengucapanku salah, tapi aku mau 
ngucapin yang benar terlalu sulit mbak. Yang kelima terkadang ada 
kata yang belum familiar buat ku sedangkan kalau bernyanyi harus 
keras dan jelas, yaudah kadang aku ganti sesuka ku mbk dengan 
kata yang familiar.  
Researcher : Oke, makasih ya dek. 
Informan : Sama – sama mbak. 
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THE LYRUCS AND PHONETICS OF THE ORIGINAL SINGER 
 
Hello" 
Hello, it's me 
/heləʊ/ , /Its/ /mI/ 
I was wondering if after all these years you'd like to meet 
/aI/ /wɒz/ /wʌndərIŋ/ /If/ /ɒftər/ /ɔːl/ /ðiːz/ /jIərs/ /juːd/ /laIk/ /tuː/ /mIt/ 
To go over everything 
/tuː/ /goʊ/ /oʊvər/ /evriθIŋ/ 
They say that time's supposed to heal ya 
/ðeI/ /seI/ /ðæt/ /taIms/ /səpəʊz/ /tuː/ /hiːl/ / jIə/ 
But I ain't done much healing 
/bAt/ /aI/ /eInt/ /dʌn/ /mʌtʃ/ /hiːlIŋ/ 
 
Hello, can you hear me? 
/heləʊ/ , /kæn/ /juː/ /hɪər/ /mɪ/  
I'm in California dreaming about who we used to be 
/aIm/ /In/ /kelIfonIə/ driːmɪŋ/ /əˈbaʊt/ /huː/ /wɪː/ /juːz/ /tuː/ /bɪː/ 
When we were younger and free 
/wen/ /wɪː/ /wɜːr/ //jʌŋgər/ /ænd/ /friː/  
I've forgotten how it felt 
/aɪv/ /fəˈgʌtən/ haʊ/ /ɪt/ /felt/ 
Before the world fell at our feet 
/bɪfɔːr/ /ðiː/ /wɜːld/ /fel/ /æt/ /aʊər/ fɪːt/  
There's such a difference between us 
/ðeərs/ /sʌtʃ/ /ə/ /dɪfə rə nts/ /bɪtwiːn/ /ʌːs/  
And a million miles 
/ænd/ /ə/ /mɪljən/ /maɪls/  
 
Hello from the other side 
/heləʊ/ /frɒm/ /ðiː/ /ʌðər/ /saɪd/  
I must have called a thousand times 
/aI/ /mʌst/ /hæv/ /kɔːld/ /ə/ /θaʊzə nd/  /taɪms/ 
To tell you I'm sorry for everything that I've done 
/tuː/ /tel/ /juː/ /aɪm/ /sɒri/ /fɔːr/ /evriθIŋ/ /ðæt/ /aɪv/ /dʌn/ 
But when I call you never seem to be home 
/bʌt/ /wen/ /aɪ/ /kɑːl/ /juː/ /nevər/ /sɪːm/ /tuː/ /bɪ/ /hoʊm/  
Hello from the outside 
/heləʊ/ /frɒm/ /ðiː/ /aʊtsaɪd/  
At least I can say that I've tried 
/æt/ /lɪːst/ /aɪ/ /kæn/ /seɪ/ /ðæt/ /aɪv/ /traɪd/ 
To tell you I'm sorry for breaking your heart 
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/tuː/ /tel/ /juː/ /aɪm/ /sɒri/ /fɔːr/ /breɪkɪŋ/ /jɔːr/ /hɒːrt/  
But it don't matter, it clearly doesn't tear you apart 
/bʌt/ /ɪt/ /doʊnt/  /mætər/ , /ɪt/ /klɪəli/ /dʌzənt/ /teər / /juː/ /əpɑːt/ 
Anymore 
/enimɔːr/ 
 
Hello, how are you? 
/heləʊ/ , /haʊ/ /ɑːr/ /juː/ ? 
It's so typical of me to talk about myself, I'm sorry 
/ɪts/ /soʊ/ /tɪpɪkəl/ /ɒf/ /mɪ/ /tuː/ /tɔːk/ /əbaʊt/ /maɪself/ , /aɪm/ /sɒri/ 
I hope that you're well 
/aɪ/ /hoʊp/ /ðæt/ /jɔːr/ /wel/ 
Did you ever make it out of that town 
/dɪd/ /juː/ /evər/ /meik/ /ɪt/ /aʊt/ /ɒv/ /ðæt/ /taʊn/ 
Where nothing ever happened? 
/weər/ /nʌθɪŋ/ /evər/ /hæpənd/ ? 
It's no secret that the both of us 
/ɪts/ /noʊ/ /sɪːkret/ /ðæt/ /ðə/ /boʊθ/ /ɒv/ /ʌs/ 
Are running out of time 
/ɑːr/ /rʌnɪŋ/ /aʊt/ /ɒv/ /taɪm/ 
 
So hello from the other side (other side) 
/soʊ/ /heləʊ/ /frɒm/ /ðiː/ /ʌðər/ /saɪd/ 
I must have called a thousand times (thousand times) 
/aI/ /mʌst/ /hæv/ /kɔːld/ /ə/ /θaʊzə nd/  /taɪms/ 
To tell you I'm sorry for everything that I've done 
/tuː/ /tel/ /juː/ /aɪm/ /sɒri/ /fɔːr/ /evriθIŋ/ /ðæt/ /aɪv/ /dʌn/ 
But when I call you never seem to be home 
/bʌt/ /wen/ /aɪ/ /kɑːl/ /juː/ /nevər/ /sɪːm/ /tuː/ /bɪ/ /hoʊm/ 
Hello from the outside (outside) 
/heləʊ/ /frɒm/ /ðiː/ /aʊtsaɪd/ 
At least I can say that I've tried (I've tried) 
/æt/ /lɪːst/ /aɪ/ /kæn/ /seɪ/ /ðæt/ /aɪv/ /traɪd/ 
To tell you I'm sorry for breaking your heart 
/tuː/ /tel/ /juː/ /aɪm/ /sɒri/ /fɔːr/ /breɪkɪŋ/ /jɔːr/ /hɒːrt/ 
But it don't matter, it clearly doesn't tear you apart 
/bʌt/ /ɪt/ /doʊnt/  /mætər/ , /ɪt/ /klɪəli/ /dʌzənt/ /teər / /juː/ /əpɑːt/ 
Anymore 
/enimɔːr/ 
 
(Highs, highs, highs, highs, lows, lows, lows, lows) 
Anymore 
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/enimɔːr/ 
(Highs, highs, highs, highs, lows, lows, lows, lows) 
Anymore 
/enimɔːr/ 
(Highs, highs, highs, highs, lows, lows, lows, lows) 
Anymore 
/enimɔːr/ 
(Highs, highs, highs, highs, lows, lows, lows, lows) 
Anymore 
/enimɔːr/ 
 
Hello from the other side (other side) 
/heləʊ/ /frɒm/ /ðiː/ /ʌðər/ /saɪd/ 
I must have called a thousand times (thousand times) 
/aI/ /mʌst/ /hæv/ /kɔːld/ /ə/ /θaʊzə nd/  /taɪms/ 
To tell you I'm sorry for everything that I've done 
/tuː/ /tel/ /juː/ /aɪm/ /sɒri/ /fɔːr/ /evriθIŋ/ /ðæt/ /aɪv/ /dʌn/ 
But when I call you never seem to be home 
/bʌt/ /wen/ /aɪ/ /kɑːl/ /juː/ /nevər/ /sɪːm/ /tuː/ /bɪ/ /hoʊm/ 
Hello from the outside (outside) 
/heləʊ/ /frɒm/ /ðiː/ /aʊtsaɪd/ 
At least I can say that I've tried (I've tried) 
/æt/ /lɪːst/ /aɪ/ /kæn/ /seɪ/ /ðæt/ /aɪv/ /traɪd/ 
To tell you I'm sorry for breaking your heart 
/tuː/ /tel/ /juː/ /aɪm/ /sɒri/ /fɔːr/ /breɪkɪŋ/ /jɔːr/ /hɒːrt/ 
But it don't matter, it clearly doesn't tear you apart 
/bʌt/ /ɪt/ /doʊnt/  /mætər/ , /ɪt/ /klɪəli/ /dʌzənt/ /teər / /juː/ /əpɑːt/ 
Anymore  
/enimɔːr/ 
 
 
 
 
"When We Were Young" 
Everybody loves the things you do 
/evrɪbɒdi/ /lʌvs/ /ðə/ /θɪŋs/ /juː/ /du/ 
From the way you talk to the way you move 
/frɒm/ /ðə/ /weɪ/ /juː/ /tɔːk/ /tuː/ /ðə/ /weɪ/ /juː/ /muːv/ 
Everybody here is watching you 
/evrɪbɒdi/ /hɪər/ /ɪz/ /wɒtʃɪŋ/ /juː/ 
'Cause you feel like home 
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/kɔːz/ /juː/ /fɪːl/ /laɪk/ /hoʊm/ 
You're like a dream come true 
/jɔːr/ /laɪk/ /ə/ /driːm/ /kʌm/ /truː/ 
 
But if by chance you're here alone 
/bʌt/ /ɪf/ /baɪ/ /tʃænts/ /jɔːr/ /hɪər/ /əloʊn/ 
Can I have a moment before I go? 
/kæn/ /aɪ/ /hæv/ /ə/ /moʊmənt/ /bɪfɔːr/ /aɪ/ /goʊ/ 
'Cause I've been by myself all night long 
/kɔːz/ /aɪv/ /bɪn/ /baɪ/ /maɪself/ /ɔːl/ /naɪt/ /lɒŋ/ 
Hoping you're someone I used to know 
/hoʊpɪŋ/ /jɔːr/ /sʌmwʌn/ /aɪ/ /juːzd/ tuː/ /noʊ/ 
 
You look like a movie 
/juː/ /lʊk/ /laɪk/ /ə/ /muːvi/ 
You sound like a song 
/juː/ /saʊnd/ /laɪk/ /ə/ /sɒŋ/ 
My God, this reminds me 
/maɪ/ /Gɑːd/ , /ðɪs/ /rɪmaɪnds/ /mɪ/ 
Of when we were young 
/ɒv/ /wen/ /wiː/ /wɜːr/ /jʌŋ/ 
 
Let me photograph you in this light 
/let/ /mɪ/ /foʊtoʊgræf/ /juː/ /ɪn/ /ðɪs/ /laɪt/ 
In case it is the last time 
/ɪn/ /keɪs/ /ɪt/ /ɪz/ /ðə/ /læst/ /taɪm/ 
That we might be exactly like we were 
/ðæt/ /wi/ /maɪt/ /bɪ/ /ɪgzæktli/ /laɪk/ /wi/ /wɜːr/ 
Before we realized 
/bɪfɔːr/ /wi/ /rɪəlaɪzd/ 
We were sad of getting old 
/wi/ /wɜːr/ /sæd/ /ɒv/ /getɪŋ/ /oʊld/ 
It made us restless 
/ɪt/ /meɪd/ /ʌs/ /restləs/ 
It was just like a movie 
/ɪt/ /wɒz/ /dʒʌst/ /laɪk/ /ə/ /muːvi/ 
It was just like a song 
/ɪt/ /wɒz/ /dʒʌst/ /laɪk/ /ə/ /sɒŋ/ 
 
 
I was so scared to face my fears 
/aɪ/ /wɒz/ /soʊ/ /skerd/ /tuː/ /feɪs/ /maɪ/ /fɪərs/ 
Cause nobody told me that you'd be here 
/kɔːz/ /noʊbɑːdi/ /toʊld/ /mɪ/ /ðæt/ /juːd/ /bɪ/ /hɪər/ 
And I swear you moved overseas 
/ænd/ /aɪ/ /swer/ /juː/ /muːvd/ /oʊvəsiːz/ 
That's what you said, when you left me 
/ðæts/ /wɒt/ /juː/ /sed/ , /wen/ /juː/ /left/ /mɪ/ 
 
You still look like a movie 
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/juː/ /stɪl/ /lʊk/ /laɪk/ /ə/ /muːvi/ 
You still sound like a song 
/juː/ /stɪl/ /saʊnd/ /laɪk/ /ə/ /sɒŋ/ 
My God, this reminds me 
/maɪ/ /Gɑːd/ , /ðɪs/ /rɪmaɪnds/ /mɪ/ 
Of when we were young 
/ɒv/ /wen/ /wiː/ /wɜːr/ /jʌŋ/ 
 
Let me photograph you in this light 
/let/ /mɪ/ /foʊtoʊgr 
æf/ /juː/ /ɪn/ /ðɪs/ /laɪt/ 
In case it is the last time 
/ɪn/ /keɪs/ /ɪt/ /ɪz/ /ðə/ /læst/ /taɪm/ 
That we might be exactly like we were 
/ðæt/ /wi/ /maɪt/ /bɪ/ /ɪgzæktli/ /laɪk/ /wi/ /wɜːr/ 
Before we realized 
/bɪfɔːr/ /wi/ /rɪəlaɪzd/ 
We were sad of getting old 
/wi/ /wɜːr/ /sæd/ /ɒv/ /getɪŋ/ /oʊld/ 
It made us restless 
/ɪt/ /meɪd/ /ʌs/ /restləs/ 
It was just like a movie 
/ɪt/ /wɒz/ /dʒʌst/ /laɪk/ /ə/ /muːvi/ 
It was just like a song 
/ɪt/ /wɒz/ /dʒʌst/ /laɪk/ /ə/ /sɒŋ/ 
 
When we were young [4x] 
/wen/ /wiː/ /wɜːr/ /jʌŋ/ 
 
It's hard to admit that 
/ɪts/ /hɑːrd/ /tuː/ /ətmɪt/ /ðæt/ 
Everything just takes me back 
/evriθɪŋ/ /dʒʌst/ /teɪks/ /mɪ/ /bæk/ 
To when you were there 
/tuː/ /wen/ /juː/ /wɜːr/ /ðer/ 
To when you were there 
/tuː/ /wen/ /juː/ /wɜːr/ /ðer/ 
And a part of me keeps holding on 
/ænd/ /ə/ /pɑːrt/ /ɒv/ /mɪ/ /kiːps/ /hoʊldɪŋ/ /ɒn/ 
Just in case it hasn't gone 
/dʒʌst/ /ɪn/ /keɪs/ /ɪt/ /hæzənt/ /gɒn/ 
I guess I still care 
/aɪ/ /ges/ /aɪ/ /stɪl/ /keər/ 
Do you still care? 
/duː/ /juː/ /stɪl/ /keər/ ? 
 
It was just like a movie 
/ɪt/ /wɒz/ /dʒʌst/ /laɪk/ /ə/ /muːvi/ 
It was just like a song 
/ɪt/ /wɒz/ /dʒʌst/ /laɪk/ /ə/ /sɒŋ/ 
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My God, this reminds me 
/maɪ/ /Gɑːd/ , /ðɪs/ /rɪmaɪnds/ /mɪ/ 
Of when we were young 
/ɒv/ /wen/ /wiː/ /wɜːr/ /jʌŋ/ 
 
When we were young [4x] 
/wen/ /wiː/ /wɜːr/ /jʌŋ/ 
 
Let me photograph you in this light 
/let/ /mɪ/ /foʊtoʊgræf/ /juː/ /ɪn/ /ðɪs/ /laɪt/ 
In case it is the last time 
/ɪn/ /keɪs/ /ɪt/ /ɪz/ /ðə/ /læst/ /taɪm/ 
That we might be exactly like we were 
/ðæt/ /wi/ /maɪt/ /bɪ/ /ɪgzæktli/ /laɪk/ /wi/ /wɜːr/ 
Before we realized 
/bɪfɔːr/ /wi/ /rɪəlaɪzd/ 
We were sad of getting old 
/wi/ /wɜːr/ /sæd/ /ɒv/ /getɪŋ/ /oʊld/ 
It made us restless 
/ɪt/ /meɪd/ /ʌs/ /restləs/ 
Oh I'm so mad I'm getting old 
/oʊ/ /aɪm/ /soʊ/ /mæd/ /aɪm/ /getɪŋ/ /oʊld/ 
It makes me reckless 
/ɪt/ /meɪks/ /mɪ/ /rekləs/ 
It was just like a movie 
/ɪt/ /wɒz/ /dʒʌst/ /laɪk/ /ə/ /muːvi/ 
It was just like a song 
/ɪt/ /wɒz/ /dʒʌst/ /laɪk/ /ə/ /sɒŋ/ 
When we were young  
/wen/ /wiː/ /wɜːr/ /jʌŋ/ 
 
 
"Sky fall" 
This is the end 
/ðɪs/ /ɪz/ /ðiː/ /end/ 
Hold your breath and count to ten 
/hoʊld/ /jɔːr/ /breθ/ /ænd/ /kaʊnt/ /tuː/ /ten/ 
Feel the earth move and then 
/fɪːl/ /ðiː/ /ɜːθ/ /muːv/ /ænd/ /ðen/ 
Hear my heart burst again 
/hɪər/ /maɪ/ /hɑːrt/ /bɜːst/ /əgeɪn/ 
 
For this is the end 
/fɔːr/ /ðɪs/ /ɪz/ /ðiː/ /end/ 
I've drowned and dreamt this moment 
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/aɪv/ /draʊnd/ /ænd/ /drem/ /ðɪs/ /moʊmənt/ 
So overdue I owe them 
/soʊ/ /oʊvərduː/ /aɪ/ /əʊ/ /ðəm/ 
Swept away, I'm stolen 
/swept/ /əweɪ/ , /aɪm/ /stoʊlən/ 
 
Let the sky fall 
/let/ /ðə/ /skaɪ/ /fɔːl/ 
When it crumbles 
/wen/ /ɪt/ /krʌmbls/ 
We will stand tall 
/wiː/ /wɪl/ /stænd/ /tɔːl/ 
Face it all together 
/feɪs/ /ɪt/ /ɔːl/ / təgeðər/ 
 
Let the sky fall 
/let/ /ðə/ /skaɪ/ /fɔːl/ 
When it crumbles 
/wen/ /ɪt/ /krʌmbls/ 
We will stand tall 
/wiː/ /wɪl/ /stænd/ /tɔːl/ 
Face it all together 
/feɪs/ /ɪt/ /ɔːl/ / təgeðər/ 
At sky fall 
/æt/ /skaɪ/ /fɔːl/ 
That sky fall 
/ðæt/ /skaɪ/ /fɔːl/ 
 
Skyfall is where we start 
/skaɪfɔːl/ /ɪz/ /wer/ /wiː/ /stɑːrt/ 
A thousand miles and poles apart 
/ə/ /θaʊzənd/ /maɪls/ /ænd/ /poʊls/ /əpɑːrt/ 
Where worlds collide and days are dark 
/wer/ /wɜːld/ /kəlaɪd/ /ænd/ /deɪs/ /ɑːr/ /dɑːrk/ 
You may have my number, you can take my name 
/juː/ /meɪ/ /hæv/ /maɪ/ /nʌmbər/ , /juː/ /kæn/ /teɪk/ /maɪ/ /neɪm/ 
But you'll never have my heart 
/bʌt/ /juːl/ /nevər/ /hæv/ /maɪ/ /hɑːrt/ 
 
Let the sky fall (let the sky fall) 
/let/ /ðə/ /skaɪ/ /fɔːl/ 
When it crumbles (when it crumbles) 
/wen/ /ɪt/ /krʌmbls/ 
We will stand tall (we will stand tall) 
/wiː/ /wɪl/ /stænd/ /tɔːl/ 
Face it all together 
/feɪs/ /ɪt/ /ɔːl/ / təgeðər/ 
 
Let the sky fall (let the sky fall) 
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/let/ /ðə/ /skaɪ/ /fɔːl/ 
When it crumbles (when it crumbles) 
/wen/ /ɪt/ /krʌmbls/ 
We will stand tall (we will stand tall) 
/wiː/ /wɪl/ /stænd/ /tɔːl/ 
Face it all together 
/feɪs/ /ɪt/ /ɔːl/ / təgeðər/ 
At skyfall 
/æt/ /skaɪ/ /fɔːl/ 
 
[x2:] 
(Let the sky fall 
/let/ /ðə/ /skaɪ/ /fɔːl/ 
When it crumbles 
/wen/ /ɪt/ /krʌmbls/ 
We will stand tall 
/wiː/ /wɪl/ /stænd/ /tɔːl/ 
 
Where you go I go 
/wer/ /juː/ /goʊ/ /aɪ/ /goʊ/ 
What you see I see 
/wɒt/ /juː/ /sɪː/ /aɪ/ /sɪː/ 
I know I'd never be me 
/aɪ/ /noʊ/ /aɪd/ /nevər/ /bɪ/ /mɪ/ 
Without the security 
/wɪðaʊt/ /ðə/ /sɪkjʊərɪti/ 
Of your loving arms 
/ɒv/ /jɔːr/ /lʌvɪŋ/ /ɑːrms/ 
Keeping me from harm 
/kiːpɪŋ/ /mɪ/ /frɒm/ /hɑːrm/ 
Put your hand in my hand 
/pʊt/ /jɔːr/ /hænd/ /ɪn/ /maɪ/ /hænd/ 
And we'll stand 
/ænd/ /wiːl/ /stænd/ 
 
Let the sky fall (let the sky fall) 
/let/ /ðə/ /skaɪ/ /fɔːl/ 
When it crumbles (when it crumbles) 
/wen/ /ɪt/ /krʌmbls/ 
We will stand tall (we will stand tall) 
/wiː/ /wɪl/ /stænd/ /tɔːl/ 
Face it all together 
/feɪs/ /ɪt/ /ɔːl/ / təgeðər/ 
 
Let the sky fall (let the sky fall) 
/let/ /ðə/ /skaɪ/ /fɔːl/ 
When it crumbles (when it crumbles) 
/wen/ /ɪt/ /krʌmbls/ 
We will stand tall (we will stand tall) 
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/wiː/ /wɪl/ /stænd/ /tɔːl/ 
Face it all together 
/feɪs/ /ɪt/ /ɔːl/ / təgeðər/ 
At skyfall 
/æt/ /skaɪ/ /fɔːl/ 
Let the sky fall 
/let/ /ðə/ /skaɪ/ /fɔːl/ 
We will stand tall 
/wiː/ /wɪl/ /stænd/ /tɔːl/ 
At skyfall 
/æt/ /skaɪ/ /fɔːl/ 
 
Make You Feel My Love 
When the rain is blowing in your face, 
/wen/ /ðə/ /reɪn/ /ɪz/ /bloʊɪŋ/ /ɪn/ /jɔːr/ /feɪs/ 
And the whole world is on your case, 
/ænd/ /ðə/ /hoʊl/ /wɜːld/ /ɪz/ /ɒn/ /jɔːr/ /keɪs/ 
I could offer you a warm embrace 
/aɪ/ /kʊd/ /ɒvər/ /juː/ /ə/ /wɔːm/ /ɪmbreɪs/ 
To make you feel my love. 
/tuː/ /meɪk/ /juː/ /fɪːl/ /maɪ/ /lʌv/ 
 
When the evening shadows and the stars appear, 
/wen/ /ðI/ /iːvnɪŋ/ /ʃædəʊs/ /ænd/ /ðə/ /stɑːrs/ /əpɪər/  
And there is no one there to dry your tears, 
/ænd/ /ðer/ /ɪz/ /noʊ/ /wʌn/ /ðer/ /tuː/ /draɪ/ /jɔːr/ /teərs/ 
I could hold you for a million years 
/aɪ/ /kʊd/ /hoʊld/ /juː/ /fɔːr/ /ə/ /mɪljən/ /jɪərs/ 
To make you feel my love. 
/tuː/ /meɪk/ /juː/ /fɪːl/ /maɪ/ /lʌv/ 
 
I know you haven't made your mind up yet, 
/aɪ/ /noʊ/ /juː/ /hævənt/ /meɪd/ /jɔːr/ /maɪnd/ /ʌp/ /jet/ 
But I would (will) never do you wrong. 
/bʌt/ /aɪ/ /wʊd/ /nevər/ /du/ /juː/ /rɒŋ/ 
I've known it from the moment that we met, 
/aɪv/ /noʊn/ /ɪt/ /frɒm/ /ðə/ məʊmənt/ /ðæt/ /wɪː/ /met/ 
No doubt in my mind where you belong. 
/noʊ/ /daʊt/ /ɪn/ /maɪnd/ /maɪnd/ /wer/ /juː/ /bɪlɒŋ/ 
 
I'd go hungry; I'd go black and blue, 
114 
 
 
 
/aɪd/ /goʊ/ /hʌŋgrɪ/ , /aɪd/ /goʊ/ /blæk/ /ænd/ /bluː/ 
I'd go crawling down the avenue. 
/aɪd/ /goʊ/ /krɒːlɪŋ/ /daʊn/ /ðɪː/ /ævənjuː/  
No, there's nothing that I wouldn't do 
/noʊ/ , /ðers/ /nʌθɪŋ/ /ðæt/ /aɪ/ /wʊdənt/ /du/ 
To make you feel my love. 
/tuː/ /meɪk/ /juː/ /fɪːl/ /maɪ/ /lʌv/ 
 
The storms are raging on the rolling sea 
/ðə/ /stɔːrm/ /ɑːr/ /reɪdʒɪŋ/ /ɒn/ /ðə/ /roʊlɪŋ/ /sɪː/ 
And on the highway of regret. 
/ænd/ /ɒn/ /ðə/ /haɪweɪ/  /ɒv/ /rɪgret/ 
 
 
 
The winds of change are blowing wild and free, 
/ðə/ /wɪnd/ /ɒv/ /tʃeɪndʒ/  /ɑːr/ /bloʊɪŋ/ /waɪld/ /ænd/ /frɪː/ 
You ain't seen nothing like me yet 
/juː/ /eɪnt/ /sɪːn/ /nʌθɪŋ/ /laɪk/ /mɪ/ /jet/ 
 
I could make you happy, make your dreams come true. 
/aɪ/ /kʊd/ /meɪk/ /juː/ /hæpɪ/ , /meɪk/ /jɔːr/ /drɪms/ /kʌm/ /truː/ 
Nothing that I wouldn't do. 
/nʌθɪŋ/ /ðæt/ /aɪ/ /wʊdənt/ /du/ 
Go to the ends of the Earth for you, 
/goʊ/ /tuː/ /ðɪː/ /ends/ /ɒv/ /ðɪː/ /ɜːθ/ /fɔːr/ /juː/ 
 
To make you feel my love 
/tuː/ /meɪk/ /juː/ /fɪːl/ /maɪ/ /lʌv/ 
To make you feel my love 
/tuː/ /meɪk/ /juː/ /fɪːl/ /maɪ/ /lʌv/ 
 
 
Set Fire To The Rain 
I Let it fall, my heart 
/aɪ/ /let/ /ɪt/ /fɔ:l/ , /maɪ/ /hɑːrt/ 
And as it fell you rose to claim it 
/ænd/ /əz/ /ɪt/ /fel/ /juː/ /roʊz/ /tuː/ kleɪm/ /ɪt/ 
It was dark and I was over 
/ɪt/ /wɒz/ /dɑːrk/ /ænd/ /aɪ/ /wɒz/ /oʊvər/ 
Until you kissed my lips and you saved me 
115 
 
 
 
/əntɪl/ /juː/ /kɪsd/ /maɪ/ /lɪps/ /ænd/ /juː/ /seɪvd/ /mɪ/ 
 
My hands, they’re strong 
/maɪ/ /hænds/ , /ðeər/ /strɒŋ/ 
But my knees were far too weak 
/bʌt/ /maɪ/ /niːz/ /wər/ /fɑːr/ /tuː/ /wɪk/ 
To stand in your arms 
/tuː/ /stænd/ /ɪn/ /jɔːr/ /ɑːrm/ 
Without falling to your feet 
/wɪðaʊt/ /fɔːlɪŋ/ /tuː/ /jɔːr/ /fɪːt/ 
 
 
But there’s a side to you 
/bʌt/ /ðers/ /ə/ /saɪd/ /tuː/ /juː/ 
That I never knew, never knew 
/ðæt/ /aɪ/ /nevər/ /nuː/ , /nevər/ /nuː/ 
All the things you’d say 
/ɔːl/ /ðə/ /θɪŋ/ /juːd/ /seɪ/ 
They were never true, never true 
/ðeɪ/ /wər/ /nevər/ /truː/ , /nevər/ /truː/ 
And the games you played 
/ænd/ /ðə/ /geɪms/ /juː/ /pleɪd/ 
You would always win, always win 
/juː/ /wʊd/ /ɔːlweɪz/ /wɪn/ , /ɔːlweɪz/ /wɪn/ 
 
But I set fire to the rain 
/bʌt/ /aɪ/ /set/ /faɪər/ /tuː/ /ðə/ /reɪn/ 
Watched it pour as I touched your face 
/wɒtʃd/ /ɪt/ /pɔːr/ /əz/ /aɪ/ /tʌtʃd/ /jɔːr/ /feɪs/ 
Well, it burned while I cried 
/wel/ , /ɪt/ /bɜːn/ /waɪl/ /aɪ/ /kraɪd/ 
‘Cause I heard it screaming out your name, your name 
/kɔːz/ /aɪ/ /hɪərd/ /ɪt/ /skrɪmɪŋ/ /aʊt/ /jɔːr/ /neɪm/ , /jɔːr/ /neɪm/ 
When I lay with you 
/wen/ /aɪ/ leɪ/ /wɪð/ /juː/ 
I could stay there 
/aɪ/ /kʊd/ /steɪ/ /ðer/ 
Close my eyes 
/kloʊz/ /maɪ/ /aɪs/ 
Feel you here forever 
/fɪl/ /juː/ /hɪər/ /fɔrevər/ 
You and me together 
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/juː/ /ænd/ /mɪ/ /təgeðər/ 
Nothing is better 
/nʌθɪŋ/ /ɪz/ /betər/ 
 
Cause there’s a side to you 
/kɔːz/ /ðers/ /ə/ /saɪd/ /tuː/ /juː/ 
That I never knew, never knew 
/ðæt/ /aɪ/ /nevər/ /nuː/ , /nevər/ /nuː/ 
All the things you’d say 
/ɔːl/ /ðə/ /θɪŋ/ /juːd/ /seɪ/ 
They were never true, never true 
/ðeɪ/ /wər/ /nevər/ /truː/ , /nevər/ /truː/ 
And the games you played 
/ænd/ /ðə/ /geɪms/ /juː/ /pleɪd/ 
You would always win, always win 
/juː/ /wʊd/ /ɔːlweɪz/ /wɪn/ , /ɔːlweɪz/ /wɪn/ 
 
But I set fire to the rain 
/bʌt/ /aɪ/ /set/ /faɪər/ /tuː/ /ðə/ /reɪn/ 
Watched it pour as I touched your face 
/wɒtʃd/ /ɪt/ /pɔːr/ /əz/ /aɪ/ /tʌtʃd/ /jɔːr/ /feɪs/ 
Well, it burned while I cried 
/wel/ , /ɪt/ /bɜːn/ /waɪl/ /aɪ/ /kraɪd/ 
‘Cause I heard it screaming out your name, your name 
/kɔːz/ /aɪ/ /hɪərd/ /ɪt/ /skɪmɪŋ/ /aʊt/ /jɔːr/ /neɪm/ , /jɔːr/ /neɪm/ 
 
I set fire to the rain 
/bʌt/ /aɪ/ /set/ /faɪər/ /tuː/ /ðə/ /reɪn/ 
And I threw us into the flames 
/ænd/ /aɪ/ /treʊ/ /ʌs/ /ɪntu/ /ðə/ /fleɪms/ 
When it fell, something died 
/wen/ /ɪt/ /fel/ , /sʌmθɪŋ/ /dʌɪd/ 
Cause  I knew that that was the last time, the last time 
/kɔːz/ /aɪ/ /nuː/ /ðæt/ /ðæt/ /wəz/ /ðə/ /læst/ /taɪm/ , /ðə/ /læst/ /taɪm/ 
 
Sometimes I wake up by the door 
/sʌmtaɪms/ /aɪ/ /weɪk/ /ʌp/ /baɪ/ /ðə/ /dɔːr/ 
That heart you caught must be waiting for you 
/ðæt/ /hɑːrt/ /juː/ /kɔːt/ /mʌst/ /bɪ/ /weɪtɪŋ/ /fɔːr/ /juː/ 
Even now when we’re already over 
/ɪvən/ /naʊ/ /wen/ /wɪər/ /ɔːlredɪ/ /oʊvər/ 
I can’t help myself from looking for you 
/aɪ/ /kænt/ /help/ /maɪself/ /frɒm/ /lʊkɪŋ/ /fɔːr/ /juː/ 
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I set fire to the rain 
/aɪ/ /set/ /faɪər/ /tuː/ /ðə/ /reɪn/ 
Watched it pour as I touched your face 
/wɒtʃd/ /ɪt/ /pɔːr/ /əz/ /aɪ/ /tʌtʃd/ /jɔːr/ /feɪs/ 
Well, it burned while I cried 
/wel/ , /ɪt/ /bɜːn/ /waɪl/ /aɪ/ /kraɪd/ 
‘Cause I heard it screaming out your name, your name 
/kɔːz/ /aɪ/ /hɪərd/ /ɪt/ /skɪmɪŋ/ /aʊt/ /jɔːr/ /neɪm/ , /jɔːr/ /neɪm/ 
 
I set fire to the rain 
/bʌt/ /aɪ/ /set/ /faɪər/ /tuː/ /ðə/ /reɪn/ 
And I threw us into the flames 
/ænd/ /aɪ/ /treʊ/ /ʌs/ /ɪntu/ /ðə/ /fleɪms/ 
When it fell, something died 
/wen/ /ɪt/ /fel/ , /sʌmθɪŋ/ /dʌɪd/ 
Cause  I knew that that was the last time, the last time 
/kɔːz/ /aɪ/ /nuː/ /ðæt/ /ðæt/ /wəz/ /ðə/ /læst/ /taɪm/ , /ðə/ /læst/ /taɪm/ 
 
Oh, no 
/oʊ/ , /noʊ/ 
Let it burn, oh 
/let/ /ɪt/ /bɜːn/ , /oʊ/ 
Let it burn, 
/let/ /ɪt/ /bɜːn/ 
Let it burn, 
/let/ /ɪt/ /bɜːn/ 
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THE LYRUCS AND PHONETICS OF THE VOCALIST OF SAKURA BAND 
(STUDENT) 
 
Hello" 
Hello, it's me 
/helɔː/, /Its/ /mI/ 
I was wondering if after all these years you'd like to meet 
/aI/ /wəs/ /wɒndərIŋ/ /If/ /ɒftər/ /ɔːl/ /ðiːz/ /jIərs/ /juːd/ /laIk/ /tuː/ /mI/ 
To go over everything 
/tuː/ /gɔː/ /ɒvər/ /evritIŋ/ 
They say that time's supposed to heal ya 
/ðeI/ /seI/ /ðɜːt/ /tɜːms/ /suːpɒs/ /tuː/ /hiːl/ / jIə/ 
But I ain't done much healing 
/bAt/ /aI/ /eInt/ /dɒn/ /mʌtʃ/ /hiːlIŋ/ 
 
Hello, can you hear me? 
/helɔ:/, /kɜːn/ /juː/ /hɪ:r/ /mɪ/  
I'm in California dreaming about who we used to be 
/aIm/ /In/ /kelIfonIə/ driːmɪŋ/ /ə’buːt/ /huː/ /wɪː/ /juːz/ /tuː/ /bɪː/ 
When we were younger and free 
/wen/ /wɪː/ /wɜːr/ /jɔːŋər/ /ænd/ /friː/  
I've forgotten how it felt 
/aɪv/ /fɔːrgɒtən/ haʊ/ /ɪt/ /felt/ 
Before the world fell at our feet 
/bɪfɔːr/ /ðiː/ /wɒd/ /fIl/ /ʌt/ /ʌr/ fɪːt/  
There's such a difference between us 
/ðeərs/ /sʌtʃ/ /ə/ /dɪfərən/ /bɪtwiːn/ /ʌːs/  
And a million miles 
/ɜːn/ /ə/ /mɪljən/ /mɜːls/  
 
Hello from the other side 
/helɔː/ /frɒm/ /ðiː/ /ɒðər/ /saɪd/  
I must have called a thousand times 
/aI/ /mʌst/ /hæv/ /kɔːl/ /ə/ /tɒsən/  /taɪ/ 
To tell you I'm sorry for everything that I've done 
/tuː/ /tel/ /juː/ /aɪm/ /sɒri/ /fɔːr/ /evriθIŋ/ /ðɜːt/ /aɪv/ /dɒn/ 
But when I call you never seem to be home 
/bʌt/ /wen/ /aɪ/ /kɑːl/ /juː/ /nevər/ /sɪːm/ /tuː/ /bɪ/ /hoʊm/  
Hello from the outside 
/helɔː/ /frɒm/ /ðiː/ /ɔːtsɜːt/  
At least I can say that I've tried 
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/ɜːt/ /lɪːst/ /aɪ/ /kɜːn/ /seɪ/ /ðɜːt/ /aɪv/ /traɪ/ 
To tell you I'm sorry for breaking your heart 
/tuː/ /tel/ /juː/ /aɪm/ /sɒri/ /fɔːr/ /brɜːkɪŋ/ /jɔːr/ /hərt/  
But it don't matter, it clearly doesn't tear you apart 
/bʌt/ /ɪt/ /dɔːn/  /mætər/ , /ɪt/ /klɪəli/ /dʌzənt/ /teər / /juː/ /əpɑːt/ 
Anymore 
/enimɔːr/ 
 
Hello, how are you? 
/helɔː/, /haʊ/ /ɑːr/ /juː/ ? 
It's so typical of me to talk about myself, I'm sorry 
/ɪts/ /sɔː/ /tɪpɪkəl/ /ɒf/ /mɪ/ /tuː/ /tɔːk/ /əbɔːt/ /mʌself/ , /aɪm/ /sɒri/ 
I hope that you're well 
/aɪ/ /hɔːp/ /ðɜːt/ / /jɔːr/ /wel/ 
Did you ever make it out of that town 
/dɪd/ /juː/ /evər/ /meik/ /ɪt/ /ɔːt/ /ɒv/ /ðɜːt/ /taʊn/ 
Where nothing ever happened? 
/weər/ /nʌθɪŋ/ /evər/ /hæpənd/ ? 
It's no secret that the both of us 
/ɪts/ /noʊ/ /sɪːkrət/ /ðæt/ /ðə/ /boʊθ/ /ɒv/ /ʌs/ 
Are running out of time 
/ɑːr/ /rʌnɪŋ/ /aʊt/ /ɒv/ /taɪm/ 
 
So hello from the other side (other side) 
/sɔː/ /helɔː/ /frɒm/ /ðiː/ /ɒðər/saɪd/ 
I must have called a thousand times (thousand times) 
/aI/ /mʌst/ /hæv/ /kɔːl/ /ə/ /tɒsən/ /taɪ/ 
To tell you I'm sorry for everything that I've done 
/tuː/ /tel/ /juː/ /aɪm/ /sɒri/ /fɔːr/ /evriθIŋ/ /ðɜːt/ /aɪv/ /dɒn/ 
But when I call you never seem to be home 
/bʌt/ /wen/ /aɪ/ /kɑːl/ /juː/ /nevər/ /sɪːm/ /tuː/ /bɪ/ /hoʊm/ 
Hello from the outside (outside) 
/helɔː/ /frɒm/ /ðiː/ /ɔːtsɜːt/ 
At least I can say that I've tried (I've tried) 
/ʌt/ /lɪːst/ /aɪ/ /kɜːn/ /seɪ/ /ðɜːt/ /aɪv/ /traɪ/ 
To tell you I'm sorry for breaking your heart 
/tuː/ /tel/ /juː/ /aɪm/ /sɒri/ /fɔːr/ /brɜːkɪŋ/ /jɔːr/ /hərt/ 
But it don't matter, it clearly doesn't tear you apart 
/bʌt/ /ɪt/ /doʊnt/  /mætər/ , /ɪt/ /klɪəli/ /dʌzənt/ /teər / /juː/ /əpɑːt/ 
Anymore 
/enimɔːr/ 
120 
 
 
 
 
 
(Highs, highs, highs, highs, lows, lows, lows, lows) 
Anymore 
/enimɔːr/ 
(Highs, highs, highs, highs, lows, lows, lows, lows) 
Anymore 
/enimɔːr/ 
(Highs, highs, highs, highs, lows, lows, lows, lows) 
Anymore 
/enimɔːr/ 
(Highs, highs, highs, highs, lows, lows, lows, lows) 
Anymore 
/enimɔːr/ 
 
Hello from the other side (other side) 
/helɔː/ /frɒm/ /ðiː/ /ɒðər/ /saɪd/ 
I must have called a thousand times (thousand times) 
/aI/ /mʌst/ /hæv/ /kɔːl/ /ə/ /tɒsən/ /taɪms/ 
To tell you I'm sorry for everything that I've done 
/tuː/ /tel/ /juː/ /aɪm/ /sɒri/ /fɔːr/ /evriθIŋ/ /ðɜːt/ /aɪv/ /dɒn/ 
But when I call you never seem to be home 
/bʌt/ /wen/ /aɪ/ /kɑːl/ /juː/ /nevər/ /sɪːm/ /tuː/ /bɪ/ /hɔːm/ 
Hello from the outside (outside) 
/helɔː/ /frɒm/ /ðiː/ /ɔːtsɜːt/ 
At least I can say that I've tried (I've tried) 
/ʌt/ /lɪːst/ /aɪ/ /kɜːn/ /seɪ/ /ðɜːt/ /aɪv/ /traɪ/ 
To tell you I'm sorry for breaking your heart 
/tuː/ /tel/ /juː/ /aɪm/ /sɒri/ /fɔːr/ /breɪkɪŋ/ /jɔːr/ /hɒːrt/ 
But it don't matter, it clearly doesn't tear you apart 
/bʌt/ /ɪt/ /doʊnt/  /mætər/ , /ɪt/ /klɪəli/ /dʌzənt/ /teər / /juː/ /əpɑːt/ 
Anymore  
/enimɔːr/ 
 
"When We Were Young" 
Everybody loves the things you do 
/evrɪbɒdi/ /lɔːv/ /ðə/ /tɪŋs/ /juː/ /du/ 
From the way you talk to the way you move 
/frɒm/ /ðə/ /weɪ/ /juː/ /tɔːk/ /tuː/ /ðə/ /weɪ/ /juː/ /muː/ 
Everybody here is watching you 
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/evrɪbɒdi/ /hɪːr/ /ɪz/ /wɒtʃɪŋ/ /juː/ 
'Cause you feel like home 
/kɔːs/ /juː/ /fɪːl/ /laɪk/ /hɔːm/ 
You're like a dream come true 
/jɔːr/ /laɪk/ /ə/ /driːm/ /kʌm/ /truː/ 
 
But if by chance you're here alone 
/bʌt/ /ɪf/ /baɪ/ /tʃɜːn/ /jɔːr/ /hIːr/ /əlɔːn/ 
Can I have a moment before I go? 
/kɜːn/ /aɪ/ /hæv/ /ə/ /mɔːmən/ /bɪfɔːr/ /aɪ/ /gɔː/ ? 
'Cause I've been by myself all night long 
/kɔːs/ /aɪv/ /bɪn/ /baɪ/ /maɪself/ /ɔːl/ /naɪt/ /lɒŋ/ 
Hoping you're someone I used to know 
/hɔːpɪŋ/ /jɔːr/ /sʌmwʌn/ /aɪ/ /juːs/ tuː/ /nɔː/ 
 
You look like a movie 
/juː/ /lʊk/ /laɪk/ /ə/ /muːvi/ 
You sound like a song 
/juː/ /sɔːn/ /laɪk/ /ə/ /sɔːŋ/ 
My God, this reminds me 
/maɪ/ /Gʌt/, /ðɜːs/ /remaɪn/ /mɪ/ 
Of when we were young 
/ɒv/ /wen/ /wiː/ /wɜːr/ /jɔːŋ/ 
 
Let me photograph you in this light 
/let/ /mɪ/ /poʊtɔːgrʌp/ /juː/ /ɪn/ /ðɪs/ /laig/ 
In case it is the last time 
/ɪn/ /kɜːs/ /ɪt/ /ɪz/ /ðə/ /lʌs/ /tɜːm/ 
That we might be exactly like we were 
/ðɜːt/ /wi/ /maig/ /bɪ/ /ɪgsɜːkli/ /laɪk/ /wi/ /wɜːr/ 
Before we realized 
/bɪfɔːr/ /wi/ /rɪlaɪs/ 
We were sad of getting old 
/wi/ /wɜːr/ /sɜːt/ /ɒv/ /getɪŋ/ /ɔːld/ 
It made us restless 
/ɪt/ /meɪd/ /ʌs/ /rItlɜːs/ 
It was just like a movie 
/ɪt/ /wɒs/ /dʒʌs/ /laɪk/ /ə/ /muːvi/ 
It was just like a song 
/ɪt/ /wɒs/ /dʒʌs/ /laɪk/ /ə/ /sɔːŋ/ 
 
I was so scared to face my fears 
/aɪ/ /wəs/ /sɔː/ /skreI/ /tuː/ /fɜːs/ /maɪ/ /fiː/ 
Cause nobody told me that you'd be here 
/kɔːz/ /nɔːbɑːdi/ /tɔːld/ /mɪ/ /ðɜːt/ /juː/ /bɪ/ /hɪ:r/ 
And I swear you moved overseas 
/ɜːnd/ /aɪ/ /swer/ /juː/ /mɔːv/ /oʊvəsiːz/ 
That's what you said, when you left me 
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/ðæts/ /wɒt/ /juː/ /sed/ , /wen/ /juː/ /li:ft/ /mɪ/ 
 
You still look like a movie 
/juː/ /stɪl/ /lʊk/ /laɪk/ /ə/ /muːvi/ 
You still sound like a song 
/juː/ /stɪl/ /saʊnd/ /laɪk/ /ə/ /sɒŋ/ 
My God, this reminds me 
/maɪ/ /Gʌt/ , /ðɪs/ /rImaɪn/ /mɪ/ 
Of when we were young 
/ɒv/ /wen/ /wiː/ /wɜːr/ /jɔːŋ/ 
 
Let me photograph you in this light 
/let/ /mɪ/ /poʊtɔːgrʌp/ /juː/ /ɪn/ /ðɪs/ /laig/ 
In case it is the last time 
/ɪn/ /kɜːs/ /ɪt/ /ɪz/ /ðə/ /lʌs/ /tɜːm/ 
That we might be exactly like we were 
/ðɜːt/ /wi/ /maig/ /bɪ/ /ɪsɜːkli/ /laɪk/ /wi/ /wɜːr/ 
Before we realized 
/bɪfɔːr/ /wi/ /rɪlaɪs/ 
We were sad of getting old 
/wi/ /wɜːr/ /sɜːt/ /ɒv/ /getɪŋ/ /ɔːld/ 
It made us restless 
/ɪt/ /meɪd/ /ʌs/ /rItlɜːs/ 
It was just like a movie 
/ɪt/ /wɒs/ /dʒʌs/ /laɪk/ /ə/ /muːvi/ 
It was just like a song 
/ɪt/ /wɒs/ /dʒʌs/ /laɪk/ /ə/ /sɔːŋ/ 
 
When we were young [4x] 
/wen/ /wiː/ /wɜːr/ /jʌŋ/ 
 
It's hard to admit that 
/ɪts/ /hɑːrd/ /tuː/ /ʌtmIt/ /ðæt/ 
Everything just takes me back 
/evriθɪŋ/ /dʒʌst/ /teɪks/ /mɪ/ /bɜːk/ 
To when you were there 
/tuː/ /wen/ /juː/ /wɜːr/ /ðer/ 
To when you were there 
/tuː/ /wen/ /juː/ /wɜːr/ /ðer/ 
And a part of me keeps holding on 
/ænd/ /ə/ /pɑːrt/ /ɒv/ /mɪ/ /kiːps/ /hoʊldɪŋ/ /ɒn/ 
Just in case it hasn't gone 
/dʒʌst/ /ɪn/ /keɪs/ /ɪt/ /hæzənt/ /gɒn/ 
I guess I still care 
/aɪ/ /ges/ /aɪ/ /stɪl/ /keər/ 
Do you still care? 
/duː/ /juː/ /stɪl/ /keər/ ? 
 
It was just like a movie 
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/ɪt/ /wɒs/ /dʒʌst/ /laɪk/ /ə/ /muːvi/ 
It was just like a song 
/ɪt/ /wɒs/ /dʒʌs/ /laɪk/ /ə/ /sɔːŋ/ 
My God, this reminds me 
/maɪ/ /Gʌt/, /ðɪs/ /rImaɪn/ /mɪ/ 
Of when we were young 
/ɒv/ /wen/ /wiː/ /wɜːr/ /jɔːŋ/ 
 
When we were young [4x] 
/wen/ /wiː/ /wɜːr/ /jʌŋ/ 
 
Let me photograph you in this light 
/let/ /mɪ/ /poʊtɔːgrʌp/ /juː/ /ɪn/ /ðɪs/ /laig/ 
In case it is the last time 
/ɪn/ /keɪs/ /ɪt/ /ɪz/ /ðə/ /lʌs/ /tɜːm/ 
That we might be exactly like we were 
/ðɜːt/ /wi/ /maig/ /bɪ/ /ɪgsɜːkli/ /laɪk/ /wi/ /wɜːr/ 
Before we realized 
/bɪfɔːr/ /wi/ /rɪlaɪ/ 
We were sad of getting old 
/wi/ /wɜːr/ /sɜːt/ /ɒv/ /getɪŋ/ /ɔːld/ 
It made us restless 
/ɪt/ /meɪd/ /ʌs/ /rItlɜː/ 
Oh I'm so mad I'm getting old 
/oʊ/ /aɪm/ /sɔː/ /mɜːt/ /aɪm/ /getɪŋ/ /ɔːld/ 
It makes me reckless 
/ɪt/ /mɜːk/ /mɪ/ /rIklɜːs/ 
It was just like a movie 
/ɪt/ /wɒs/ /dʒʌs/ /laɪk/ /ə/ /muːvi/ 
It was just like a song 
/ɪt/ /wɒs/ /dʒʌs/ /laɪk/ /ə/ /sɔːŋ/ 
When we were young  
/wen/ /wiː/ /wɜːr/ /jɔːŋ/ 
 
"Sky fall" 
This is the end 
/ðɪs/ /ɪs/ /ðiː/ /en/ 
Hold your breath and count to ten 
/hɔːld/ /jɔːr/ /bret/ /ɜːn/ /kaʊnt/ /tuː/ /ten/ 
Feel the earth move and then 
/fɪːl/ /ðiː/ /ɜːθ/ /muːv/ /ɜːn/ /ðen/ 
Hear my heart burst again 
/hIːr/ /maɪ/ /hərt/ /bɜːrs/ /əgeɪn/ 
 
For this is the end 
/fɔːr/ /ðɪs/ /ɪs/ /ðiː/ /en/ 
I've drowned and dreamt this moment 
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/aɪv/ /draʊnd/ /ɜːn/ /drIm/ /ðɪs/ /mɔːmən/ 
So overdue I owe them 
/sɔː/ /oʊvərduː/ /aɪ/ /əʊ/ /ðəm/ 
Swept away, I'm stolen 
/swept/ /əweɪ/ , /aɪm/ /stlɔːən/ 
 
Let the sky fall 
/let/ /ðə/ /skaɪ/ /fɔːl/ 
When it crumbles 
/wen/ /ɪt/ /krʌmbls/ 
We will stand tall 
/wiː/ /wɪl/ /stɜːn/ /tɔːl/ 
Face it all together 
/fɜːs/ /ɪt/ /ɔːl/ / təgeðər/ 
 
Let the sky fall 
/let/ /ðə/ /skaɪ/ /fɔːl/ 
When it crumbles 
/wen/ /ɪt/ /krʌmbl/ 
We will stand tall 
/wiː/ /wɪl/ /stɜːn/ /tɔːl/ 
Face it all together 
/fɜːs/ /ɪt/ /ɔːl/ / təgeðər/ 
At sky fall 
/ʌt/ /skaɪ/ /fɔːl/ 
That sky fall 
/ðɜːt/ /skaɪ/ /fɔːl/ 
 
Skyfall is where we start 
/skaɪfɔːl/ /ɪz/ /wer/ /wiː/ /stɑːrt/ 
A thousand miles and poles apart 
/ə/ /taʊsən/ /mɪls/ /ɜːn/ /poʊls/ /əpɑːr/ 
Where worlds collide and days are dark 
/wer/ /wɜːld/ /kɔːlɪt/ /ɜːn/ /deɪs/ /ɑːr/ /dɑːrk/ 
You may have my number, you can take my name 
/juː/ /meɪ/ /hɜːv/ /maɪ/ /nʌmbər/ , /juː/ /kɜːn/ /teɪk/ /maɪ/ /nɜːm/ 
But you'll never have my heart 
/bʌt/ /jɔːl/ /nevər/ /hɜːv/ /maɪ/ /hi:r/ 
 
Let the sky fall (let the sky fall) 
/let/ /ðə/ /skaɪ/ /fɔːl/ 
When it crumbles (when it crumbles) 
/wen/ /ɪt/ /kru:mbl/  
We will stand tall (we will stand tall) 
/wiː/ /wɪl/ /stɜːn/ /tɔːl/ 
Face it all together 
/fɜːs/ /ɪt/ /ɔːl/ / təgeðər/ 
 
Let the sky fall (let the sky fall) 
125 
 
 
 
/let/ /ðə/ /skaɪ/ /fɔːl/ 
When it crumbles (when it crumbles) 
/wen/ /ɪt/ /kru:mbl/ 
We will stand tall (we will stand tall) 
/wiː/ /wɪl/ /stɜːn/ /tɔːl/ 
Face it all together 
/fɜːs/ /ɪt/ /ɔːl/ / təgeðər/ 
At skyfall 
/ʌt/ /skaɪ/ /fɔːl/ 
 
[x2:] 
(Let the sky fall 
/let/ /ðə/ /skaɪ/ /fɔːl/ 
When it crumbles 
/wen/ /ɪt/ /krʌmbls/ 
We will stand tall 
/wiː/ /wɪl/ /stænd/ /tɔːl/ 
 
Where you go I go 
/wɪ/ /juː/ /gɔː/ /aɪ/ /gɔː/ 
What you see I see 
/wɒt/ /juː/ /sɪː/ /aɪ/ /sɪː/ 
I know I'd never be me 
/aɪ/ /noʊ/ /aɪd/ /nevər/ /bɪ/ /mɪ/ 
Without the security 
/wɪðaʊt/ /ðə/ /sɜːkjɔːrɪti/ 
Of your loving arms 
/ɒv/ /jɔːr/ /lɔːvIŋ/ /ʌrm/ 
Keeping me from harm 
/kiːpɪŋ/ /mɪ/ /frɒm/ /hɑːrm/ 
Put your hand in my hand 
/pʊt/ /jɔːr/ /hænd/ /ɪn/ /maɪ/ /hæ/ 
And we'll stand 
/ænd/ /wiːl/ /stænd/ 
 
Let the sky fall (let the sky fall) 
/let/ /ðə/ /skaɪ/ /fɔːl/ 
When it crumbles (when it crumbles) 
/wen/ /ɪt/ /krʌmbl/ 
We will stand tall (we will stand tall) 
/wiː/ /wɪl/ /stɜːn/ /tɔːl/ 
Face it all together 
/fɜːs/ /ɪt/ /ɔːl/ / təgeðər/ 
 
Let the sky fall (let the sky fall) 
/let/ /ðə/ /skaɪ/ /fɔːl/ 
When it crumbles (when it crumbles) 
/wen/ /ɪt/ /kru:mbl/ 
We will stand tall (we will stand tall) 
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/wiː/ /wɪl/ /stɜːn/ /tɔːl/ 
Face it all together 
/fɜːs/ /ɪt/ /ɔːl/ / təgeðər/ 
At skyfall 
/ʌt/ /skaɪ/ /fɔːl/ 
Let the sky fall 
/let/ /ðə/ /skaɪ/ /fɔːl/ 
We will stand tall 
/wiː/ /wɪl/ /stænd/ /tɔːl/ 
At skyfall 
/ʌt/ /skaɪ/ /fɔːl/ 
 
Make You Feel My Love 
When the rain is blowing in your face, 
/wen/ /ðə/ /reɪn/ /ɪs/ /bloʊɪŋ/ /ɪn/ /jɔːr/ /fɜːs/ 
And the whole world is on your case, 
/ɜːn/ /ðə/ /wɔːl/ /wɔːrld/ /ɪz/ /ɒn/ /jɔːr/ /kɜːs/ 
I could offer you a warm embrace 
/aɪ/ /kɔːl/ /ɒvər/ /juː/ /ə/ /wɔːm/ /ɪmbrɜːs/  
To make you feel my love. 
/tuː/ /mɜːk/ /juː/ /fɪːl/ /maɪ/ /lʌv/ 
 
When the evening shadows and the stars appear, 
/wen/ /ðə/ /ɜːvnɪŋ/ /ʃʌdɔː/ /ænd/ /ðə/ /stɑːrs/ /əpɪər/  
And there is no one there to dry your tears, 
/ɜːn/ /ðer/ /ɪs/ /noʊ/ /wɔːn/ /ðer/ /tuː/ /draɪ/ /jɔːr/ /teər/ 
I could hold you for a million years 
/aɪ/ /kɔːl/ /hɔːl/ /juː/ /fɔːr/ /ə/ /mɪljən/ /jɪərs/ 
To make you feel my love. 
/tuː/ /meɪk/ /juː/ /fɪːl/ /maɪ/ /lʌv/ 
 
I know you haven't made your mind up yet, 
/aɪ/ /noʊ/ /juː/ /hɜːv/ /mɜːt/ /jɔːr/ /maɪ/ /ʌp/ /jet/ 
But I would (will) never do you wrong. 
/bʌt/ /aɪ/ /wʊd/ /nevər/ /du/ /juː/ /rɒŋ/ 
I've known it from the moment that we met, 
/aɪv/ /noʊ/ /ɪs/ /frɒm/ /ðə/ /məʊmən/ /ðɜːt/ /wɪː/ /me/ 
No doubt in my mind where you belong. 
/noʊ/ /dab/ /ɪn/ /maɪ/ /maɪnd/ /wer/ /juː/ /bɪlɒŋ/ 
 
I'd go hungry, I'd go black and blue, 
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/aɪd/ /gɔː/ /hɒŋgrɪ/ , /aɪ/ /goʊ/ /blæk/ /ɜːn/ /bluː/ 
I'd go crawling down the avenue. 
/aɪd/ /gɔː/ /krɒːlɪŋ/ /dɔːn/ /ðɪː/ /ævənjuː/  
No, there's nothing that I wouldn't do 
/noʊ/ , /ðers/ /nʌtɪŋ/ /ðɜːt/ /a/ /wɔːldən/ /du/ 
To make you feel my love. 
/tuː/ /meɪk/ /juː/ /fɪːl/ /maɪ/ /lɔːv/ 
 
The storms are raging on the rolling sea 
/ðə/ /stɔːrm/ /ɑːr/ /reɪgɪŋ/ /ɒn/ /ðə/ /rɔːlɪŋ/ /sɪː/ 
And on the highway of regret. 
/ænd/ /ɒn/ /ðə/ /haɪweɪ/  /ɒv/ /rɪgret/ 
 
The winds of change are blowing wild and free, 
/ðə/ /wɪnd/ /ɒv/ /tʃʌn/ /ɑːr/ /bloʊɪŋ/ /waɪl/ /ænd/ /frɪː/ 
You ain't seen nothing like me yet 
/juː/ /eɪnt/ /sɪːn/ /nʌθɪŋ/ /laɪk/ /mɪ/ /jet/ 
 
I could make you happy, make your dreams come true. 
/aɪ/ /kɔː/ /mɜːk/ /juː/ /hɜːpɪ/, /mɜːk/ /juː/ /drɪm/ /kʌm/ /truː/ 
Nothing that I wouldn't do. 
/nʌθɪŋ/ /ðɜːt/ /aɪ/ /wɔːldən/ /du/ 
Go to the ends of the Earth for you, 
/goʊ/ /tuː/ /ðɪː/ /ends/ /ɒv/ /ðɪː/ /ɜːθ/ /fɔːr/ /juː/ 
 
To make you feel my love 
/tuː/ /meɪk/ /juː/ /fɪːl/ /maɪ/ /lʌv/ 
To make you feel my love 
/tuː/ /meɪk/ /juː/ /fɪːl/ /maɪ/ /lɔːv/ 
 
Set Fire To The Rain 
I Let it fall, my heart 
/aɪ/ /let/ /ɪt/ /fɔ:l/ , /maɪ/ /hi:r/ 
And as it fell you rose to claim it 
/ɜːn/ /ɜːs/ /ɪt/ /fIl/ /juː/ /roʊs/ /tuː/ kleɪm/ /ɪt/ 
It was dark and I was over 
/ɪt/ /wɒs/ /dɔːrk/ /ɜːn/ /aɪ/ /wʌs/ /ɒvər/ 
Until you kissed my lips and you saved me 
/ʌntɪl/ /juː/ /kɪsd/ /maɪ/ /lɪps/ /ænd/ /juː/ /seɪvd/ /mɪ/ 
 
My hands, they’re strong 
/maɪ/ /hænds/ , /ðeər/ /strɒŋ/ 
But my knees were far too weak 
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/bʌt/ /maɪ/ /niː/ /wər/ /fɑːr/ /tuː/ /wɪk/ 
To stand in your arms 
/tuː/ /stɜːn/ /ɪn/ /jɔːr/ /ʌrm/ 
Without falling to your feet 
/wɪðaʊt/ /fɔːlɪŋ/ /tuː/ /jɔːr/ /fɪːt/ 
 
But there’s a side to you 
/bʌt/ /ðers/ /ə/ /saɪd/ /tuː/ /juː/ 
That I never knew, never knew 
/ðɜːt/ /aɪ/ /nevər/ /nuː/ , /nevər/ /nuː/ 
All the things you’d say 
/ɔːl/ /ðə/ /tɪŋs/ /juːd/ /seɪ/ 
They were never true, never true 
/ðeɪ/ /wər/ /nevər/ /truː/ , /nevər/ /truː/ 
And the games you played 
/ɜːn/ /ðə/ /gɜːm/ /juː/ /pleɪd/ 
You would always win, always win 
/juː/ /wɔːl/ /ɔːlweɪs/ /wɪn/, /ɔːlweɪs/ /wɪn/ 
But I set fire to the rain 
/bʌt/ /aɪ/ /set/ /faɪər/ /tuː/ /ðə/ /reɪn/ 
Watched it pour as I touched your face 
/wɒtʃd/ /ɪt/ /pɔːr/ /əz/ /aɪ/ /tɔːtʃ/ /juː/ /feɪs/ 
Well, it burned while I cried 
/wel/ , /ɪt/ /bɜːn/ /wɜːl/ /aɪ/ /kraɪd/ 
‘Cause I heard it screaming out your name, your name 
/kɔːz/ /aɪ/ /hər/ /ɪs/ /skrɪm/ /ɔːt/ /jɔːr/ /nɜːm/ , /jɔːr/ /nɜːm/ 
When I lay with you 
/wen/ /aɪ/ leɪ/ /wɪð/ /juː/ 
I could stay there 
/aɪ/ /kʊl/ /seɪ/ /ðer/ 
Close my eyes 
/klɔːs/ /maɪ/ /aɪ/ 
Feel you here forever 
/fɪl/ /juː/ /hɪ:/ /fɔrevər/ 
You and me together 
/juː/ /ɜːn/ /mɪ/ /təgeðər/ 
Nothing is better 
/nʌtɪŋ/ /ɪs/ /beðər/ 
Cause there’s a side to you 
/kɔːz/ /ðers/ /ə/ /saɪ/ /tuː/ /juː/ 
That I never knew, never knew 
/ðɜːt/ /aɪ/ /nevər/ /nuː/ , /nevər/ /nuː/ 
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All the things you’d say 
/ɔːl/ /ðə/ /tɪŋs/ /juːd/ /seɪ/ 
They were never true, never true 
/ðeɪ/ /wər/ /nevər/ /truː/ , /nevər/ /truː/ 
And the games you played 
/ɜːn/ /ðə/ /gɜːm/ /juː/ /pleɪd/ 
You would always win, always win 
/juː/ /wɔːl/ /ɔːlwes/ /wɪn/, /ɔːlwes/ /wɪn/ 
 
But I set fire to the rain 
/bʌt/ /aɪ/ /set/ /faɪər/ /tuː/ /ðə/ /reɪn/ 
Watched it pour as I touched your face 
/wɒt/ /ɪt/ /pɔːr/ /əz/ /aɪ/ /tɔːtʃ/ /juː/ /feɪs/ 
Well, it burned while I cried 
/wel/ , /ɪt/ /bɜːn/ /wɜːl/ /aɪ/ /kraɪd/ 
‘Cause I heard it screaming out your name, your name 
/kɔːz/ /aɪ/ /hər/ /ɪs/ /skrɪm/ /ɔːt/ /jɔːr/ /nɜːm/, /jɔːr/ /nɜːm/ 
 
I set fire to the rain 
/bʌt/ /aɪ/ /set/ /faɪər/ /tuː/ /ðə/ /reɪ/ 
And I threw us into the flames 
/æn/ /aɪ/ /trʊ/ /ʌs/ /ɪntu/ /ðə/ /fleɪ/ 
When it fell, something died 
/wen/ /ɪt/ /fIl/, /sʌmtɪŋ/ /dʌɪ/ 
Cause  I knew that that was the last time, the last time 
/kɔːz/ /ə/ /nuː/ /ðæt/ /ðɜːt/ /wəz/ /ðə/ /lʌs/ /taɪm/, /ðə/ /lʌs/ /taɪ/ 
 
Sometimes I wake up by the door 
/sʌmtaɪms/ /aɪ/ /weɪk/ /ʌp/ /baɪ/ /ðə/ /dɔːr/ 
That heart you caught must be waiting for you 
/ðɜːt/ /hərt/ /juː/ /kɔːt/ /mʌst/ /bɪ/ /weɪtɪŋ/ /fɔːr/ /juː/ 
Even now when we’re already over 
/ɪvən/ /naʊ/ /wen/ /wɪər/ /ɔːlredɪ/ /oʊvər/ 
I can’t help myself from looking for you 
/aɪ/ /kɜːn/ /help/ /maɪself/ /frɒm/ /lʊkɪŋ/ /fɔːr/ /juː/ 
 
I set fire to the rain 
/aɪ/ /set/ /faɪər/ /tuː/ /ðə/ /reɪ/ 
Watched it pour as I touched your face 
/wɒt/ /ɪt/ /pɔːr/ /əz/ /aɪ/ /tɔːs/ /juː/ /feɪ/ 
Well, it burned while I cried 
/wel/ , /ɪt/ /bɜːn/ /wɜːl/ /aɪ/ /kraɪd/ 
‘Cause I heard it screaming out your name, your name 
/kɔːz/ /aɪ/ /hər/ /ɪs/ /skrɪm/ /ɔːt/ /jɔːr/ /nɜːm/, /jɔːr/ /nɜːm/ 
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I set fire to the rain 
/bʌt/ /aɪ/ /set/ /faɪər/ /tuː/ /ðə/ /reɪ/ 
And I threw us into the flames 
/ænd/ /aɪ/ /trʊ/ /ʌs/ /ɪntu/ /ðə/ /fleɪ/ 
When it fell, something died 
/wen/ /ɪt/ /fIl/, /sʌmtɪŋ/ /dʌɪ/ 
Cause  I knew that that was the last time, the last time 
/kɔːz/ /aɪ/ /nuː/ /ðæt/ /ðɜːt/ /wəz/ /ðə/ /lʌs/ /taɪm/, /ðə/ /lʌs/ /taɪ/ 
 
Oh, no 
/oʊ/ , /noʊ/ 
Let it burn, oh 
/let/ /ɪt/ /bɜːn/ , /oʊ/ 
Let it burn, 
/let/ /ɪt/ /bɜːn/ 
Let it burn, 
/let/ /ɪt/ /bɜːn/ 
